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Institutional Effectiveness and Planning Committee
Meeting Minutes - DRAFT
04/29/2014
President’s Conference Room
2:00 - 2:45 pm

Agenda Items
• Charter language
• Discussion of mission fulfillment and accreditation
o Review of input
o Decision making process
• Upcoming meeting: Strategic Plan updates
Notes
Charter
The meeting began with a welcome to members of the Strategic Planning Committee and a discussion of
the proposed charter revision. There were no objections to the proposed charter and it will be uploaded
to our intranet site.
Mission Fulfillment and Accreditation
The committee began with a review of the upcoming accreditation work around mission fulfillment and
accreditation. As part of our Year 3 visit, LWTech will be assessing whether our institution is fulfilling our
mission “to prepare today’s students for tomorrow’s opportunities.” An IEPC members solicited
information around how to assess this via email.
Proposal: 75% of indicator targets met (and no single core theme with zero met) as the standard for
overall mission fulfillment.
Possible addition: Campus survey related to the college wide perception of mission fulfillment, perhaps
using the data points below for people to react to
Table 1: Proposed revision to table for accreditation

LWTech is accessible to the community via multiple entrance points
Indicator
Measure
Baseline 13/14
1.A
LWTech uses Quantitative measures of
intake systems, each intake support services from
of which has
college structure perspective:
adequate support
• alignment of number
services to make
of people going
multiple entrance
through an intake
points available to
process compared
the community
against available
resources

Target 14/15

Final 14/15
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Table 2: Original table from Standard 2

Pathways Intended Outcome 1: LWIT is accessible to the community via multiple entrance
points
Indicator
Measure
Threshold
1.A
LWIT has intake systems in
Quantitative measures of
place, each of which has
intake support services from
adequate support services to
college structure perspective:
make multiple entrance points alignment of number of people
available to the community
going through an intake process
compared against available
resources
IEPC Decision
Proceed with proposal stating 75% of indicator targets met (and no single core theme with zero met) is
the standard for overall mission fulfillment.
The IEPC is also interested in future survey work and a suggestion was made to consider fall in-service as
a time to survey faculty and staff.
Strategic Plan Updates
The meeting adjourned 15 minutes early as there will be an additional meeting scheduled to review the
Strategic Plan change process and progress on the Strategic Plan.
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Research Goal and Objectives
Research Goal
The goal of this research was to assess Lake Washington Institute of Technology (LWIT)
graduates’ satisfaction with their educational experience and to determine graduates’
employment status post-graduation. In addition, the goal was to observe graduate satisfaction
and employment status data over time. Thus, research results are predominantly expressed in
terms of combined data for 2011 and 2012, while still containing the 2011 and 2012 breakdown
for comparison.
Research Objectives
The following are the specific objectives addressed in the research:
1. Determined the top three factors that influenced the decision to attend Lake
Washington Institute of Technology instead of another college or university
2. Assessed graduates’ overall level of satisfaction with the educational experience they
received at Lake Washington Technical Institute of Technology
3. Assessed the level of influence the following factors had on graduates’ decisions to
attend Lake Washington Institute of Technology:
a. Students experienced easy access to staff and faculty
b. My program of choice at Lake Washington Institute of Technology was highly
regarded in the industry
c. Lake Washington Institute of Technology offered the specific training program I
wanted
d. Lake Washington Institute of Technology offered the specific transfer
opportunity I wanted
4. Identified how graduates first learned of Lake Washington Institute of Technology
5. Determined graduates’ level of agreement in regards to the following descriptive
statements:
a. A very friendly atmosphere exists on the campus between students, faculty, and
staff
b. Lake Washington Technical College enjoys a widespread reputation for
educational excellence
c. Instructors do an excellent job of preparing and guiding students
d. Lab facilities were well-equipped to prepare students for employment
e. I took Face to Face day classes and those times and formats accommodated my
schedule

Hebert Research, Inc. |Lake Washington Technical College Graduate Survey – Executive Summary
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f. I took Face to Face night classes and those times and formats accommodated my
schedule
g. I took Hybrid classes (class that met face to face and also online) and those times
and formats accommodated my schedule
h. I took online classes and those times and formats accommodated my schedule
6. Determined the three most used support services among graduates
7. Determined graduates’ current employment status

Hebert Research, Inc. |Lake Washington Technical College Graduate Survey – Executive Summary
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Research Methodology
Hebert Research conducted a quantitative hybrid survey from October 30th, 2012 to November
30th, 2012. There were 327 interviews completed with 2011 and 2012 graduates of Lake
Washington Institute of Technology (LWIT). Only a marginal amount of surveys were completed
online as the telephone survey produced interviews much quicker.
Sampling Frame
Lake Washington Institute of Technology provided Hebert Research a list of 2011 and 2012
graduates, including contact phone numbers and emails. The sample list contained 378 Lake
Washington Technical College students who graduated in 2011 and 644 of 2012 graduates.
The resulting list was loaded into Hebert Research’s CATI (Computer-Aided Telephone
Interviewing) system, which randomly selects phone numbers from this list, as required during
the interviewing process. Each phone number was called at least five times at different times
during the day and evening before being replaced by a new number. This helped to minimize
non-response error, meaning that those who were easy to reach and those who were more
difficult to contact were equally represented. In addition to the telephone survey, Hebert
Research utilized the email addresses provided in the sample list to conduct an online survey of
the remaining contacts that did not complete survey by telephone. The survey was
administered online using SurveyMonkey. A total of 327 surveys were completed.
Hebert Research sampled 327 Lake Washington Technical College graduates, which had
graduated in either 2011 or 2012. The following table represents the sample sizes for the
graduates by year.
Sample Totals
Year Graduated from LWIT
2011
2012
Total

Sample Size
127
200
327

Margin of Error, Incidence and Response Rates
At the 95% confidence level, the maximum margin of error for a sample size of 327 respondents
is ±5.4%. This margin of error means that if the survey was repeated 100 times, the resulting
percentages for each response would be within ±5.4% (the margin of error) in 95 out of 100
cases for each question.
Response Rate
Over 1,000 phone numbers of LWIT graduates were included in the sampling frame. When a
graduate answered the phone and contact was made, they were asked to participate in the
survey. The response rate represents the percent of qualified individuals who agreed to

Hebert Research, Inc. |Lake Washington Technical College Graduate Survey – Executive Summary
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participate and who completed an interview. The response rate was 89.0%, which is a very high
response rate for surveys.
Questionnaire
Survey questions were developed by Hebert Research with input from LWIT’s Interim Dean of
Students, Dr. Ruby Hayden. The survey consisted of 28 questions, 20 of which related directly to
graduates satisfaction and perception of their educational experience at LWIT. The remaining
eight questions related to the graduates’ employment status and career opportunities. Hebert
Research completed all interviews using interactive voice (telephone) and online survey
methodologies.
Research Controls
Hebert Research applied a variety of controls to help ensure that the research and analysis
reached the highest quality that can be provided. The primary research controls employed in
this research included the following:
Interviewer Training
All interviewers participated in a special training session for this research. During this training
session, the questionnaire was read and a discussion was held regarding the objectives of
the research, control questions, skip patterns, and techniques for handling potential
problems. Interviewers raised questions and provided their professional feedback regarding
potential interviewing issues. All issues were resolved before commencement of the
research.
Pre-test the Survey
After the questionnaire was programmed into our CATI system, it was rigorously tested to
assure all questions were asked and that data was accurately recorded. Thirty surveys were
conducted during the pretest. The programming was deemed to be valid.
Conduct Interviews
Following a successful pretest of the questionnaire, telephone interviews were conducted
using Ci3 CATI software from Sawtooth Software, a recognized leader in computer-aided
interviewing. Potential respondents were called on weekdays at various times throughout
the afternoon and evening until 9:00 pm. An appointment and callback procedure was used
when necessary to minimize refusals and allow respondents to complete the survey at a
convenient time. All interviews were conducted in English.
Monitoring
Telephone interviews were regularly monitored by the data collection supervisor and were
found to be properly conducted. The data online was monitored using SurveyMonkey.
Internal Peer Review
Hebert Research used an internal review process called “CERA” (create, edit, revise, approve)
which is similar to academic peer review to ensure that the research met rigorous quality
Hebert Research, Inc. |Lake Washington Technical College Graduate Survey – Executive Summary
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control standards. Through this process, several analysts reviewed the statistical findings and
offered critical feedback designed to increase the utility of the research and produce a clear
and insightful report.
Rounding Error
Percentages in the charts and tables presented in the Executive Summary may not sum to
100%. This is due to rounding error.
Explanation of Multivariate Analysis
Multivariate analysis was conducted in order to examine differences among respondents
according to specific pre- and post-classified segments or groupings defined by the following
variables:
 Age
 Gender
 Cumulative GPA
 Year Graduated
 Employment Status
Tests of statistical differences and measures of association between and within the subsets of
the sample were conducted. The following statistical tests were performed:
 Discriminant Analysis was used in this research to help to identify which LWIT decision
factors/satisfaction attributes correlated to the overall satisfaction of LWIT graduates.
Hypotheses were tested using the 0.05 level of significance as the criterion value for the chisquared analysis. When differences between groups reached this value, the finding is reported
along with its level of significance which is stated as a p-value (e.g., p = 0.040). Chi-squared test
results that reach the 0.05 level of significance indicate there is at least a 19-out-of-20
likelihood that the finding is true. This is a generally accepted level of reliability for public
surveys.
Cramér’s V is a statistical test that measures the degree of association between two categorical
variables. For statistical tests that reach significance using chi-squared, Cramér’s V values are
provided to describe the strength of the association between the variables. This measurement
ranges between 0.0 and 1.0. The higher the level of association, the greater is the probability
that the independent variable is causing an effect on the dependent variable. A measurement
of 0 indicates there is no association between the two, meaning it is likely the independent
variable has no systematic effect on the dependent variable. A measurement of 1.0 indicates
that variations in the independent variable completely match variations in the dependent
variable.
Eta2 is a measure of the effect one variable has on another. The measurement ranges from 0.0
to 1.0. Eta2 reflects the percentage of the dependent variable variance explained by the
independent variables’ variance in the sample data. This statistic is related to the concept of
ANOVA, or analysis of variance.
Hebert Research, Inc. |Lake Washington Technical College Graduate Survey – Executive Summary
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Use of Findings
Hebert Research has made every effort to produce the highest quality research product within
the agreed specifications, budget, and schedule. The customer understands that Hebert
Research uses those statistical techniques, which, in its opinion, are the most accurate possible.
However, inherent in any statistical process is a possibility of error, which must be taken into
account in evaluating the results. Statistical research can reveal information regarding
community perceptions only as of the time of the sampling, within the parameters of the
project, and within the margin of error inherent in the techniques used.
Evaluations and interpretations of statistical research findings and decisions based on them are
solely the responsibility of the customer and not Hebert Research. The conclusions, summaries,
and interpretations provided by Hebert Research are based strictly on the analysis of the data
gathered, and are not to be construed as recommendations; therefore, Hebert Research
neither warrants their viability nor assumes responsibility for the success or failure of any
customer actions subsequently taken.

Hebert Research, Inc. |Lake Washington Technical College Graduate Survey – Executive Summary
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Respondent Profile
The following tables present a general overview of the demographic information of 2011 and
2012 LWIT graduates surveyed.
The majority of graduates surveyed were female, at 58.1%. The gender distribution is identical
to the gender distribution given in the sample list provided by LWIT. That is, the gender
representation in the sample matches the actual gender distribution of the 2011 and 2012
graduates.

Gender
Male
Female

Gender - Sample
2011
2012
46.5%
38.0%
53.5%
62.0%

Combined
41.9%
58.1%

The most frequently surveyed age group was the 25 to 34 age group, at 36.4%. The majority of
graduates (63.0%) were between the ages of 18 and 34.

Age Group
18 to 24
25 to 34
35 to 44
45 to 54
55+

Sample Age
2011
2012
24.4%
28.0%
33.9%
38.0%
15.7%
15.0%
15.7%
10.5%
10.2%
8.5%

Combined
26.6%
36.4%
15.3%
12.5%
9.2%

2012 graduates made up a majority of those surveyed, with 61.2%.
Graduation Year
Year
Percentage
2011 Graduates
38.8%
2012 Graduates
61.2%

Hebert Research, Inc. |Lake Washington Technical College Graduate Survey – Executive Summary
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The 2011 graduates represented those who had graduated from LWIT during the summer and
fall quarters in 2011. In regard to the 2011 graduates, those that graduated in the fall of 2011
made up 22.3% of the entire graduate sample. The 2012 graduates were composed of those
who had graduated in the winter, spring, and summer quarters. Graduates who graduated in
the spring of 2012 represented the largest percentage of the sample, at 31.8%.
Quarter Graduated
Quarter
Percentage
Summer 2011
16.5%
Fall 2011
22.3%
Winter 2012
20.8%
Spring 2012
31.8%
Summer 2012
8.6%
The cumulative GPA’s of graduates were grouped into the ranges displayed in the following
table. The most frequently reported cumulative GPA range amongst survey participants was the
range encompassing 3.76 - 4.0.

GPA Range
< 3.0
3.01 - 3.4
3.41 - 3.55
3.56 - 3.75
3.76 - 4.0

Cumulative GPA
2011
2012
11.0%
14.0%
22.0%
20.5%
13.4%
13.5%
20.5%
23.5%
33.1%
28.5%

Combined
12.8%
21.1%
13.5%
22.3%
30.3%

Hebert Research, Inc. |Lake Washington Technical College Graduate Survey – Executive Summary
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Deciding Factors
Participants were asked to identify factors that had an influence on their decision to attend
LWIT over other colleges or universities. The most commonly occurring influences included the
specificity of educational programs, LWIT’s convenient location, and positive word-of-mouth
reviews. A sampling of responses follows below:
Program Specificity
 I was seeking a horticulture education in the Seattle area and Lake Washington had
good reviews.
 They offered the classes I was looking for in alternative energy.
 They had the program I wanted in Occupational Therapy Assistant.
 They were the only ones with Multimedia and Game Design.
Location
 Because I live in Bellevue and it was the closest.
 Location. Close to home.
 The location was close to home at the time.
Word of Mouth
 I had heard through word of mouth that it was a very good program and it seemed
better for your money.
 I had some great friends who attended and had some great feedback from them.
Cost
 Price. I wanted to go into medical assisting and I looked at Everest and Lake
Washington. At that time, Lake Washington was significantly cheaper.
 The tuition is cheaper than the other colleges.
Staff
 I heard about the instructors in the nursing programs, that they were good. I had
experience in another college, it wasn't a good experience. I was made to feel
comfortable at Lake Washington.
 The instructor for the diesel program.
Flexibility
 Class times were in the evening.
 The schedule was better for me.

Hebert Research, Inc. |Lake Washington Technical College Graduate Survey – Executive Summary
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Satisfaction with Education Received at LWIT
Overall Satisfaction with Education at LWIT
Participants were asked to rate, on a scale of 0 to 10, their overall satisfaction with their
education received at Lake Washington Institute of Technology. The largest modal class,
represented by 29.8% of respondents, reported a perfect satisfaction rating of 10. The
distribution is skewed left, with 91.7% of graduates rating their overall satisfaction a 7 or above.
Furthermore, a mean of 8.40 indicates that, on average, most 2011 and 2012 graduates were
highly satisfied with their education. The following chart and table describe the research
findings as well as segment 2011 and 2012 results for comparison.

Overall Satisfaction with Educational Experience
35%
30%

Percentage

25%
20%
15%
10%
5%
0%

0

1

2

3

4

5

6

7

8

9

10

2011

0.0%

1.6%

0.0%

0.0%

2.4%

1.6%

3.9%

15.7%

22.0%

22.0%

30.7%

2012

0.5%

0.0%

0.0%

1.5%

0.5%

2.0%

3.0%

13.6%

25.6%

24.1%

29.1%

Combined

0.3%

0.6%

0.0%

0.9%

1.2%

1.8%

3.4%

14.4%

24.2%

23.3%

29.8%

Statistic
Mean
Standard Deviation
Kurtosis

Descriptive Statistics
2011
2012
8.35
8.43
1.72
1.57
4.21
5.02

Combined
8.40
1.63
4.62
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Multivariate Analysis
Female graduates were significantly more likely to rate their satisfaction with the educational
experience they received higher than male respondents. (p = 0 .008, eta2 = 0.021)

Male
Female

Satisfaction with Educational Experience at LWIT
Gender
Mean
8.12
8.60

Graduates who were unemployed were significantly more likely to rate their satisfaction with
the educational experience they received lower than other groups of graduates. (p = 0.024, eta2
= 0.035)
Satisfaction with Educational Experience at LWIT
Employment Status
Employed, full-time >35 hrs/week
Employed, part-time <35 hrs/week
Actively Job Searching
Unemployed
Continued Education

Mean
8.52
8.57
8.14
7.46
8.39

Hebert Research, Inc. |Lake Washington Technical College Graduate Survey – Executive Summary
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Description to Prospective Students
Participants were asked how they might describe LWIT to a prospective student. A commonly
highlighted factor was the practical nature of the education as well as the quality of staff and
overall enjoyable nature of their experiences.
Practical Education
 A really hands on approach; you're pretty much among peers. People are really there to
learn and a lot of them already have jobs. If you want practical skills, I would suggest
that school.
 Technical school that has skills you can learn that are good for getting into a skilled
profession.
 It was a great opportunity. Everything that I learned I apply in my job every day. It was
easier since I didn't have to take any 'fluff' credits so when I got to the first day of my
job I was really prepared to work.
Quality of Staff
 I think it's a really caring environment. The teachers are passionate about what they do
and really take the time with their students to make sure they get the best out of their
program.
 There are a lot of good resources and they have very well prepared teachers. It's very
accessible.
 It is a small school that is very friendly and the teachers can give you individual
attention if you have problems needing extra attention.
Enjoyable
 It's a great experience. It's a very mellow school. Very diverse, different groups of
people, different age groups. People come there to really study.
 It's a really good college to go to. I'd recommend it to anybody.
Room for Improvement
 Harley program is poor and auto body collision program is good for the most part.
Teachers don't have lot of practical experience. Most just got out of school.
 Honestly my experience there was not good which makes me sad. Since I was hoping
to come out of the school and be able to hit the work force ready to get a job but now I
can't with a degree/certificate from them. I would tell them to go to Renton Technical
College for Collision Repair instead of LWIT. I have heard the instructor has left LWIT
now but I didn't have a good experience with him when he was there.
Cost
 They're lower price than some of the other schools. They have all the same classes and
quality education. If they're into IT or multi-media, I'd recommend that school. They
have all the latest and greatest stuff.
Depends
 Depends on the classes you take and your experiences.
Hebert Research, Inc. |Lake Washington Technical College Graduate Survey – Executive Summary
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Decision Factors
Access to Staff and Faculty
Graduates were asked to rate, using a 0-10 scale, how strongly the accessibility of staff and
faculty influenced their decision to attend LWIT. The largest percentage of graduates (40.6%)
reported a rating of 10. The majority of graduates (86.6%) rated accessibility to staff and faculty
a 7 or above, which can be seen in the distribution that is skewed left. According to 2011 and
2012 LWIT graduates, the average influence rating was an 8.21. This very high mean rating
indicates that accessibility to staff and faculty is an attribute that strongly influenced the
decision to attend LWIT. The chart and table below illustrate the results as well as provide the
2011 and 2012 data for comparison.

Accessibility to Staff and Faculty
45%
40%

Percentage

35%
30%
25%
20%
15%
10%
5%
0%
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2011

6.3%

0.0%

2.4%

0.8%

0.8%

4.0%

0.8%

7.9%

21.4%

12.7%

42.9%

2012

1.5%

0.5%

1.0%

1.5%

1.5%

3.6%

2.6%

9.3%

24.2%

14.9%

39.2%

Combined

3.4%

0.3%

1.6%

1.3%

1.3%

3.8%

1.9%

8.8%

23.1%

14.1%

40.6%

Statistic
Mean
Standard Deviation
Kurtosis

Descriptive Statistics
2011
2012
8.05
8.32
2.76
2.10
2.68
3.99

Combined
8.21
2.38
3.66
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Perception of Program in Industry of Study
Respondents were asked to use a 0-10 scale to rate the influence to attend LWIT in regard to
the perception of their program of choice in its respective industry. Almost half of the
respondents (46.5%) rated the influence a 10. The distribution is skewed left, with 82.1% of
graduates reporting ratings of 7 or above. With a mean value of 8.18, 2011 and 2012 graduates
have indicated the perception of their program in its respective industry as a strong influence to
attend. The chart and table below describes this data along with a comparison of 2011 and
2012 research results.

Industry Regard for Program
60%
50%

Percentage

40%
30%
20%
10%
0%

0

1

2

3

4

5

6

2011

6.1%

0.0%

0.0%

0.9%

0.0%

4.3%

7.8%

11.3% 18.3%

2012

1.6%

1.1%

1.6%

1.6%

3.8%

3.8%

3.8%

7.5%

16.7% 10.2% 48.4%

Combined

3.3%

0.7%

1.0%

1.3%

2.3%

4.0%

5.3%

9.0%

17.3%

Statistic
Mean
Standard Deviation
Kurtosis

Descriptive Statistics
2011
2012
8.02
8.27
2.61
2.39
3.09
2.24

7

8

9

10

7.8%

43.5%

9.3%

46.5%

Combined
8.18
2.47
2.65
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Multivariate Analysis
Graduates in the 35 to 44 age group were significantly more likely to rate the influence their
program of choice was highly regarded in the industry higher than all other age groups. (p = 0
.005, eta2 = 0.048)

18-24
25-34
35-44
45-54
55+

My Program of Choice at LWIT was Highly Regarded in the Industry
Age Group
Mean
8.62
8.11
8.83
7.28
7.27

Female respondents were significantly more likely to rate the influence of this attribute higher
than male respondents. (p = 0 .009, eta2 = 0.022)

Male
Female

My Program of Choice at LWIT was Highly Regarded in the Industry
Gender
Mean
7.73
8.49

Graduates who indicated they were going to continue with their education were significantly
more likely to rate the influence of this attribute higher than graduates employed in other
capacities. (p = 0.001, eta2 = 0.062)
My Program of Choice at LWIT was Highly Regarded in the Industry
Employment Status

Mean

Employed, full-time >35 hrs/week

8.38

Employed, part-time <35 hrs/week

8.52

Actively Job Searching

6.91

Unemployed

6.87

Continued Education

8.70
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LWIT Specific Program Offerings
Graduates were asked to use a 0-10 scale to rate the influence specific training programs
offered at LWIT had on their decision to attend. A healthy majority of graduates, 67.2%,
reported a value of 10. The distribution is strongly skewed left, with an overwhelming majority
(93.4%) rating the influence a 7 or higher. The 9.18 mean indicates the specific training program
offered was a factor that had an extremely high influence to attend, according to 2011 and
2012 graduates. The following chart and table describe these results in their entirety, as well as
compare the 2011 and 2012 graduate respective means and distributions.

Specific Training Program Offered
80%
70%

Percentage
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2011

0.8%

0.0%

0.8%

0.0%

0.8%

1.6%

1.6%

5.6%

12.1%

12.9%

63.7%

2012

1.5%

0.0%

0.0%

0.0%

0.5%

2.6%

2.6%

2.0%

9.2%

12.2%

69.4%

Combined

1.3%

0.0%

0.3%

0.0%

0.6%

2.2%

2.2%

3.4%

10.3%

12.5%

67.2%

Statistic
Mean
Standard Deviation
Kurtosis

Descriptive Statistics
2011
2012
9.12
9.22
1.626
1.685
10.554
13.179

Combined
9.18
1.660
12.012
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Multivariate Analysis
Graduates that had a cumulative GPA less than a 3.0 were significantly more likely to rate the
influence of the specific training program offered at LWIT lower than those with higher
cumulative GPA’s. (p = 0 .049, eta2 = 0.030)
Lake Washington Institute of Technology Offered the Specific Training Program I Wanted
Cumulative GPA
Mean
< 3.0
8.66
3.01 - 3.4
9.00
3.41 - 3.55
9.07
3.56 - 3.75
9.58
3.76 - 4.0
9.28
Female graduates were significantly more likely to rate the influence of this attribute higher
than male graduates. (p = 0 .023, eta2 = 0.016)
Lake Washington Institute of Technology Offered the Specific Training Program I Wanted
Gender
Mean
Male
8.93
Female
9.36
Graduates who were unemployed were significantly more likely to rate the influence of this
attribute lower than graduates employed in other capacities. (p = 0.006, eta2 = 0.045)
Lake Washington Institute of Technology Offered the Specific Training Program I Wanted
Employment Status
Mean
Employed, full-time >35 hrs/week
9.31
Employed, part-time <35 hrs/week
9.34
Actively Job Searching
8.97
Unemployed
8.00
Continued Education
9.29
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LWIT Specific Transfer Offerings
Graduates were asked to use a 0-10 scale to specify the degree to which LWIT’s transfer
opportunities influenced their decision to attend. The largest modal class, represented by
39.7% of the sample, rated the influence a score of 10. Similar to the previous decision factors,
the majority of respondents (67.3%) reported ratings 7 or above. However, a relatively high
percentage (16.6%) reported a 0 rating. On average, 2011 and 2012 graduates rated the specific
transfer opportunity influence a 6.90, implying a high degree of influence in their decision to
attend. The chart and table below depicts these findings as well as 2011 and 2012 data
juxtaposed.

Specific Transfer Opportunity Offered
45%
40%

Percentage

35%
30%
25%
20%
15%
10%
5%
0%

0

1

2

3

4

5

6

7

8

9

10

2011

21.7%

1.2%

1.2%

2.4%

1.2%

8.4%

3.6%

3.6%

14.5%

6.0%

36.1%

2012

12.9%

0.9%

1.7%

0.0%

0.9%

6.0%

5.2%

9.5%

14.7%

6.0%

42.2%

Combined 16.6%

1.0%

1.5%

1.0%

1.0%

7.0%

4.5%

7.0%

14.6%

6.0%

39.7%

Statistic
Mean
Standard Deviation
Kurtosis

Descriptive Statistics
2011
2012
6.36
7.29
3.96
3.41
-1.15
0.12

Combined
6.90
3.67
-0.53

Multivariate Analysis
Female graduates were significantly more likely to rate the influence of LWIT transfer
opportunities higher than male respondents. (p = 0 .036, eta2 = 0.022)
Lake Washington Institute of Technology Offered the Specific Transfer Opportunity I Wanted
Gender
Mean
Male
6.29
Female
7.38
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Comparison of Decision Factor Means
The specific training programs offered at LWIT was that factor with the strongest influence to
attend, with a reported mean rating of 9.18. All decision factors had a high degree of influence,
where the lowest mean rating of a 6.90 was associated with the specific transfer opportunity
factor. The hierarchy of decision factors remained the same between 2011 and 2012 graduates
of LWIT. The following chart illustrates these comparisons.

Decision Factors
Lake Washington Institute of Technology
offered the specific training program I
wanted

9.12
9.22
9.18
8.05
8.32
8.21

Students experienced easy access to staff
and faculty

2011

My program of choice at Lake Washington
Institute of Technology was highly regarded
in the industry

8.02
8.27
8.18

Lake Washington Institute of Technology
offered the specific transfer opportunity I
wanted

2012
Combined

6.36
7.29
6.90
0

1

2

3

4

5

6

7

8

9

10

Rating

Decision Factor
Lake Washington Institute of
Technology offered the specific
training program I wanted

Statistic
Mean
Standard Deviation
Kurtosis
Mean
Students experienced easy access
Standard Deviation
to staff and faculty
Kurtosis
Mean
My program of choice at Lake
Washington Institute of Technology Standard Deviation
was highly regarded in the industry Kurtosis
Mean
Lake Washington Institute of
Technology offered the specific
Standard Deviation
transfer opportunity I wanted
Kurtosis

2011
9.12
1.63
10.55
8.05
2.76
2.68
8.02
2.61
3.09
6.36
3.96
-1.15

2012
9.22
1.69
13.18
8.32
2.10
3.99
8.27
2.39
2.24
7.29
3.41
0.20

Combined
9.18
1.66
12.01
8.21
2.38
3.66
8.18
2.47
2.65
6.90
3.67
-0.53
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Linear Discriminant Analysis with Decision Factors
All of the graduate responses regarding decision factors to attend LWIT were very positive, as
reflected in high average ratings. The following discriminant analysis identifies which variables
specifically attribute to overall satisfaction with the education they received at LWIT.
A Linear Discriminant analysis was used which involved developing two linear regression
equations for those graduates who gave high ratings and low ratings. Low ratings were defined
as those graduates that rated the decision factor and eight or below, whereas high ratings were
those that rated the factor a nine or a ten. This variance between two linear regressions
enabled standardized discriminant functions to be developed that allowed for the further
development of standardized discriminant functions where:

Di = di 1 Z 1 +d i 2 Z 2
Results of the discriminant analysis were:
Eigen value:
Canonical Correlation:

.168
.379

What this means is that 16.8% of the variance was explained by the Eigen value. Furthermore,
the .379 canonical correlation shows the interrelated set of variables that determine
satisfaction with the education received. Values closest to 1.000 indicate a high correlation with
overall satisfaction with the education received. “Accessibility to staff and faculty” and “specific
training program offerings” were the variables that have the most impact on the overall
satisfaction with the education received variable.
Discriminant Analysis*
Variable
Students experienced easy access to staff and faculty.
Lake Washington Institute of Technology offered the
specific training program I wanted.
My program of choice at Lake Washington Institute of
Technology was highly regarded in industry.
Lake Washington Institute of Technology offered the
specific transfer opportunity I wanted.
*67.6% of original grouped cases correctly classified

Function
0.795
0.718
0.678
0.505
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Correlation Analysis
A correlation matrix was developed using the variable, “overall satisfatcion with the
educational experience at LWIT” and the variables assoiciated with the levels of satisfaction and
decision factors to attend to test to see if any correlation between the variables existed.
Pearson Correlation values closest to 1.000 indicate a a high degree of correlation. In this
instance, there is a significant correlation between the variables.
In the correlation matrix presented on the following page, the variables that were highly
correlated (Pearson Correlation values from 0.650 to 0.799) are highlighted in yellow.
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Correlation Matrix

Correlation Matrix
Overall level of
satisfaction with
educational experience
Easy access to staff and
faculty
My program of choice
was highly regarded in
industry
LWIT offered the specific
training program I
wanted
LWIT offered the specific
transfer opportunity I
wanted
A very friendly
atmosphere exists on the
campus
Widespread reputation
for educational
excellence
Instructors do an
excellent job of
preparing/guiding
Lab facilities were wellequipped
Face to Face day classes
that accommodated my
schedule
Face to Face night classes
that accommodated my
schedule
Hybrid classes that
accommodated my
schedule
Online classes that
accommodated my
schedule

Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N
Pearson Correlation
Sig. (2-tailed)
N

Overall
level of
satisfaction
with
educational
experience
1
326
.477(**)
0.000
319
.462(**)
0.000
300
.417(**)
0.000
319
.332(**)
0.000
198
.570(**)
0.000
324
.684(**)
0.000
301
.683(**)
0.000
325
.463(**)
0.000
308
.418(**)
0.000
310
.207(**)
0.003
203
.396(**)
0.000
202
.285(**)
0.000
194
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Easy access
to staff and
faculty
.477(**)
0.000
319
1
320
.456(**)
0.000
298
.202(**)
0.000
313
.418(**)
0.000
197
.457(**)
0.000
319
.493(**)
0.000
296
.423(**)
0.000
318
.368(**)
0.000
302
.359(**)
0.000
304
.316(**)
0.000
198
.361(**)
0.000
197
.245(**)
0.001
189

My
program of
choice was
highly
regarded in
industry
.462(**)
0.000
300
.456(**)
0.000
298
1
301
.348(**)
0.000
297
.421(**)
0.000
189
.339(**)
0.000
299
.563(**)
0.000
283
.389(**)
0.000
299
.430(**)
0.000
288
.361(**)
0.000
288
.313(**)
0.000
189
.392(**)
0.000
190
.289(**)
0.000
180

LWIT
offered the
specific
training
program I
wanted
.417(**)
0.000
319
.202(**)
0.000
313
.348(**)
0.000
297
1
320
.278(**)
0.000
196
.319(**)
0.000
318
.402(**)
0.000
296
.375(**)
0.000
318
.399(**)
0.000
303
.395(**)
0.000
305
.279(**)
0.000
200
.343(**)
0.000
199
.197(**)
0.006
191

LWIT
offered the
specific
transfer
opportunity
I wanted
.332(**)
0.000
198
.418(**)
0.000
197
.421(**)
0.000
189
.278(**)
0.000
196
1
199
.175(*)
0.014
197
.395(**)
0.000
189
.282(**)
0.000
198
.318(**)
0.000
190
.362(**)
0.000
193
.411(**)
0.000
131
.461(**)
0.000
131
.281(**)
0.001
133

A very
friendly
atmosphere
exists on
the campus

Widespread
reputation
for
educational
excellence

.570(**)
0.000
324
.457(**)
0.000
319
.339(**)
0.000
299
.319(**)
0.000
318
.175(*)
0.014
197
1

.684(**)
0.000
301
.493(**)
0.000
296
.563(**)
0.000
283
.402(**)
0.000
296
.395(**)
0.000
189
.523(**)
0.000
300
1

325
.523(**)
0.000
300
.569(**)
0.000
323
.377(**)
0.000
307
.401(**)
0.000
309
.328(**)
0.000
202
.263(**)
0.000
201
.221(**)
0.002
193

302
.571(**)
0.000
301
.518(**)
0.000
285
.508(**)
0.000
289
.332(**)
0.000
192
.418(**)
0.000
189
.323(**)
0.000
179

Instructors
do an
excellent
job of
preparing/g
uiding
.683(**)
0.000
325
.423(**)
0.000
318
.389(**)
0.000
299
.375(**)
0.000
318
.282(**)
0.000
198
.569(**)
0.000
323
.571(**)
0.000
301
1
325
.445(**)
0.000
307
.472(**)
0.000
309
.259(**)
0.000
202
.401(**)
0.000
201
.292(**)
0.000
193

29

Lab
facilities
were wellequipped
.463(**)
0.000
308
.368(**)
0.000
302
.430(**)
0.000
288
.399(**)
0.000
303
.318(**)
0.000
190
.377(**)
0.000
307
.518(**)
0.000
285
.445(**)
0.000
307
1
309
.407(**)
0.000
296
.361(**)
0.000
191
.359(**)
0.000
187
.351(**)
0.000
184
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Face to
Face day
classes that
accommoda
ted my
schedule
.418(**)
0.000
310
.359(**)
0.000
304
.361(**)
0.000
288
.395(**)
0.000
305
.362(**)
0.000
193
.401(**)
0.000
309
.508(**)
0.000
289
.472(**)
0.000
309
.407(**)
0.000
296
1
311
.560(**)
0.000
190
.518(**)
0.000
189
.408(**)
0.000
184

Face to Face
night
classes that
accommoda
ted my
schedule
.207(**)
0.003
203
.316(**)
0.000
198
.313(**)
0.000
189
.279(**)
0.000
200
.411(**)
0.000
131
.328(**)
0.000
202
.332(**)
0.000
192
.259(**)
0.000
202
.361(**)
0.000
191
.560(**)
0.000
190
1
203
.599(**)
0.000
145
.648(**)
0.000
133

Hybrid
classes that
accommoda
ted my
schedule

Online
classes that
accommoda
ted my
schedule

.396(**)
0.000
202
.361(**)
0.000
197
.392(**)
0.000
190
.343(**)
0.000
199
.461(**)
0.000
131
.263(**)
0.000
201
.418(**)
0.000
189
.401(**)
0.000
201
.359(**)
0.000
187
.518(**)
0.000
189
.599(**)
0.000
145
1

.285(**)
0.000
194
.245(**)
0.001
189
.289(**)
0.000
180
.197(**)
0.006
191
.281(**)
0.001
133
.221(**)
0.002
193
.323(**)
0.000
179
.292(**)
0.000
193
.351(**)
0.000
184
.408(**)
0.000
184
.648(**)
0.000
133
.648(**)
0.000
153
1

202
.648(**)
0.000
153
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Awareness of Lake Washington
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Means of Graduates Learning of LWIT
Graduates were asked how they learned of LWIT. Friends were the most commonly selected option amongst 2011 and 2012
graduates, as reported by 31.8% of respondents. The internet and family members were the next most common responses,
representing 30.3% and 22.6% of the graduate sample, respectively. The chart below illustrates the results in their entirety.

Means of Graduates Learning of LWIT
40%
35%

Percentage

30%
25%
20%
15%
10%
5%
0%
Radio Ad

News
Newspaper
Print
Coverage
Ad
Advertising
or Article

Internet
Search

LWIT
Website

Event
(College
High School High School
Fair,
Employer
Counselor
Teacher Community
Festival,
etc.)

Family
Member

Friend

Other

Living
Proximity
to College

Previously
Attended
College

Word of
Mouth

2011

0.0%

1.6%

0.8%

3.9%

32.3%

13.4%

5.5%

7.1%

2.4%

1.6%

15.0%

26.0%

13.4%

9.4%

0.0%

0.0%

2012

1.5%

0.0%

1.0%

2.5%

29.0%

16.0%

3.0%

4.5%

2.5%

2.0%

27.5%

35.5%

17.5%

10.0%

4.5%

6.5%

Combined

0.9%

0.6%

0.9%

3.1%

30.3%

15.0%

4.0%

5.5%

2.4%

1.8%

22.6%

31.8%

15.9%

9.8%

2.8%

4.0%

*Note: totals may add up to more than 100% as multiple responses were allowed.
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Satisfaction
Atmosphere on Campus
Respondents were asked to rate the friendliness of the LWIT campus using a 0-10 scale. The
majority of graduates, 52.0%, reported a rating of 10. Following, 19.1% reported a value of 8,
while 16.3% reported a value of 9. The distribution is strongly skewed left, with 92.9% reporting
ratings of 7 or above. The mean score reported by graduates, 8.94, indicates a very high
agreement that LWIT had a friendly atmosphere. The chart and table below describes the
research findings and compares the results for 2011 and 2012 graduates.

A Very Friendly Atmostphere Exists on the Campus
Between Students, Faculty, and Staff
60%

Percentage

50%
40%
30%
20%
10%
0%

0

1

2

3

4

5

6

7

8

9

10

2011

0.8%

0.0%

0.0%

0.8%

0.0%

1.6%

3.9%

3.9%

22.8%

17.3%

48.8%

2012

0.0%

0.0%

0.0%

1.0%

0.5%

1.5%

4.0%

6.6%

16.7%

15.7%

54.0%

Combined

0.3%

0.0%

0.0%

0.9%

0.3%

1.5%

4.0%

5.5%

19.1%

16.3%

52.0%

Statistic
Mean
Standard Deviation
Kurtosis

Descriptive Statistics
2011
2012
8.88
8.97
1.55
1.44
8.99
2.89

Combined
8.94
1.48
5.68
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Multivariate Analysis
Graduates who were employed full-time were significantly more likely to rate the influence of
the campus’s friendly atmosphere higher than graduates employed in other capacities. (p =
0.049, eta2 = 0.030)
A Very Friendly Atmosphere Exists on Campus
Employment Status
Employed, full-time >35 hrs/week
Employed, part-time <35 hrs/week
Actively Job Searching
Unemployed
Continued Education

Mean
9.11
8.88
8.92
8.15
8.84
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LWIT’s Reputation
LWIT graduate participants were asked to use a 0-10 scale to reflect their agreement with the
claim that LWIT enjoys a reputation for widespread excellence. 0f the 2011 and 2012 graduates,
39.7% reported a value of 10. The majority of respondents (88.4%) rated their agreement with
LWIT’s reputation for excellence a 7 or higher, which explains why the distribution is skewed
left. A combined 2011 and 2012 graduate mean of 8.40 also supports the level of agreement.
The chart and table below describes this data.

LWIT Enjoys a Widespread Reputation for Educational
Excellence
45%
40%
35%
Percentage

30%
25%
20%
15%
10%
5%
0%

0

1

2

3

4

5

6

7

8

9

10

2011

1.8%

0.0%

0.9%

0.0%

0.9%

3.5%

2.7%

9.7%

28.3%

11.5%

40.7%

2012

1.1%

0.0%

0.5%

1.1%

2.1%

5.3%

2.6%

10.6%

21.2%

16.4%

39.2%

Combined

1.3%

0.0%

0.7%

0.7%

1.7%

4.6%

2.6%

10.3%

23.8%

14.6%

39.7%

Statistic
Mean
Standard Deviation
Kurtosis

Descriptive Statistics
2011
2012
8.44
8.38
1.92
1.94
6.07
3.41

Combined
8.40
1.93
4.26
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Multivariate Analysis
Female graduates were significantly more likely to agree with this statement than male
graduates. (p = 0 .017, eta2 = 0.019)

Male
Female

LWIT Enjoys a Widespread Reputation for Educational Excellence.
Gender
Mean
8.09
8.63
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Instructor Job Preparation
Respondents were asked to use a 0-10 scale to express how well they agreed with the following
statement, “Instructors do an excellent job of preparing and guiding students.” A value of 10
was reported by 35.7% of participants, followed by 20.6% reporting a value of 9, and 20.0%
reporting a value of 8. The mean score reported by graduates was an 8.44, which indicates a
very high level of agreement. The distribution is strongly skewed left, with the large majority
(88.9%) reporting a rating of 7 or above. The following chart and table illustrates these findings
as well as compares the 2011 and 2012 graduate results.

Instructors do an Excellent Job of Preparing and
Guiding Students
45%
40%
35%
Percentage

30%
25%
20%
15%
10%
5%
0%

0

1

2

3

4

5

6

2011

0.8%

0.8%

0.0%

0.8%

2.4%

2.4%

4.0%

12.7% 20.6% 16.7% 38.9%

2012

0.0%

0.0%

0.5%

0.5%

0.5%

5.0%

4.5%

12.6% 19.6% 23.1% 33.7%

Combined

0.3%

0.3%

0.3%

0.6%

1.2%

4.0%

4.3%

12.6% 20.0% 20.6% 35.7%

Statistic
Mean
Standard Deviation
Kurtosis

Descriptive Statistics
2011
2012
8.41
8.46
1.89
1.59
4.21
1.28

7

8

9

10

Combined
8.44
1.71
3.04
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Multivariate Analysis
Graduates in the 45 to 54 age group were significantly more likely to rate their agreement with
the statement, “Instructors do an excellent job of preparing and guiding students,” lower than
any other age group. (p = 0 .032, eta2 = 0.032)

18-24
25-34
35-44
45-54
55+

Instructors do an excellent job of preparing and guiding students
Age Group
Mean
8.76
8.26
8.56
7.88
8.83

Graduates who were unemployed were significantly more likely to rate their agreement with
this statement lower than graduates employed in other capacities. (p = 0.050, eta2=0.029)
Instructors do an excellent job of preparing and guiding students.
Employment Status
Mean
Employed, full-time >35 hrs/week
8.61
Employed, part-time <35 hrs/week
8.48
Actively Job Searching
8.41
Unemployed
7.54
Continued Education
8.23
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LWIT Lab Facilities
Graduates were asked to use a 0-10 scale to indicate how well equipped the lab facilities were
to prepare students for employment. The largest percentage of respondents (43.0%) reported a
value of 10, while 18.1% reported a value of 8, and 16.8% reported a value of 9. The mean score
reported by graduates was an 8.43, which is a very high level of agreement. The distribution is
skewed left. The majority of respondents (85.3%) rated the statement a 7 or higher. The chart
and table below display the research results.

Lab Facilities were Well-Equipped to Prepare Students
for Employment
50%
45%
40%
Percentage

35%
30%
25%
20%
15%
10%
5%
0%

0

1

2

3

4

5

6

7

2011

1.6%

0.0%

0.0%

0.8%

0.8%

4.9%

9.8%

7.3%

17.1% 17.1% 40.7%

2012

1.6%

0.5%

0.5%

1.6%

1.6%

4.3%

2.2%

7.5%

18.8% 16.7% 44.6%

Combined

1.6%

0.3%

0.3%

1.3%

1.3%

4.5%

5.2%

7.4%

18.1% 16.8% 43.0%

Statistic
Mean
Standard Deviation
Kurtosis

Descriptive Statistics
2011
2012
8.37
8.47
1.99
2.11
3.76
4.26

8

9

10

Combined
8.43
2.06
4.00
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Day Classes Scheduling
Graduate respondents who took face to face day classes were asked to use a 0-10 scale to
indicate how well those times and formats accommodated their schedules. Of those surveyed,
45.3% of respondents reported a value of 10. The distribution is skewed left, with 86.1% rating
their agreement with the statement a 7 or higher. The mean score is also very high at 8.50,
which also supports most graduates strongly agreed with the statement. The following chart
and table is presented below for 2011 and 2012 graduate comparison.

I Took Face to Face Day Classes and those Times and
Formats Accommodated my Schedule
50%
45%
40%

Percentage

35%
30%
25%
20%
15%
10%
5%
0%

0

1

2

3

4

5

6

7

8

9

10

2011

2.5%

0.0%

0.0%

0.0%

0.8%

6.6%

2.5%

8.3%

15.7%

20.7%

43.0%

2012

0.5%

0.5%

1.1%

2.1%

1.6%

3.2%

5.8%

6.3%

17.9%

14.2%

46.8%

Combined

1.3%

0.3%

0.6%

1.3%

1.3%

4.5%

4.5%

7.1%

17.0%

16.7%

45.3%

Statistic
Mean
Standard Deviation
Kurtosis

Descriptive Statistics
2011
2012
8.50
8.49
2.05
2.03
5.73
2.94

Combined
8.50
2.04
3.95

Hebert Research, Inc. |Lake Washington Technical College Graduate Survey – Executive Summary

33

Appendix ME3 – Alumni Survey Hebert Research

39

Night Class Scheduling
Respondents who took face to face night classes were asked to use a 0-10 scale to indicate how
well those times and formats accommodated their schedules. A majority of 2012 respondents,
53.7%, reported a value of 10. The distribution is skewed left, with 85.7% of respondents
reporting a value of 7 or higher. The mean score is 8.31, an indicator of high agreement. The
table and chart below display the research results.

I Took Face to Face Night Classes and those Times and
Formats Accommodated my Schedule
60%

Percentage

50%
40%
30%
20%
10%
0%

0

1

2

3

4

5

6

7

8

9

10

2011

12.5%

0.0%

0.0%

0.0%

0.0%

5.0%

2.5%

10.0%

16.3%

10.0%

43.8%

2012

2.4%

0.0%

0.0%

0.0%

0.0%

6.5%

1.6%

4.9%

19.5%

11.4%

53.7%

Combined

6.4%

0.0%

0.0%

0.0%

0.0%

5.9%

2.0%

6.9%

18.2%

10.8%

49.8%

Statistic
Mean
Standard Deviation
Kurtosis

Descriptive Statistics
2011
2012
7.68
8.72
3.24
2.01
1.32
7.04

Combined
8.31
2.61
4.01

Multivariate Analysis
2012 graduates were significantly more likely to rate their agreement with the statement than
2011 graduates. (p = 0 .005, eta2 = 0.038)
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Hybrid Classes
Graduates who took hybrid classes (classes that met face to face and also online) were asked to
use a 0-10 scale to indicate how well those times and formats accommodated their schedules.
Half of respondents, 50.0%, reported a value of 10. A rating of 7 or higher was reported by
87.1% of respondents. The combined mean score for both 2011 and 2012 graduates is 8.33, a
strong indicator of agreement from graduates. The proceeding table and chart provide a
comparison between 2011 and 2012 graduates.

I Took Hybrid Classes and Those Times and Formats
Accommodated my Schedule
60%
50%

Percentage

40%
30%
20%
10%
0%

0

1

2

3

4

5

6

7

8

9

10

2011

12.3%

1.4%

0.0%

1.4%

1.4%

2.7%

0.0%

5.5%

16.4%

11.0%

47.9%

2012

1.6%

0.0%

0.8%

0.8%

1.6%

3.1%

1.6%

8.5%

17.8%

13.2%

51.2%

Combined

5.4%

0.5%

0.5%

1.0%

1.5%

3.0%

1.0%

7.4%

17.3%

12.4%

50.0%

Statistic
Mean
Standard Deviation
Kurtosis

Descriptive Statistics
2011
2012
7.73
8.67
3.40
1.97
0.94
5.80

Combined
8.33
2.61
3.77

Multivariate Analysis
2012 graduates were significantly more likely to rate their agreement with the statement
higher than 2011 graduates. (p = 0 .013, eta2 = 0.031)
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Graduates who were unemployed were significantly more likely to rate their agreement with
the statement lower than those graduates employed in other capacities. (p = 0.004, eta2 =
0.077)
Accommodation of Hybrid Classes
Employment Status
Employed, full-time >35 hrs/week
Employed, part-time <35 hrs/week
Actively Job Searching
Unemployed
Continued Education

Mean
8.71
8.47
8.00
5.93
8.35
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Online Classes
Graduates who took online classes were asked to use a 0-10 scale to indicate how well those
times and formats accommodated their schedules. A majority of 2012 respondents, 55.7%,
reported a value of 10. The distribution is skewed left, with 84.5% of participants reporting a
value of 7 or higher. The mean score was 8.28, which indicates most graduates agreed with the
statement. The following table and chart describe the research results.

I Took Online Classes and Those Times and Formats
Accommodated my Schedule
70%
60%

Percentage

50%
40%
30%
20%
10%
0%

0

1

2

3

4

5

6

7

2011

14.1%

1.3%

0.0%

0.0%

0.0%

0.0%

3.8%

7.7%

10.3% 10.3% 52.6%

2012

1.7%

1.7%

0.0%

3.4%

1.7%

2.6%

1.7%

4.3%

12.9% 12.1% 57.8%

Combined

6.7%

1.5%

0.0%

2.1%

1.0%

1.5%

2.6%

5.7%

11.9% 11.3% 55.7%

Statistic
Mean
Standard Deviation
Kurtosis

Descriptive Statistics
2011
2012
7.78
8.62
3.49
2.35
0.98
4.00

8

9

10

Combined
8.28
2.89
2.72

Multivariate Analysis
2012 graduates were significantly more likely to rate their agreement with the statement
higher than 2011 graduates. (p = 0 .047, eta2 = 0.020)
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Graduates who were unemployed were significantly more likely to rate their agreement with
the statement lower than those graduates employed in other capacities. (p = 0.018, eta2 =
0.062)
Accommodation of Online Classes
Employment Status
Employed, full-time >35 hrs/week
Employed, part-time <35 hrs/week
Actively Job Searching
Unemployed
Continued Education

Mean
8.74
7.82
8.22
6.19
8.48
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Satisfaction Means
Of categories in which respondents were asked to rank their satisfaction with different aspects
of LWIT, the campus’ friendly atmosphere received the highest mean score with a value of 8.94.
The accommodation of daytime class schedules was next, with an average value of 8.50. The
preparation of students by instructors scored an 8.44. When asked if they agreed with the
statement that Lake Washington provides lab facilities well-equipped to prepare students for
employment, respondents answered with a mean score of 8.43, while the LWIT enjoys a
widespread reputation for educational excellence statement received an 8.40, and hybrid class
schedules were given a 8.33. Graduates reported a very high level of agreement (all mean
ratings were between eight and nine) with every statement, and thus were highly satisfied with
the related LWIT attributes. The mean scores for these respective categories can be seen
below.

Satisfaction
8.88
8.97
8.94

A very friendly atmosphere exists on the
campus between students, faculty, and staff
I took Face to Face day classes and those
times and formats accommodated my
schedule

8.50
8.49
8.50

Instructors do an excellent job of preparing
and guiding students

8.41
8.46
8.44

Lab facilities were well-equipped to prepare
students for employment

8.37
8.47
8.43
2011

Lake Washington Technical College enjoys a
widespread reputation for educational
excellence

8.44
8.38
8.40

I took Hybrid classes (class that met face to
face and also online) and those times and
formats accommodated my schedule

7.73

I took Face to Face night classes and those
times and formats accommodated my
schedule

7.67

2012
Combined

8.67
8.33

8.72
8.31

7.78
8.62
8.28

I took online classes and those times and
formats accommodated my schedule
0

2

4

6

8

10

Rating

The table on the following page tabulates the satisfaction variable results.
Hebert Research, Inc. |Lake Washington Technical College Graduate Survey – Executive Summary

39

Appendix ME3 – Alumni Survey Hebert Research
Satisfaction
A very friendly atmosphere exists on the
campus between students, faculty, and
staff

Statistic
Mean
Standard Deviation
Kurtosis
I took Face to Face day classes and those Mean
times and formats accommodated my
Standard Deviation
schedule
Kurtosis
Mean
Instructors do an excellent job of
Standard Deviation
preparing and guiding students
Kurtosis
Mean
Lab facilities were well-equipped to
Standard Deviation
prepare students for employment
Kurtosis
Mean
Lake Washington Technical College
enjoys a widespread reputation for
Standard Deviation
educational excellence
Kurtosis
I took Hybrid classes (class that met face Mean
to face and also online) and those times
Standard Deviation
and formats accommodated my schedule Kurtosis
Mean
I took Face to Face night classes and
those times and formats accommodated Standard Deviation
my schedule
Kurtosis
Mean
I took online classes and those times and
Standard Deviation
formats accommodated my schedule
Kurtosis

45
2011
8.88
1.551
8.994
8.50
2.050
5.725
8.41
1.886
4.212
8.37
1.993
3.762
8.44
1.922
6.066
7.73
3.396
0.941
7.68
3.244
1.316
7.78
3.493
0.984

2012
8.97
1.441
2.885
8.49
2.031
2.935
8.46
1.588
1.284
8.47
2.111
4.261
8.38
1.941
3.405
8.67
1.973
5.802
8.72
2.010
7.036
8.62
2.350
4.000

Combined
8.94
1.483
5.676
8.50
2.035
3.945
8.44
1.707
3.037
8.43
2.062
3.998
8.40
1.931
4.257
8.33
2.611
3.767
8.31
2.611
4.009
8.28
2.886
2.724
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Linear Discriminant Analysis with Satisfaction Attributes
All of the graduate responses regarding satisfaction variables were very positive, as reflected in
high average ratings. The following discriminant analysis identifies which satisfaction variables
specifically attribute to overall satisfaction with the education they received at LWIT.
A Linear Discriminant analysis was used which involved developing two linear regression
equations for those graduates who gave high ratings and low ratings. This variance between
two linear regressions enabled standardized discriminant functions to be developed that
allowed for the further development of standardized discriminant functions where:

Di = di 1 Z 1 +d i 2 Z 2
Results of the discriminant analysis were:
Eigen value:
Canonical Correlation:

.698
.641

What this means is that 69.8% of the variance was explained by the Eigen value. Furthermore,
the .641 canonical correlation shows the interrelated set of variables that determine
satisfaction with the education received. Values closest to 1.000 indicate a high correlation with
overall satisfaction with the education received. “Instructors do an excellent job of preparing
and guiding students,” and “Lake Washington Technical College enjoys a widespread reputation
for educational excellence,” were the variables that have the most impact on the overall
satisfaction with the education received variable. Thus, the quality of instructors and the
reputation of LWIT were most influential in the overall satisfaction graduates had with their
educational experience at LWIT.
Discriminant Analysis*
Variable
Instructors do an excellent job of preparing and guiding students.
Lake Washington Technical College enjoys a widespread reputation for educational
excellence.
A very friendly atmosphere exists on the campus between students, faculty, and staff.
I took Face to Face day classes and those times and formats accommodated my schedule.
Lab facilities were well-equipped to prepare students for employment.
I took Hybrid classes (class that met face to face and also online) and those times and
formats accommodated my schedule.
I took online classes and those times and formats accommodated my schedule.
I took Face to Face night classes and those times and formats accommodated my schedule.

Function
0.846
0.816
0.549
0.511
0.468
0.459
0.230
0.205

*83.0% of original grouped cases correctly classified
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Support Services
Support Services Used at LWIT
Participants were read a list of LWIT support services and asked to identify all that they had used. The most commonly identified
resource accessed by participants was the library, representing 80.3% of the graduate sample. Following, 73.8% noted that they had
used academic advising, while 58.6% indicated they had made use of the computer labs. The following chart describes the results.

Support Services Used
90.0%
80.0%

70.0%

Percentage

60.0%
50.0%
40.0%

30.0%
20.0%
10.0%
0.0%
Academic
Advising

Tutoring

Worker
Retraining

WorkFirst

Opportunity
Grant

Personal
Counseling

Disability
Support
Services

TRiO

Learning Lab

Library

Computer
Labs

Math Lab

Writing
Center

Employment
Resource
Center

2011

68.9%

28.6%

21.8%

5.0%

12.6%

16.8%

2012

76.8%

22.6%

23.2%

5.3%

12.1%

15.8%

1.7%

6.7%

24.4%

79.8%

59.7%

21.0%

16.0%

32.8%

7.9%

16.8%

26.3%

80.5%

57.9%

14.2%

15.3%

Combined

73.8%

24.9%

22.7%

5.2%

12.3%

16.2%

25.8%

5.5%

12.9%

25.6%

80.3%

58.6%

16.8%

15.5%

29.1%

*Note: totals may add up to more than 100% as multiple responses were allowed.
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Helpfulness of Support Services
Respondents were asked to identify how support services had helped them achieve their
academic and career goals. The responses most brought up by respondents made note of the
tutoring and/or advising services provided by LWIT, of the assistance with staying on a
graduation track, and of the valuable access to computer technology. A summary of those and
other common verbatim responses follows below:
Valued the Tutoring/Advising Services
 It helped me a lot, the advisor was great and the grant advisors were great. By great, I
mean they helped me when I needed it.
 It helped me achieve in my classes. It was one on one, they explained things to me, like
the reading lab, they would read them and make suggestions and tell me why I should
change things. The reading lab and math lab were very good. I got a 4.0 in most of my
classes.
Provided Assistance with Necessary Steps to Graduation
 They steered me in the right direction as far as where I needed to go and what I needed
to take.
 Told me what I needed to take and when to take them.
Provided Access to Computers
 I had to use the computer lab and I don't have a computer at home. Dealing with the
other students' noise was distracting, but the people who work at the lab were very
helpful. Also, the noise level at the library was horrendous.
 Computer lab enabled me to print with the Microsoft Software. The Lab enabled me to
do research about my paper.
Helped Coordinate Job Searching
 My class advisor would refer students he had who did good work in his classes to
potential jobs he knew of.
Provided A Place to Study
 I was able to get my work done and study in a quiet place when needed. It also gave me
the resources I needed.
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Fulfillment of Expectations
Lived Up To Expectations
Participants were asked to identify in what ways LWIT had lived up to their expectations. A
large portion of graduates identified the quality education they received at LWIT. Some
highlighted the ability to find work quickly after graduation, while others were satisfied with the
degree they had received from LWIT. A summary of popular verbatim responses included:
Provided Quality Education
 Whenever I go to work or my patients ask me where I went to school, it's very wellknown and they say, "I'm glad you went there."
 The level of training was excellent.
 It well prepared me to work in my field. I got enough experience in that arena to get the
job where I am now.
 Thanks to instructors like Roberta Butler and Bob Mandy, I became employable as a
CAD Operator by my 3rd quarter at LWIT. The curriculum placed strong emphasis on
industry standards. Roberta, especially, trained me to be a viable CAD Operator in the
workforce. Bob Mandy was outstanding at providing me direction and freedom to dig
deep into construction subjects that are not typically being covered in academic
programs.
Helped Get a Job
 Enabled me to get the job I wanted.
 Gave me a degree when I graduated and I got a job right away at Swedish in Issaquah.
Helped Earn a Degree
 I graduated. I was happy with my degree.
Exceeded Expectations
 They have exceeded expectations compared to other schools in the area.
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Opportunities for Improvement
Respondents were asked to describe in what ways LWIT had failed to live up to their
expectations. Many singled out what they felt were inadequacies on the part of programs or
staff members. Others were dissatisfied with their experiences involved career services or
advising. A sampling of verbatim responses appears below.
Quality of Program
 I wish we had had more training of what it would be like to be out in the real world
after graduation.
 It was kind of difficult to get the classes a person needs for a program, which meant
sometimes waiting a few quarters to get all the required classes taken.
 There's so much material packed into a two years degree that you don't get a whole lot
of time on certain things.
Quality of Staff
 They cancelled a lot of classes. I didn't feel that the school was investing in the teachers
to give them the time and opportunity to invest in the students. I didn't feel that I got all
the attention that I wanted.
 The communications between the teachers and the students in the general lab classes
were difficult in having to wait to get into all my necessary classes. Also some of the
teachers weren't very good at communicating with all students.
Career Services
 Helping me find a job. I was left on my own after graduation.
Advising Help
 The counseling is not the best. The people who work in work study don't know much
about programs.
Financial Aid Services
 The financial aid office leaves a lot to be desired.
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Status of Employment
Employment Search Duration
The largest percentage of respondents (32.0%) was able to find work in less than a month, with
a few of the participants indicating that they had an offer at or within days of graduating. Those
that located a job within 1 to 3 months numbered 16.7%. Graduates that were able to find work
between 6 months to one year numbered 5.0%. The percentages and the remaining
breakdowns can be found in the table below.
Employment Search Duration
Time
2011
2012
Combined
< 1 Month
36.3%
29.3%
32.0%
1 Month < 3 Months
14.2%
18.1%
16.7%
3 Months < 6 Months
15.0%
16.0%
15.7%
6 Months < 1 Year
8.0%
3.2%
5.0%
> 1 Year
7.1%
3.2%
4.7%
Still Looking
6.2%
4.3%
5.0%
Promoted/Same Employer
5.3%
9.6%
8.0%
Still in School
4.4%
11.2%
8.7%
Note: groupings and percentages were derived from the verbatim responses; percentages may
not sum to 100%
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Current Employment Status
Graduates were asked about their current employment status. Pre-selected answers were fulltime (greater than 35 hours per week), part-time (less than 35 hours per week), unemployed,
actively looking, or continuing education. Almost half of the graduates (49.7%) indicated that
they had full time employment status, while 21.0% were employed part-time, 11.4% were
actively job searching, 8.0% were unemployed, and 9.6% were still enrolled in a school. The
chart and table below illustrates the distribution as well as provides 2011 and a 2012 graduate
comparison.

Current Employment Status
70%

Percentage

60%
50%
40%
30%
20%
10%
0%
Employed,
full-time >35
hrs/week

Employed,
part-time
<35
hrs/week

Volunteering

2011

60.6%

16.5%

2012

42.6%

23.9%

Combined

49.7%

21.0%

Actively Job
Searching

Unemployed

Retired

Continued
Education

0.0%

5.5%

8.7%

0.0%

8.7%

0.0%

15.2%

7.6%

0.5%

10.2%

0.0%

11.4%

8.0%

0.3%

9.6%

Multivariate Analysis
2011 graduates were significantly more likely to be employed full-time than were 2012
graduates. (p = 0.014, Cramér’s V = 0.210)
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The majority of graduates employed full-time were female, at 55.9%, as well as the majority of
graduates employed part-time, at 72.1%. The majority of graduates either actively job searching
or unemployed were male, at 54.1% and 53.8%, respectively. Lastly, females comprised the
majority of graduates continuing their education, at 64.5%. (p = 0.039, Cramér’s V = 0.039)
Current Employment Status
Status
Employed, full-time >35 hrs/week
Employed, part-time <35 hrs/week
Actively Job Searching
Unemployed
Continued Education

Male
44.1%
27.9%
54.1%
53.8%
35.5%

Female
55.9%
72.1%
45.9%
46.2%
64.5%
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Employment Opportunities
Respondents were read a list of employment opportunities and asked to identify if they had
been offered any. The majority of respondents, 65.9%, confirmed that they had started a new
career. Just under one-third of the respondents (31.0%) confirmed that they had found a better
job, while 20.7% confirmed that they had kept the same job they had before graduation. Both
2011 and 2012 results are in the table below for comparison.

Employment Opportunities
80%
70%
Percentage

60%
50%
40%
30%
20%
10%
0%

Received a
promotion (job title
and/or pay raise)

Found a better job

Started new career

Kept same job as
before graduating

2011

17.3%

22.4%

63.3%

22.4%

2012

11.2%

37.3%

67.9%

19.4%

Combined

13.8%

31.0%

65.9%

20.7%

*Note: totals may add up to more than 100% as multiple responses were allowed.
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Education in Relation to Field of Study
Graduates were read a list of statements relating to employment and their field of study.
The percentage of respondents that confirmed they use the knowledge and skills they acquired
at LWIT in their day to day work was 80.6%. The percentage of respondents that confirmed
they work in the field they studied numbered 71.9%. Lastly, the percentage of graduates that
participated in a co-op, internship, externship, or another form of work based learning while at
LWIT numbered 52.2%. The 2011 and 2012 results are in the table below for comparison.

Percentage

Education in Relation to Field of Study
90%
80%
70%
60%
50%
40%
30%
20%
10%
0%

I participated in a co-op,
internship, externship, or
another form of work
based learning while
enrolled at LWIT

I am employed in the field
I studied

I use the knowledge and
skills acquired at LWIT in
my day to day work

2011

45.9%

66.1%

81.7%

2012

56.9%

76.4%

79.9%

Combined

52.2%

71.9%

80.6%

*Note: totals may add up to more than 100% as multiple responses were allowed.
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Current Salary of Respondent
Respondents were asked to identify the amount of their current salary. Of the respondents that
answered, 28.2% reported a salary under $20,000. The second most identified salary was in the
$20,000 - $29,999, at 23.3%. Next, 18.1% of participants indicated that their current salary was
between $30,000 and $39,999. The remaining breakdowns can be seen in the table below:

Salary Range
Under $20,000
$20,000 - $29,999
$30,000 - $39,999
$40,000 - $49,999
$50,000 - $59,999
$60,000 - $69,999
$70,000 - $79,999
$80,000 and Above

Current Salary
2011
27.1%
28.1%
16.7%
12.5%
8.3%
1.0%
2.1%
4.2%

2012
29.0%
19.8%
19.1%
14.5%
7.6%
7.6%
0.8%
1.5%

Combined
28.2%
23.3%
18.1%
13.7%
7.9%
4.8%
1.3%
2.6%

Hebert Research, Inc. |Lake Washington Technical College Graduate Survey – Executive Summary

51

Appendix ME3 – Alumni Survey Hebert Research

57

Current Employment
Respondents were asked to identify their current job title and employer. A large number of
those surveyed indicated they were working in the medical field in some capacity. Other
popular fields included mechanical industries, office/administration work, and design-related
employment. A sampling of job titles and employers by field follows below.
Medical Field
 Dental Hygiene for Dr. Nguyen in Bellevue.
 Licensed Practical Nurse at Right At Home in Seattle.
 Medical Assistant for Pro-alliance Orthopedic.
Mechanical
 Diesel maintenance mechanic for ITS in Tacoma.
 Engineer with Triton Seafood Corporation.
Office/Admin
 Human Resource Manager with Startup Weekend.
 Project Manager with Costco Wholesale.
Design
 Boeing- Technical Designer for the 787 seats.
 Computer Aided Drafter and Detailer with Olympia Precast.
Customer Service
 Lawn and Garden Area Specialist for Wilco Farms Store.
 Sales associate-Home Depot.
Tech/Digital
 Nintendo Tech Support.
Culinary
 Restaurant kitchen lead...Nordstrom’s.
 Head Baker at the Wildflower gluten Free Baking Company.
Sales
 Sales Associate at Fastenal in Redmond.
Other
 Order picker with Amazon.
 Self-employed in home based services in Redmond.
Job Searching
 I am currently looking for work.
 I am looking for work as an Auto Mechanic or anything to do with engines.
Current Student
 I am still in school for Accounting. I volunteer 19 hours per week.
 I am a full time student at Kaplan University.
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Pursuit of Further Education
Respondents were asked if they were continuing their education, and if so, to identify in what
manner. A majority of respondents confirmed that they would be pursuing bachelor’s degrees,
at 65.2%. Following that, 13.0% confirmed that they would be pursuing additional associate’s
degrees, while 8.7% indicated they would be pursuing graduate degrees. The 2011 and 2012
graduate results can be found in the table below for comparison:

Pursuit of Further Education
70%
60%

Percentage

50%
40%
30%
20%
10%
0%
Bachelor's degree

Additional
Associate's degree

Graduate degree

Other (describe)

2011

65.7%

14.1%

11.1%

9.1%

2012

65.6%

13.0%

8.4%

13.0%

Combined

65.2%

13.0%

8.7%

13.0%

Many of the respondents indicating other in their verbatim response cited that they would like
to continue taking classes, but they did not specify whether they wanted to earn another
degree. Other responses noted further pursuit of certificates or specific classes. Verbatim
responses included the following:
Continued Education (unspecified degree)
 I am trying to get into a FirstWork program since I have 2 appointments with a lady
there who may be able to help me get into a healthcare program where they help me
find a job and help me by paying for the classes I take to eventually become a LPN after
becoming a CNA. Then later I hope to finally get an AA in Nursing.
 I could go into Engineering or Welding.
Certificate
 Certificate in contract design and management.
 Certifications in the tech industry.
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Specific Classes
 I want to take sign language classes and medical Spanish interpreting.
 I'd like to take some business classes to start my own business. Right now I'm very busy.
I have a new daughter.
Diploma
 Diploma from Vancouver Film School.
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Helpful Additional Resources
Respondents were asked to identify any additional resources that may have helped support
them in their training and future career. Many respondents noted that more specialized classes
would have been useful. Others expressed satisfaction and did not have anything to offer, while
others still suggested improvements could be made to support services. A sampling of verbatim
responses follows below:
Better Program Development
 More specialized classes in welding which they have now but didn't when I went to
school.
 Hydro locks and Diesel Mechanics class.
 More specific areas where I could get more hands on with networking equipment and
voice over IP.
Satisfied with Program
 The staff and instructors who taught the program were excellent and had previously
been in the career field themselves. They knew what we had to do to pass our
certification exam after graduation.
 They had a good career guidance counselor, and resume help. They had guest speakers
from staffing agencies.
Better Support Services
 If they would have done something with the employment center sooner in my education
that would have helped me to get a job in my field.
 Update digital equipment to stay up to date.
Financial Help
 Financial aid and scholarships.
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Conclusions
1. The three most commonly identified factors which influenced LWIT graduates’ decisions
to attend were the specificity of programs, the location of LWIT, and positive word-ofmouth reviews.
2. Overall, LWIT graduates were very satisfied with the education they received, with
91.7% of graduates reporting a rating of 7 or higher when asked to describe satisfaction
using a 0-10 scale.
3. When asked how they would describe LWIT to prospective students, graduates
commonly highlighted the practical nature of their education, the quality of staff, and
the overall enjoyable experiences they had themselves.
4. Overall, graduates were heavily influenced by the different decision factors presented to
them.
a. The majority of graduates rated the accessibility of staff and faculty a 7 or above
on a 0-10 scale.
b. Graduates largely felt that their program of choice was highly regarded in its
industry. A majority of respondents, 82.1%, reported ratings of 7 or above.
c. When asked to rate the influence of specific program offerings at LWIT, a strong
majority, 93.4%, rated the influence a 7 or higher.
d. A majority of LWIT graduates, 67.3%, rated the influence of specific transfer
opportunities as a 7 or higher, although 16.6% reported a rating of 0.
5. Friends, the internet, and family members were the most commonly selected options
amongst LWIT graduates, as reported by 31.8%, 30.3%, and 22.6%, respectively. 2011
graduates most frequently identified the internet as a means of learning of LWIT, with
32.3%. Among 2012 graduates, the most commonly selected means of learning was
through friends, at 35.5%.
6. Overall, graduates were in agreement regarding different statements about satisfaction.
a. A majority of LWIT graduates, 92.9%, reported a rating of 7 or higher when asked
to rate how strongly they agreed that LWIT has a friendly atmosphere on
campus.
b. LWIT graduates were largely in agreement that the school enjoys a widespread
reputation for excellence, as indicated by the 88.4% of respondents who
reported a rating of 7 or higher.
c. A majority of respondents, 88.9%, reported a value of 7 or higher when asked if
they agreed that instructors do an excellent job of preparing and guiding
students.
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d. A majority of respondents agreed that lab facilities were well equipped to
prepare students for employment, as evidenced by the 85.3% that reported a
value of 7 or higher.
e. Participants who took day classes were largely satisfied with how
accommodating they were to graduates’ schedules. A majority, 86.1%, reported
a value of 7 or higher.
f. Of those who took night classes, a majority, 85.7%, reported a value of 7 or
higher when asked to indicate how well class times and formats accommodated
their schedules.
g. Participants who took hybrid classes were satisfied overall with how the class
times accommodated their schedules, as indicated by the majority of
respondents that reported a value of 7 or higher, 87.1%.
h. Participants who took online classes were largely satisfied, with a majority of
respondents, 84.5%, reporting a value of 7 or higher when asked how
accommodating class times and formats were.
7. The three most commonly used support services as reported by LWIT graduates were
the library, academic advising, and the computer labs, cited by 80.3%, 73.8%, and
58.6%, respectively.
8. When asked how LWIT had lived up to their expectations, respondents highlighted the
quality of education received, the ability to find work shortly after graduation, and the
obtainment of a degree. When asked to identify in what ways LWIT had not lived up to
their expectations, graduates commonly noted inadequate classes, quality of staff, and
career services, among others.
9. Almost half of graduates were employed at full time jobs, as reported by 49.7% of

respondents. Those that were employed part time numbered 21.0%, while those still
actively job searching comprised 11.4%.
10. A majority of respondents, 65.9%, started a new career after graduating from LWIT.
11. A healthy majority of respondents, 80.6%, confirmed that they use the knowledge and skills they
acquired at LWIT on a daily basis.
12. Those respondents that were able to find a job in less than a month’s time comprised the largest
percentage, at 29.0%.
13. The majority of those graduates who indicated they would be continuing their education
(65.2%) confirmed that they would be pursuing bachelor’s degrees.
14. Salaries under $20,000 represented the largest percentage of respondents at 28.2%.
15. The most commonly identified fields in which LWIT graduates were currently employed were
the medical field, mechanical field, and office/administrative fields.
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16. When asked to identify what additional resources would have helped support them in their
training and future career, respondents highlighted better program development and better
support services, while others commonly noted that they were satisfied with their experiences.
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Appendix A: Questionnaire
Lake Washington Institute of Technology
Graduate Questionnaire 2012
Hello, may I please speak to ________ [INSERT FROM SAMPLE]? My name is ______. I am a research
assistant at Hebert Research, which is an independent research firm in Bellevue, Washington. I am
calling on behalf of Lake Washington Institute of Technology. This call is for research purposes only and
does not involve sales of any kind. We are interested in feedback about your experience at Lake
Washington Institute of Technology. Your answers will remain strictly confidential and not be connected
to your name in any way. Can you take a few minutes and answer some questions? Thank you!
OPENING
1. What were the deciding factors that influenced your decision to attend Lake Washington Institute of
Technology rather than a different college or university?
[VERBATIM]
2. Please rate your overall level of satisfaction with your educational experience at Lake Washington
Institute of Technology. Rate on a 0 to 10 scale where “0” means you were “not at all satisfied” with
Lake Washington Institute of Technology and “10” means you were “highly satisfied.”
[RECORD NUMBER]
3. How would you describe Lake Washington Institute of Technology to a prospective student?
[VERBATIM]

DECISION FACTORS
Questions 4 through 7. Please rate the following statements based on how strongly you feel this item
influenced you to attend Lake Washington Institute of Technology. Rate on a 0-10 scale where “0”
means “it did not influence you at all” and “10” means “it strongly influenced your decision to attend
Lake Washington Institute of Technology.” Here we go: [ROTATE]
4. Students experienced easy access to staff and faculty. [RECORD NUMBER]
5. My program of choice at Lake Washington Institute of Technology was highly regarded in industry.
[RECORD NUMBER]
6. Lake Washington Institute of Technology offered the specific training program I wanted. [RECORD
NUMBER]
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7. Lake Washington Institute of Technology offered the specific transfer opportunity I wanted. [RECORD
NUMBER]
8. How did you first learn about the college? [READ; SELECT ALL THAT APPLY]
a. TV Ad
b. Radio Ad
c. Newspaper Ad
d. News Coverage/Article
e. Print Advertising
f. Internet Search
g. LWIT Website
h. High School Counselor
i. High School Teacher
j. Event (College Fair, Community Festival, etc.)
k. Employer
l. Family Member
m. Friend
n. Other: please list

SATISFACTION
Questions 9 through 16. Please rate how strongly you agree with the following statements about Lake
Washington Institute of Technology. Rate each statement on a 0-10 scale where “0” means “do not at
all agree” and “10” means “strongly agree.” Here is the first one: [ROTATE]
9. A very friendly atmosphere exists on the campus between students, faculty, and staff. [RECORD
NUMBER]
10. Lake Washington Technical College enjoys a widespread reputation for educational excellence.
[RECORD NUMBER]
11. Instructors do an excellent job of preparing and guiding students. [RECORD NUMBER]
12. Lab facilities were well-equipped to prepare students for employment. [RECORD NUMBER]
13. I took Face to Face day classes and those times and formats accommodated my schedule. [RECORD
NUMBER or N/A]
14. I took Face to Face night classes and those times and formats accommodated my schedule. [RECORD
NUMBER or N/A]
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15. I took Hybrid classes (class that met face to face and also online) and those times and formats
accommodated my schedule. [RECORD NUMBER or N/A]
16. I took online classes and those times and formats accommodated my schedule. [RECORD NUMBER
or N/A]
17. Which support services did you use while you were a student? [READ; SELECT ALL THAT APPLY]
a. Academic Advising
b. Tutoring
c. Worker Retraining
d. WorkFirst
e. Opportunity Grant
f. Personal Counseling
g. Disability Support Services
h. TRiO
i. Learning Lab
j. Library
k. Computer Labs
l. Math Lab
m. Writing Center
n. Employment Resource Center
18. How did these support services help you achieve your academic and career goals? [VERBATIM]

FULFILLMENT OF EXPECTATIONS
19. In what ways has Lake Washington Institute of Technology lived up to your expectations?
[VERBATIM]
20. In what ways has Lake Washington Institute of Technology not lived up to your expectations?
[VERBATIM]
EMPLOYMENT/POST-GRADUATION
21. What is your current employment status? [READ; SELECT ONE]
a. Employed, full-time >35 hrs/week
b. Employed, part-time <35 hrs/week
c. Volunteering
d. Actively Job Searching
e. Unemployed
f. Retired
g. Continued Education
h. Refused
Hebert Research, Inc. |Lake Washington Technical College Graduate Survey – Executive Summary

61

Appendix ME3 – Alumni Survey Hebert Research

67

22. Have you been offered any of the following employment opportunities because of completing your
program at Lake Washington Technical College? [READ; SELECT ALL THAT APPLY]
a. Received a promotion (job title and/or pay raise)
b. Found a better job
c. Started new career
d. Kept same job as before graduating
23. Which of the following statements apply to you? [READ; SELECT ALL THAT APPLY]
a. I participated in co-op, internship, externship, or another form of work based learning while
enrolled at LWIT
b. I am employed in the field I studied.
c. I use the knowledge and skills acquired at LWIT in my day to day work.
24. How long did you search for employment? [VERBATIM]
25. If you continued your education, are you pursuing a: [READ; SELECT ONE]
a. Bachelor degree
b. Additional associate degree
c. Graduate degree
d. Other (describe)
26. What is your current salary? [READ; SELECT ONE]
a. Under $20,000
b. $20,000 - $29,999
c. $30,000 - $39,999
d. $40,000 - $49,999
e. $50,000 - $59,999
f. $60,000 - $69,999
g. $70,000 - $79,999
h. $80,000+
i. NA
27. What is your job title and who is your employer? [VERBATIM]
28. What additional resources may have helped support you in your training and future career?
[VERBATIM]

Thank you very much for your help. You’ve been a great respondent and we sincerely appreciate all
the good information you’ve given us. Thanks again and have a great evening!
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2012 Program Advisory Committee Survey Results
Lake Washington Institute of Technology
The 2012 Program Advisory Committee survey was an online (Zoomerang) survey sent to all advisory
committee members with valid email addresses. A total of 52 responses (36% return rate) were
received representing 32 programs/committees. Respondents hold highly positive perceptions of the
advisory committees. Most respondents stated that their committees met between 1-3 times during the
year and two respondents previously served on different committees.
Overall, 2012 survey results are slightly more positive than 2011, but the difference on individual
survey items is negligible.
2011

Survey Item
The Advisory Committee…
1. Seeks my input on
industry/occupation trends
2. Values my input on
industry/occupation trends

2012

Mean

Agreement

Mean

Agreement

4.44

High

4.50

High

4.53

High

4.46

High

3. Makes changes to program
structure or curriculum based on input
received

4.12

High

4.17

High

4. Has a clear sense of purpose

4.36

High

4.37

High

5. Effectively accomplishes its goals
and objectives

4.14

High

4.23

High

6. The college keeps up-to-date with
trends, standards, and practices in my
industry/occupation

3.88

Moderate

3.94

Moderate

7. In general, the college does a good
job of maintaining relationships with
industry/occupation representatives

4.19

High

4.27

High

Agreement
Scale
>4.0

High

3.5-4.0

Moderate

3.0-3.49

Low

<3.0

Very Low

Over half of all respondents (32) reported that they were involved with College activities (outside of
their Program Advisory Committee) and 6 were involved in more than one activity. 18 respondents
indicated an interest in participating in additional activities with LWIT. A spreadsheet of respondents
and their interests was created for follow-up.
Advisory Committee Member Involvement in
College Activities

Internships
Employment Events
Fundraising
Foundation Events
Other

Current
involvement
in activities

Want to be
involved in
future

19
6
4
3
12

13
7
2
8
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Comment Theme Analysis
The tables below are a theme analysis of the comments received from the 2012 Program Advisory
Committee Survey. The theme analysis was conducted based on a thorough review of the comments
submitted under each section of the survey. Individual comments often touched on a variety of themes,
resulting in multiple theme occurrences; therefore the number of theme “occurrences” do not equal to
the total number of comments submitted. Comments were summarized to capture multiple
occurrences of comments and/or re-worded to remove any personally identifiable information.

What improvements would make your participation on this committee more beneficial to you
and/or the College?
Comment Theme

Number of
Occurrences

Comment Summaries

More meetings

4

•

Schedule more meetings

Time of meetings

3

•
•

Hold meetings during the day
Hold meetings not so early in the morning

Staying up-to-date on
trends

3

•

Keep up on current industry trends

Funding

2

Miscellaneous

2

•
•
•
•

More funding for modernization of program
Finding more reliable funding sources
More time spend with program to determine program need
Would like the President to attend a meeting

2

Appendix ME4 – Program Advisory Committee Survey Findings

70

What do you see as LWIT's top three strengths?
Comment Theme

Number of
Occurrences

Comment Summaries
•
•
•
•
•
•
•

Knowledgeable, quality, dedicated, and caring faculty (13)
Excellent staff (3)
Staying relevant to job market
Up-to-date course content
Changing to meet industry standards
Ongoing desire to improve programs
Ability to remain current and relevant

8

•

Unique, modern, well-maintained facilities and technology

6

•

Great location

Highly employable
graduates

6

•
•

Variety of
opportunities

4

Focus on preparing students for employment
Students have superior skills in the field when courses are
completed
Variety of opportunities for training, retraining, and/or skill
building

Variety of programs

4

•

Diversity of programs offered

Accessibility

4

•

Accessible training for students

Community presence

4

Students

3

Leadership

3

•
•
•
•
•
•

Connection with the community
Local affiliation
Students with strong work ethic
Students with many talents
Strong leadership
Leadership with an interest in continual improvement of the
College

Industry relationships

3

•

Close relationships with industry

Programs (specific)

2

Miscellaneous

3

•
•
•
•
•

Harley Davidson certificate
Diesel program
Commitment to quality education
Strong participation of advisory committee members
Flexible schedule

Faculty and staff

16

Staying up-to-date
with industry,
adaptability and
continuous
improvement

13

Facilities
Location

•

3
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If LWIT doesn't exist in 5 years, what uniqueness is lost? What capabilities or programs
can't other campuses easily pick up?
Comment Theme

Number of
Occurrences

Comment Summaries
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Horticulture (6)
Funeral Services (3)
Dental Hygiene (2)
Welding (2)
Physical Therapy Assistant
Diesel
Engineering Graphics
Industrial Maintenance
Harley
Machining
Medical programs
Hands-on training
Education that covers practical technical areas
Continuing education for working adults

Excellent Programs

17

Technical
education/hands-on,
job-specific training

6

Location

4

•

Local opportunity for vocational education

Production of skilled
graduates

3

•
•

Ability to hire graduates with useable skills
Create gap in industry as there would less qualified
applicants

Affordable education

2

•

Cost effective education

4
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What do you see as LWIT's top three opportunities?
Comment Theme

Number of
Occurrences

Comment Summaries
•

Program/industry
specific

10

4-year programs

5

Focus on
industry/employment
trends

6

Partnerships

5

Miscellaneous

4

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Funeral services – add a crematory and offer operator training.
Increased demand for funeral directors in future (3)
Expand horticulture (2)
Dental clinic – community health opportunities
Reinstating Wine program
Advance Machining programs
Advance International programs
Need for welders
Offer more 4-year degrees
Collaborate with 4-year schools to offer 4-year degrees
Anticipate needs of industry and respond
Stay abreast of changing employment trends
Provides pathways to new careers
Staying up-to-date on current technology
Collaborate with industry
More business/government partnerships
More transfer programs
Increase market acceptance of certifications
Continuing education for professionals
Capitalize on position as strong academic alternative to 4-yr

Amanda Wysocki, Data Analyst, 4.30.12

5
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The Completion Initiative
Report with Recommendations by the Completion Task Force
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Narrative
BACKGROUND

In the fall of 2013, President Amy Morrison Goings asked that the
College address the issue of student completion rates. Student
completion of educational programs in two-year colleges is a national
issue. One measure of student completion, the IPEDS data used by the
U.S. Department of Education, tracks national completion rates at 21
per cent. Other measures, using a broader range of data, place
completion rates in the 40 percent range. Recent research indicates
that completion rates haven’t changed appreciably in recent years,
despite major efforts nationally.
Completion has landed on the national higher education agenda. It is a
topic of discussion and debate from the White House and on campuses
across the nation. Major foundations, including the Lumina Foundation
and the Bill and Melinda Gates Foundation, are studying completion in
the context of a national consensus on the need for significantly
increased graduation rates in higher education. As a national goal, the
Lumina Foundation’s goal is for 60% of the nation’s population having a
higher education certificate by 2025. The American Association of
Community Colleges advocates a 50% increase in completion rates by
2020. Appendix A lists the national organizations involved in the
completion issue. Appendix B summarizes issues and
recommendations in a representative sample of research and best
practices in both two and four-year colleges.
Following a January 3, 2014, in-service presentation and discussion
(Appendix F) on completion by Brinton Sprague, a task force was
formed to address the completion issue at LWTech. The Completion
Task Force (CTF) charge was to examine student completion at LWTech,
review current research and best practices nationally, and prepare a
multi-year plan for the College with recommendations to improve
current College completion rates.

LWTECH DATA OF NOTE

IPEDS (Integrate Postsecondary Education Data System) data has
tracked Lake Washington Institute of Technology at the following
completion rates in recent years:
2006: 26%
2007: 29%
2008: 16%
2009: 25%
2010: 11%
2011: 18%
2012: 21%
2013: 22%
Note: The IPEDS data sets used to determine completion rates have
been regularly criticized for not including the variety of students who
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enroll in community and technical colleges. Recommendations in this
study will include expanding the data sets to be more representative of
our student body (see Definitions and Data below).
The Task Force did not attempt to determine the reasons for the
fluctuations in completion rates since the recommendation below
significantly expand the types of students being tracked vis. those
used in IPEDS.
Much of the research and best practices literature concerns
expectations by and for students. From the 2013 SENSE (Survey of
Entering Student Engagement) survey conducted at LWTech, students
perceived clear, high expectations from College staff and faculty at a
lower level than scores received by cohort schools and top-performing
colleges (See Appendix C).
GUIDING PRINCIPLES IN THE
TASK FORCE STUDY

The Task Force viewed its charge in a holistic fashion, studying student
completion from both the College and student perspectives. Guiding
principles used in its work included:
1. Building community
2. Providing professional development
3. Working collaboratively
4. Demonstrating commitments to equity and diversity
5. Transforming institutional culture
6. Thinking in terms of pathways to student success

THE COMPLETION TASK FORCE
PROCESS

This has been intended to be a positive process. The Task Force
acknowledges the many things LWTech does well to assist student
completion. The work done by faculty and staff to assist students has
been regularly acknowledged by external program evaluators and
accreditors. And, most importantly, the many testimonials received
from students bear witness to our efforts.
At the same time, we also want to learn more about other practices we
could profit from. As the LWTech completion data indicates, albeit
incomplete, completion rates remain at very low levels in recent years.
Since January, the CTF has met 18 times. Its agenda has been to do the
research and reviews outlined above followed by vigorous discussion
and seeking feedback from the LWTech community.
The feedback came from briefings and discussions in governance
committees and councils, in several college-wide forums, and students
in classes. This feedback was helpful in two directions: It better
informed the CTF on college-wide responses to the Task Force work;
and it kept the College informed about progress in the Completion
Initiative.
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SCOPE

The CTF considered the range of LWTech practices that affect student
completion, including:
1. Intake processes
2. Placement testing
3. Graduation and completion processes
4. Advising
5. Student-faculty relationships
6. Student learning experiences
7. Ways to further engage students in their LWTech experience

DEFINITIONS AND DATA

Early discussion was devoted to defining completion at LWTech and
what measures to use in determining completion rates. The regular
criticism of IPEDs tracking has been that it does not included the range
of students found in two-year colleges. IPEDS tracks the following
types of students:
1. First-time
2. Full-time
3. Enrolled in Fall Quarter only
4. Degree-seeking
5. Completing within 150% of normal time-to-degree
Missing in this universe are students who:
1. Are part time
2. Are not first-time students
3. Are pursuing degrees and certificates
4. Are in basic skills
5. Starting in any quarter
6. Take more than 150% time to complete
The Task Force has revised and expanded the IPEDS schema for
measuring completion and recommends the use of the data sets listed
below in the Recommendations section. This data will be more
comprehensive than commonly-used national measures and give a
better, more accurate view of LWTech completion rates.
In response to the White House American Graduation Initiative,
community and technical colleges across the nation are charged with
graduating an additional 5 million students by 2020. As part of this
work, colleges are also being asked to build a culture of evidence to
improve completion rates using local institutional data to inform their
work.
The data points selected by the CTF come from the State Board for
Community and Technical Colleges Data Warehouse. The CTF
recommends using State Board data to ensure our work aligns with any
national reporting done by the State Board. The data points
recommended by the CTF will expand national standards to include the
diverse student body found at LWTech.
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The Completion Task Force recognized that the definition of completion
it developed includes some, but not all, measures of student success. A
student may complete one class, meet their immediate educational
goal, and consider their time at LWTech a success. Defining completion
as the attainment of degrees and certificates aligns our measures with
state and national data collection and definitions. It also reflects the
value the College places in achieving certifications as the best
preparation for careers and further study.
RECURRING THEMES IN THE
TASK FORCE STUDY

The Completion Task Force began meeting in mid-January and
conducted a review of research and best practices literature. The
review revealed common themes in both the literature and, not
surprisingly, the January 3 In-service retreat held at LWTech:
Improving processes. From a student perspective, navigating through
college processes is daunting. Application, admission, testing, advising,
registering, completion of requirements, and graduation application
provide a difficult path to completion. The Task Force presents a series
of recommendations designed to improve College processes for
students.
Providing greater structure to the student’s education. To quote from
the most recent SENSE (Survey of Entering Student Engagement) done
at LWTech in 2013:
“When a student, with knowledgeable assistance, creates a road map –
one that shows where he or she is headed, what academic path to
follow, and how long it will take to reach the end goal – that student
has a critical tool for staying on track. Students are more likely to
persist if they not only are advised about what courses to take, but also
are helped to set academic goals and to create a plan to achieving
them.”
Task Force recommendations address structural improvements it
considers important to supporting student completion ranging from
using clear deadlines to greater consistency in class scheduling.
Providing support systems that promote student completion. LWTech
has achieved national notoriety in its I-BEST curriculum, melding basic
skills and technical courses. Task Force recommendations provide
additional areas that can be strengthened to improve support for
student completion.
Creating a more positive student engagement with the College. Much
of the research and best practices centers in the relationships students
develop during their education. Most important is the interaction with
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their instructors and the subject matter they study. Faculty and
advisors play the key role is assisting students towards completion.
FEEDBACK

In addition to discussions with committees and councils, the CTF sought
feedback from students in classes and in forums. Five faculty, members
of the Task Force, had discussions with their students on key factors in
achieving completion. Appendix D details student responses. The
three forums held on May 12 also provided further feedback from
faculty and staff (Appendix E).
For students, important factors were: financial aid, transportation,
resources, and quality advising.
For faculty and staff: tutoring, diversity and equity, professional
development, and having useful program-level data.

RECOMMENDATIONS

Task Force recommendations follow below. They are contained in four
broad areas:
1. Definitions and Use
2. Expectations
3. Support
4. Classroom and Campus Engagement
The Task Force also believes that completion rates should be integrated
into LWTech’s measures of success in mission fulfillment, core theme
attainment and achievement of goals and strategies in the Strategic
Plan.
The recommendations invite, and require, collaboration and
cooperation between the major units of the College. Successful
implementation of measures to improve student engagement in their
collegiate experience requires the efforts of advisors, counselors,
librarians and instructional faculty. Enhanced student early warnings
only succeed through the joint efforts of instructors and student
services staff.
Some recommendations will require new funding; but most,
surprisingly, can be accomplished through a reordering of processes,
schedules, and rethinking how direct instruction and support services
can best be delivered.
The Task Force views completion in a reciprocal manner: create high
expectations and structure for students; concurrently, provide services,
teaching and learning that reflect LWTech’s commitment to using best
practices to help student achieve completion.
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The recommendations invite critical thinking by College faculty and
staff about how we serve students best. They can reaffirm the good
works currently done to help students succeed. And they invite
changes in the College culture as well.
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Recommendations
Number
(Reference
Only)

1

RECOMMENDATION

CURRENT STATUS

Definition, Data, and Usage
Define completion as a student’s attainment of a
Definition developed by CTF, Winter 2014.
baccalaureate degree, associate degree, certificate of
proficiency (45 to 89 credits), or certificate of completion
(less than 45 credits).

TIMELINE
Fall 2014
In-Service

2

Track the following types of degree and certificateseeking student to determine student completion rates:
1. New, returning, and transfer
2. Full time and part time
3. Starting in basic skills
4. Starting in any quarter
5. Taking up to six years to complete a degree

Cathy has begun data analysis

Fall 2014
In-Service

3

Completion data be integrated into measuring the
following:
1. Mission fulfillment
2. Core theme attainment
3. Strategic Plan success

Student Achievement Initiative data and IPEDS
data are currently included in core themes
attainment measures (LWTech defines mission
fulfillment as core themes attainment).

2014-15
Institutional
Planning and
effectiveness
Committee (IPEC)

4

High Priority Recommendations
Identify opportunities to provide greater consistency in
 Technical courses for many programs follow a
course offerings by implementing the following:
set schedule. Academic Core classes may or
1. A set, annual instructional schedule that is
may not fit that schedule.
followed
 Business DTA students will be able to take
2. “Guaranteed” classes as dictated by program
classes in a set block beginning in Fall 2014.
requirements
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83

CURRENT STATUS

TIMELINE

3. Consistent time schedules giving students
greatest flexibility in scheduling classes
4. Eliminating overlapping class meeting times,
particularly within programs
5

Provide mandatory advising to all students enrolled in a
degree or certificate program using a case management
model (i.e., a faculty advisor and a student services
advisor) that includes:
1. Quarterly academic planning for program
duration
2. Guidance regarding college processes and
expectations
3. Awareness of the support services available to
enhance student success
4. Emphasis on career goals in the student’s field
5. Tracking of student progress and addressing
Academic Early Warning concerns

 First time LWTech students are required to
meet with an advisor.
 TRiO, BFET, Worker Retraining, Opportunity
Grant, and WorkFirst use a case management
model for advising.
 Instructional programs that use a more
intensive advising model include BTE, CSNT,
SHSV, and Auto.

Study Phase:
2014-15
Implementation:
2015-16

6

Examine ways to improve student completion through
effective and engaging delivery of instruction, including
but not limited to:
1. Contextualized learning
2. Learning communities
3. Accelerated learning
4. Service learning
5. Students having full-time status
6. Use of hybrid and on-line courses
7. Prior Learning Assessment
8. Classes offered at “best” times
9. Cohorts

 HS21+, I-BEST, and ABE offer contextualized
courses (or are in the process of further
developing them). Doug Emory is leading a
grant project in this area. Contextualization is
also a conversation related to distribution
requirements.
 A few learning community options are offered
currently. Others are being explored.
 Math sequence was shortened 2014.
 Most Allied Health programs follow a cohort
model. BAS programs do as well.

Study Phase:
2014-15
Implementation:
2015-16
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RECOMMENDATION
10. Use of pre-requisites and co-requisites to ensure
completion of academic core requirements
11. Faculty validation of student learning
12. Build on highly successful I-BEST instructional
programs and identify further practices that
shorten student paths through basics skills
studies.
13. Explore e-portfolio requirement

7

Place a high priority on significant professional
development to further train faculty and staff on
supporting student completion initiatives. Particular
emphasis should be given to training in high impact
practices that enhance student learning through
engagement with instructors, staff, and subject matter,
and developing a culture of innovation.

8

Evaluate all intake and exit processes including
admissions, placement testing, registration, orientation,
and awarding of degrees and certificates to determine
how such processes impact student completion and can
be improved based on student input/perspective.

84

CURRENT STATUS
 CSNT uses academic core requirements as
pre-requisites to ensure completion.
 Doug Emory and faculty team continue work
in this area.

In-Service Days opportunities and Faculty/Staff
Learning Communities in 2014-2015 will focus
on student learning and engagement, in
particular high impact practices internally and
externally and the role of innovation.

 Students must complete an admission
application once they exceed 15 credits of
course work at LWTech. Students are
encouraged to complete it when they first
enroll.
 Some progress in awareness and use of the
Include investigation of the feasibility of set deadlines for
current system for awarding degrees and certs
the activities shown above, the impact of automatically
has been made since Fall’s In-Service – more
awarding degrees and certificates, and the possibility of a
faculty know that students have to apply for
more holistic assessment system for placement in English
completion and let them know about it.
and mathematics courses.
 A COMPASS Prep course is now offered.
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9

RECOMMENDATION

CURRENT STATUS

Additional Recommendations
Increase cultural competency of faculty and staff by
 Hiring of consultants.
providing professional development opportunities in
 Summer Institute focus on Intercultural
diversity and equity.
Appreciation Summer 2014.
Adopt inclusive hiring practices to recruit and retain a
diverse faculty and staff.

85

TIMELINE

2014-19

Initial work begun
2014.

10

Explore additional funding to support implementation of
student completion initiatives.

Annual status reports will be produced.

2014-19 (Ongoing)

11

Review the effectiveness of current college tutoring
efforts and recommend improvements as indicated by
results.

A task force has been looking at this.

Study Phase: in
process.
Recommendations
due in summer of
2014.

12

Continue the commitment to increasing the number of
full-time faculty to enhance instructional, advising and
mentoring efforts.

Two conversions from part-time to full-time in
2014-2015.

2014-19 (Ongoing)

13

Expand and publicize the emergency fund for students.
In addition, incentive funding should be available for
students nearing completion of degrees and certificates.
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14

15

86

RECOMMENDATION

CURRENT STATUS

TIMELINE

Expand the use and support of student LWTech email.
Reinforce the expectation that students utilize the email
system on a daily basis (through advising, and ROAR
sessions) to learn about:
1.
Important events
2.
Deadlines
3.
Emergencies
4.
Available student success resources

 Students are told how to set up their emails at
ROAR.
 All financial aid information is sent via student
email.

2014-19 (Ongoing)

 Allied Health Building has a number of student
gathering places that are well utilized.
 Associated Student Government (ASG) Clubs
exist and a number host campus events.

2014-19 (Ongoing)

Develop email population subsets to enable selective
emailing, such as between an advisor and his/her
advising cohort.
Create a campus environment that encourages greater
student engagement in their college experience.
Examples include:
1.
A diversity and equity center
2.
Improved gathering spaces
3.
Club participation
4.
A faculty and peer mentoring program
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Citations on Research and Best Practices
CONCEPTUAL
FRAMEWORK

Assessing effective educational practices that lead to student learning require
empirically based evidence linked to the college impact literature and not just
by factors that seem as if they should be important. (Pascarella, 2001)
“Far from solving all retention problems with a single sweeping effort,
institutions improve student persistence through organized programs
supported by adequate funding, administrative oversight, and favorable
campus policies. Getting serious about student persistence requires that
educators connect what they know about institutional retention practices
with an empirically grounded sense of what works.” (Hossleer, Ziskin, &
Gross, 2009, p. 3)
“Leadership from the top helps create a campus culture in which student
success and persistence are a high priority.” (Hossler, Ziskin, & Gross, 2005, p.
3).

REFERENCES (ORGANIZED BY CTF RECOMMENDATION)
DATA, DEFINITIONS AND
USE



Data-systems- “With strong data systems, states and institutions can
follow the progress and success of different types of students and
workers across the education system and into the labor market,
empowering leaders who want to target resources, reward successful
actors, and intelligently alter interventions.” (U.S. Department of
Education, 2011, p. 13).



Definitions-“Revise student outcomes reporting requirements for
IPEDS to broaden the cohort, improve measures of transfer, develop
more consistent sample definitions and refine completion measures.”
(Bailey, 2012, p. 14).
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Research indicates that individuals presented with many options
often do not make good decisions, and there is evidence that
community colleges could be more successful in helping students
persist and complete a program of study if they offered a set up
tightly structured program options whose requirements and expected
outcomes are clearly defined (Scott-Clayton, 2011).



Career goals-“Generally consistent experimental and quasiexperimental evidence indicates that career development courses or
interventions (including computer based ones) can significantly
enhance dimensions of career development and maturity.”
(Pascarella & Terenzini, 2005, p. 612).



“High levels of student engagement are associated with a wide range
of educational practices and conditions, including purposeful studentfaculty contact, active and collaborative learning, and institutional
environments perceived by students as inclusive and affirming and
where expectations for performance are clearly communicated and
set at reasonably high levels.” (Kuh, Kinzie, Buckley, Bridges, & Hayak,
2006, p. 8).



Students are more likely to succeed in settings that assess and
provide frequent feedback about their performance (Tinto, 2012).



Feedback-Timely and apt feedback are positively associated with
student learning and success. Feedback that furthers learning
provides students with ongoing guidance and information about
whether they are on track in a way that enables adjustment (Tagg,
2003).



Early warning systems-Early warning programs designed to identify
students at risk of dropping out can be an effective tool in improving
persistence and graduation rates (Beck & Davidson, 2001).

Expectations
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At no time is support, in particular academic support, more important
than during the critical first year of college or university when student
success is still so much in question and still malleable to institutional
intervention.” (Tinto, 2012a, p.5).



In an experimental study conducted at a community college in
California, students on academic probation (cumulative GPA below
2.0) were randomly assigned to either a treatment or control
condition. The treatment condition consisted of mandatory
enrollment in college success class and also required the students to
visit the campus success center at least five times during the
semester. At the success center students received extra assistance in
reading, writing, or math, as well as a place to study, use computers,
attend workshops, or get help with homework. After controlling for
student demographic variables (and excluding grades from the
college success class), students in the treatment condition were twice
as likely to return to good academic standing as students in the
treatment group. (Scrivener, Sommo, and Collado, 2009).



“Availability of financial aid is an especially important factor in
student enrollment and retention at the community-college level,
especially among low-income and minority students (Kennamer,
Katsinas, & Schumaker, 2010-2011.



Supplemental instruction (SI), similar to tutoring, involves a regularly
scheduled peer-facilitated student assistance program that occurs
outside the classroom. SI has been shown to be positively related to
student retention, grades, and course completion or success. (Crisp &
Taggart, 2013).



A comprehensive support-program such as the federal Student
Support Services (SSS) program is an example of a comprehensive
program of support that has been shown to have a statistically
significant and positive effect on student persistence. (Pascarella and
Terenzini, 2005).
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Students report higher levels of engagement and learning at
institutions where faculty members use active and collaborative
learning techniques, engage students in experiences, emphasize
higher-order cognitive activities in the classroom, interact with
students, challenge students academically, and value enriching
educational experiences (Umbach & Wawrzynski, 2005).



“Contextualized instructional models are thought to be particularly
promising for helping academically underprepared students engage
more quickly with their academic or vocational field of interest.
Unlike traditional developmental reading, writing, and math courses –
– which are offered as individualized courses disconnected from
other course subjects –– contextualized approaches offer more
integrated learning environments for developing students’ basic skills.
By connecting with students’ professional interests and providing
real-world contexts for the application of basic skills, contextualized
learning programs are expected to help developmental students
attain skills more quickly.” (Rutschow & Schneider, 2011, pp. 35-36).



“One of the most promising contextualized learning models to date is
Washington State’s Integrated Basic Education and Skills Training (IBEST) program, in which English as a Second Language (ESL) and adult
basic education instructors work together with career- technical
faculty to jointly design and teach occupational courses. In the I-BEST
program, basic English instruction is tailored to the language and
communication skills needed for students ‘chosen occupation and are
taught in the context of students’ workforce training classes. Such
comprehensive supports as tutoring, advising, and mentoring are
often key program components for assisting students.” (Rutschow &
Schneider, 2011, pp. 37-38).



Experimental findings on learning communities and student support
reforms, though at times modest, suggest that these relatively
conservative reforms may help improve students’ progress through
developmental education. (Rutschow & Schneider, 2011).



“Findings suggest that more mature versions of learning communities
–– those that integrate training for faculty, institutional supports, and
strong leadership may have a greater effect on students’
achievement.” (Rutschow & Schneider, 2011, p. 41).
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A longitudinal study of predominantly low-income students attending
13 community colleges found that students who participated in
learning communities were significantly more likely to persist from
their first to their second year, after controlling for student
achievement and other demographic characteristics. (Engstrom &
Tinto, 2008).



A random-assignment study conducted at Kingsborough Community
College tested the impact of participation in a one-semester learning
community. The study, which followed students for six years after
their participation in the learning community, found that 35.9% of the
program group earned a degree from any institution, compared with
31.3% of the control group. (Sommo, Mayer, Rudd, & Cullinan, 2012).



Pascarella and Terenzini (2005) found that a student’s interaction
with peers was influential in promoting persistence and educational
attainment, particularly when there was an active, participatory
classroom environment that promoting student involvement.
Pascarella and Terenzini recommended learning communities as an
instructional approach that fosters increased interaction between
students and faculty.



Prior learning credit-“Providing credit for prior learning and work
experience is a fair and academically rigorous strategy to increase
adult college completion.” (Lane, 2012, p. 3).



Prior learning credit- Results of a large study of 62,475 students from
48 postsecondary institutions (two and four year colleges) finds
students who earned credits for prior learning had better academic
outcomes, particularly in terms of graduation rates and persistence,
than non-PLA adult students. Many PLA students also shortened the
time required to earn a degree; the average time to degree decreased
as the number of PLA credits earned increased. (Collins, 2010).
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Involvement - the more students are academically and socially
involved the more likely they are to persist and graduate. This is
especially important in the classroom because this is the primary
place where students connect with faculty and other students.
Learning is the root source for student success. The more they learn,
the more they value learning and are more likely to stay and
graduate. (Tinto, 2012b).



Student involvement-With few exceptions, the evidence consistently
indicates that student involvement and integration in any of the
components of an institution’s academic and social systems can be a
critical factor in students’ persistence decisions. (Pascarella &
Terenzini, 2005).



Advising- Effective academic advising is recognized as key to college
student success and academic retention. Research consistently
indicated that academic advising can play a role in students’ decisions
to persist and their chances of graduating. (Pascarella & Terenzini,
2005).



Advising that relates to student goals-Advising that influences
students understanding of the value of coursework and how it relates
to their goals (reported as useful advising) positively influences
completion of remedial courses, persistence rates, and transfer rates
after controlling for preexisting characteristics. (Bahr, 2008).



Faculty involvement in advising- When faculty make the commitment
to be actively involved in students’ academic planning, they
contribute to quality education in all areas – and not just within their
academic unit. They become involved in the decision-making that
impacts students socially and educationally. The result is “the
promotion of a stronger educational community among students,
faculty, and staff.” (Mastrodicasa, 2001, p. 6).



Informal interactions with faculty- Research consistently indicates
that student contact with faculty members outside the classroom
promotes student persistence, educational aspirations, and degree
completion, even when other factors are taken into account. One
reason is that bonds between the student and the institution are
facilitated and promoted by positive interactions with faculty
members as well as with peers. (Pascarella & Terenzini, 2005).
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Appendix A – Involved National Organizations
AACC (American Association of Community Colleges – Washington, DC)
http://adultcollegecompletion.org/sites/files/documents/aaccBuildingTheCas
e.pdf
Adult College Completion Network (+ WICHE – Western Interstate
Commission for Higher Education)
http://adultcollegecompletion.org/
ACE (American Council on Education – Washington, DC)
http://nces.ed.gov/
Achieving the Dream - Maryland
16 Washington CTC’s:
Bellingham, Edmonds, Everett, Grays Harbor, Green River,
Highline, Lower Columbia, Pierce, Renton, SCCC, SVC, SFCC,
Tacoma, Walla Walla, Whatcom, Yakima
http://www.achievingthedream.org/
http://ccrc.tc.columbia.edu/
Bill and Melinda Gates Foundation (Seattle)
http://www.gatesfoundation.org/Media-Center/PressReleases/2009/06/Community-Colleges- and-States-Selected-to-BoostCollege-Graduation-Rates
AEL (Council for Adult and Experiential Learning)
http://www.cael.org/home
CCCSE (Center for Community College Student Engagement, Austin, TX)
http://www.ccsse.org/center/
Community College Research Center (Columbia University, New York)
College Board Advocacy & Policy Center (San Jose, CA)
http://advocacy.collegeboard.org/college-admission-completion
College Spark, WA
http://www.collegespark.org/
Complete College America – Wash. D.C.
http://www.completecollege.org/
GtCNN (Gateway to College National Network – Portland, OR)
http://www.gatewaytocollege.org/
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Lumina Foundation (Indianapolis, IN) – 60% of the American population with
college completion by 2025
http://www.luminafoundation.org/newsroom/topics.html?_stopic=2
MDRC (New York, NY) – full-time students, structured curricula
http://www.mdrc.org/about/about-mdrc-overview-0
NCES-IPEDS (National Center for Educational Statistics – Integrated
Postsecondary Education Data System)
http://nces.ed.gov/
NCHEMS (National Center for Higher Education Management Systems)
http://www.higheredinfo.org/
NRCCTE (National Resource Center for Career & Technical Education,
Louisville, KY)
http://www.nrccte.org/
NSCRC (National Student Clearinghouse Research Center) - Virginia
http://www.studentclearinghouse.org/
Related Organizations:
1. The Carnegie Corporation of New York
2. The Ford Foundation
3. EDUCAUSE (use of technology)
4. Jobs for the Future – pathways through higher education
(Boston, MA)
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Appendix B – Summary of Literature Review
PROBLEMS, NEEDS, AND
SOLUTIONS

Problems (from Adult College Completion Network - Lumina Foundation Western Interstate Commission for Higher Education - ACC – WICHE):
1. Incomplete data
2. Private sector partnerships
3. Strategies to reengage adult learners
4. Transfer articulation
5. Prior learning assessment
6. Reasons for student leavings before degree attainment
7. Deciding what intervention measures to use
Needs (from Achieving the Dream – Bill and Melinda Gates Foundation):
1. Accelerating academic progress – especially in developmental
education
Needs (Doug Emory)
1. Culture shift
2. Curricular design – course delivery
3. Professional development
4. Considering new placement methods – diagnostic interviewing,
assessment of potential, use of writing samples, articulation of high
school writing and math
5. College strategies course
Needs (Judith Scott-Clayton – Community College Research Center – CCRC Columbia University)
1. Simplified curricula, better aligned
2. Improve counseling
3. Proactively monitor student progress
4. Improve information systems
5. Structural improvements – paperwork, online advising, streamlining
processes
Needs (Vincent Tinto – Syracuse University)
1. Work in areas of institutional control
a. Expectations - advising
b. Support – academic, social, financial
c. Assessment and feedback – frequent, early warning systems
d. Involvement – active learning
2. Effective classroom practices – clear expectations, timely support,
assessment feedback, engaging pedagogies, enhancing teaching skills
Research Needs (Thomas Bailey - CCRC, “Context for Success”)
1. Distinguish between academic and occupational associate degrees,
and between short and long-term certificates
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2. Differentiate between students who transfer with and without a
degree, and between those who transfer to a four-year college and to
another CTC
3. Take account of differences in program offerings when comparing
instructional performance.
4. Include intermediate outcomes such as credit thresholds or
completion of developmental education
5. Include measures of quality (e.g. employment, learning outcomes)
Needs (College Board)
1. Adequate investment of resources in retention and student success
efforts
2. Retention program coordination
3. Orientation programs
4. Early warning practices
5. Adequate faculty-student interactions
6. “professionalizing” advising practices
Strategies (AAC&U – Liberal Education and America’s Promise - LEAP
Initiative):
1. High impact teaching and learning strategies:
a. First year seminars and experiences
b. Common intellectual experiences
c. Learning communities
d. Collaborative assignments and projects
e. Undergraduate research
f. Diversity and global learning
g. Service and community-based learning
h. Internships
i. Capstone courses and projects
Strategies (Melinda Karp – CCRC)
1. Creating social relationships
2. Clarifying aspirations and enhancing commitment
3. Developing college “know-how” (e.g. strategies for success)
4. Make college life “feasible” (e.g. day care)
“Game Changers” – Chronicle of Higher Education article on the National
Student Clearinghouse Research Center
1. Students always are full-time
2. Reducing number of credits in programs
3. Tutor disadvantaged students like Division I athletes
4. Mandatory study skills courses
5. Streamlined transfer agreements
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“High Impact” Practices (Center for Community College Student Engagement CCSE)
1. Academic goal-setting and planning
2. Orientation
3. Accelerated developmental education
4. First-year experience (freshman seminars)
5. Student success course
6. Learning communities
7. Experiential learning
8. Tutoring supplemental instruction
9. Assessment and placement
10. Class attendance
11. Intervention
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Appendix C – LWTech SENSE (Survey of Entering Student Engagement)
Please click on the survey cover below to download the complete survey.
http://www.lwtech.edu/documents/App_C_SENSE%20Survey.pdf
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Appendix D – Student Feedback
The following student feedback was collected by faculty Letty Barnes, Hector
Valenzuela, Jerry Peterson, Heidi Shepherd, and Merritt Hicks from students
in the following programs:
Business Technology
Mathematics
Auto Repair Technician
Social and Human Services
High School Completion
While neither exhaustive nor scientific, this feedback is important because of
the student perspectives it presents and as an addition to the national
research and best practices surveys by the Completion Task Force

From Letty Barnes:
What most influences student completion?
The drive to know you will have accomplished a goal when you are done.
The most important is NOT being lazy! To be organized!
I most needed financial aid and was so grateful for grants and scholarship
opportunities.
Funding for school and living are vital to a student being able to complete their
certificate or degree.
To be successful in finishing their certificate, one should complete all his/her
assignments on time. More than that everyone should understand what they are
doing as their assignment. They should pay attention to the stuff that they are
working on as assignment, so that they can understand the importance of the
assignment and can make it useful for their future.
Being able to get a job/career in the field a student is studying is extremely
influential.
A student needs to be organized, ambitious, and determined to be successful in
finishing their certificate or degree.
I think that some of the classes that are required for certificate or degrees should
have a way to test out of them if you already poses the skills from prior experience or
education. Attending classes is time consuming and costly and it can be difficult to
justify attending a class that maybe useless to some.
A student needs an instructor who enjoys teaching the subject they are instructing.
Support is also important in a students success, whether it be from advising,
resources, and their instructor willing to help them when they are struggling.
Encouragement, feeling of accomplishment, guidance, the "want" to complete,
reaching for their personal goal
Support and direction, talk about opportunities, nation wide university options, state
wide options. Job prospects and on going, evolving, updated advising. For the CSNT
program the fact that we can work through the program together as a group really
helped me to focus and be competitive. Advising from faculty helps a lot as well. We
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would really benefit from updating our resume. Help us understand that we are
updating our skills as we go. It helps us to write it down and see a visual que or sense
of accomplishment at each stage.
Complete their classes they are and make sure they give a decent or great GPA in
those classes. Make sure that they complete the homework and assignments and
complete the quizzes. Ask the teachers very competive questions that the teachers
take interested to listened to the questions and the student that telling the question
to the teacher. But more importantly that they had the will and confidence to
complete their certificate or degree.
The confidence that what they are learning is not going to be out-dated by the time
they are finished with the program. Easy access to software, tutors, and student
services is important.
Something that has helped me is advising appointments where we sit down with the
program adviser and figure out where I am in the program and how much classes I
still have to complete. Of course I also need to motivate and drive myself in order to
keep going and keep looking forward towards the end.
Something that has helped me is advising appointments where we sit down with the
program adviser and figure out where I am in the program and how much classes I
still have to complete. Of course I also need to motivate and drive myself in order to
keep going and keep looking forward towards the end.
Personal drive, sense of knowing what they will have once they are have completed.
Support from home and the facility at the school.
They need to want it for themselves and enjoy learning.
Motivation is the biggest thing that would allow a student to complete his/her
degree/certification.
Another large factor in whether or not a student will succeed is the support group
around them. Not only through home life, but also at the school itself. Having a study
group or people that one can converse with or ask questions is a large part of the
learning process.
The final thing that I think can really help a student to succeed is having some sort of
a mentor. Either instructor, someone already working in the industry, or even
another student at the school.
Motivated instructors
financial programs
financing
I think the drive to find work with a higher salary help people succeed. I think classes
that relate the concept to their degree help people succeed.
I think talking about the future and where this will get you helps me see the benefit
of the class and thinking of the ways you'd use the class to help in your future job
keeps me from thinking "oh, I'm taking this class because it is part of my program"
and rather "wow, when I'm at work, I can really use this to create data bases for all of
our clients, I should learn this well!"
Good classes, good teachers, and help when you need it.
I think to be successful in finishing their certificate or degree, the students need most
is attend the class and do their homework on time.
Personal, face-to-face connection with other students and the instructors really
helps. I am pretty self-motivated, but it's still not easy to determine how much I'm
learning on my own with an online class, and how it really applies to a job. Talking
with others is reassuring and inspiring. Not being sure how the degree will translate
into a package of job skills that will appeal to employers makes me wonder about
whether I'm really making progress toward my goal of employment, and studying
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alone increases my doubts. Connecting in-person with instructors and other students
on-campus goes along way to feeling connected to the school and wanting to
continue the degree.
What college efforts best assist students in completing?
A regular check in with your advisor. Encouragement from all instructors is always
nice :)
Tutoring for difficult and major classes.
I think Lake Washington does a great job with advising and support!
Colleges providing tutoring and support, such as the computer lab are at the top of
the list. I would say Instructor availability is up at the top of the list as well.
Every college must provide student with the in person help (Tutor) to each student
for every single subject/course.
There are many things that help assist a student in completing their schooling.
Tutoring, help from the faculty, and extra help in the classroom. LWIT is great at
giving students tools to help them develop their skills in subjects by offering tutoring,
TRIO center, and understanding teachers that go the extra mile to give students the
help they need.
I think the school provides a lot of options for students who need additional help so I
am not sure if there is anything more they should do.
Student support in my opinion is one of the best efforts a college can do to assist a
student in completing their program.
encourage, explain, understand that individuals learn differently, at different paces
and have different needs to help them learn. Know the student and their goals and
needs, some one on one is very important for some.
Job search help
Resume Help
Continued evolving updated advising.
Open our minds to more possibilities.
Give them self-esteem, they ask their advisors of what ways to go through the next
semester and what classes they need to complete in the next semester and through
their entire term. Also, they feel that they should ask questions to their teachers of
what tasks to complete in their classes or the entire term.
The help, support, and guidance of class mates and teachers through out the program
is also very beneficial. I believe the social and supportive aspect of peer connections
is a critical component for many students. Sound and knowledgeable guidance from
advisers to ensure the student is taking the correct classes in the right order.
Something that would help us in completing the degree or certificate would probably
be financial assistance that way we could get things done and completed a lot faster
and not have to budget out the year(s).
Something that would help us in completing the degree or certificate would probably
be financial assistance that way we could get things done and completed a lot faster
and not have to budget out the year(s).
Great resources, and staff to help on all avenues.
Forced nap time.
Another thing that would be helpful at this level of schooling would be larger study
areas available. Maybe some non-computer classrooms with large tables or
whiteboards. The current set-up only allows rooms for around 5 people at a time, and
with that larger groups are not able to study efficiently.
Peer tutoring would also be another wonderful thing. While we have some for Math
and English and other basic subjects the world is based around computers, and basic
computer tutoring would be greatly helpful.
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Internships
help with financing and advisor encouragement.
I think the college could really benefit from efforts to reach online students. They
have many on campus programs, but sometimes online students are the ones who
need the most help.
A chat room for students might be nice.
Making sure we can get the classes we need when we need them.
I think team project will really help the student gain the knowledge and experience
from teachers and other students, develop the communication skills, teamwork and
critical thinking skills.
Job search workshops and student employment services sound like the college help
connect students to the community--I haven't used these services yet, but will soon.
I'm also inspired to continue because of the caliber of instructors teaching our
classes. LWIT has some great instructors, and that encourages me to continue my
efforts. Also, Excel II is rather esoteric, at least I think so. I would have preferred an
on-campus class because the information is sophisticated and very new to me. I am
not comfortable with the information and am not sure I could apply it when needed
on a job.

From Jerry Peterson:
(Using an earlier
draft of the
recommendations.
Student comments
are highlighted in
italicized, boldface
font)

EXPECTATIONS
Recommendation 4

Review data on impact of ROAR on student success. If positive, 2014-16
require all students enrolling in a degree or certificate program
to complete a ROAR (resources, orientation, advising, and
registration) session. Include instructional component. The
students were un-aware of the acronym and what value it
provided

Recommendation 5

Require all students enrolled in a degree or certificate program 2015-16
to receive advising from an assigned program advisor. This
advising follows a case management model and includes:
1. Academic planning quarterly and for program duration
2. Guidance regarding college processes and
expectations
3. Awareness of the support services available to
enhance student success. Students were very
interested in details about this. It should be a priority
4. Emphasis on career goals in the student’s field
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5. Tracking of student progress and addressing Academic
Early Warning concerns. The use of our early alert
system is time consuming and its use should be part
of faculty development
Design professional development programs to provide
improved student advising and planning.
Recommendation 6

Improve the process for awarding degrees and certificates to
ensure students receive the credentials they have earned. In
particular, investigate the impact of automatically awarding
degrees and certificates. The students were in agreement that
this should happen. Again the concern I have is about student
funding as it relates to automatic certificates being awarded
before the degree. Some funding streams for students will
end prior to the completion of the degree.

2014-16

Recommendation 10

Expand use of student LWTech email.
Reinforce the expectation that students utilize the email
system on a daily basis (through advising, ROAR) to learn
about:
1. Important events
2. Deadlines
3. Emergencies
4. Student success resources available
Develop email population subsets to enable selective emailing,
such as between an advisor and his/her advising cohort. The
students were not using their college email and didn’t see the
need for it.

2014-15

SUPPORT
Recommendation 11

Expand and publicize the emergency fund for students. In
addition, incentive funding should be available for students
nearing completion of degrees and certificates. The students
overwhelmingly agreed that this would be a benefit. Many
had been in need in the past and it would have been a great
help.

2014-16

Recommendation 14

Examine the feasibility and utility of establishing an
Ombudsperson Office to deal with student concerns.

2015-16

My students were satisfied with the support they were
receiving currently and didn’t see the need.
Recommendation 15

Study student placement testing, including the possibility of a
more holistic assessment system for placement in English and
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mathematics courses. The students indicated the test was
satisfactory but some study time and guides prior to the test
would be helpful.

ENGAGEMENT
Recommendation 16

Examine ways to improve student completion through
effective and engaging delivery of instruction, including but
not limited to:
1. Contextualized learning
2. Learning communities
3. Accelerated learning
4. Service learning
Many of the students that I spoke with had already
received the benefit of the IBEST Math program and truly
consider it to be the best learning tool for Math they had
ever experienced

2014-17

Recommendation 18

Build on highly successful I-BEST instructional programs and
identify further practices that shorten student paths through
basics skills studies.

2014-16

My students want to see higher level English IBEST classes.
Many of them place in English 093 or 100 and the same
concept as Math IBEST is what they would like to see.

Recommendation 23

Continue commitment to increasing the number of full-time
faculty to enhance advising and mentoring efforts.
Students were non-committal about this. I think the reason
may be that all of the Auto faculty are already full time and
never see any related issues.
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From Heidi
Shepherd:

From Merritt Hicks:

HS21/ABE Student feedback: 18 Students
What most influences student completion?
 A clear idea of where we’re going; what program we’re going into,
and what is required. It’s confusing to figure out using the catalog.
The information is not easy to find.
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Advising from people who understand, (that we don’t always know
what to ask).
Supportive teachers, tutoring has helped a lot
The ability to manage work/school schedules (We have to work!)
(“Sometimes we have to stop-out for a quarter to work, then come
back. It doesn’t mean we’ve stopped caring about getting our
education”)
Affordable textbooks, or open source materials so we don’t have to
buy books
Technology, and training on how to use it
Affordable childcare
Dependable transportation

What does the college do to best assist students in completing?
 Hire people/teachers who care about us/our success
 Provide tutoring support
 Have financial aid available, (once we’re done with our diploma)
 Have great librarians and student tech support in the library
 HS 21 Program that allows us to get credit for our life experiences,
outside learning projects
 IBEST programs that support us as we continue to build our (language
& math) skills
 Ask us questions like this, ask for our input
What do we need?
 Help with transportation. The bus cost adds up fast, and now is being
cut, so it will be even harder to deal with transportation.
 Affordable childcare, that is not tied to DSHS (it gets cut-off between
quarters. Then is hard to get started back up in time for the quarter
to start again).
 Access to resources (community) on campus.
o A food pantry would be helpful, because we have to miss
class if we need to go to the food bank)
 More opportunities to earn credits off campus, for independent
learning, or work experience (tied to the comment “We have to
work!”)
 Information about how to do the Dream Act paperwork (without
having to pay expensive lawyers).
 Be able to rent computers, not all of us can afford to have our own.
Other schools do this.
Free printing for our homework assignments
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Appendix E – Feedback from College Forums
Below are the notes from our CTF Forums on Monday May 12, 2014
10am Session
•
We had 3 attendees (non-CTF members) at the forum
•
CTF Members in attendance: Cathy, Demetra, Hector, Doug, and
Chris
•
Cathy opened the meeting with an overview of the CTF goals,
background, and recommendations
•
Cathy reviewed: role of IPEDs, CTF role and focus
•
Doug reviewed how completion is defined
•
Cathy reviewed each individual recommendation with explanation
and clarification on each recommendation
•
The role of completion and enrollment was discussed
•
A question came from a participant about a set annual teaching
schedule. Doug responded and provided an overview of scheduling that
allows for student flexibility with enrollment. Demetra talked about the
difficulty with cancellation of classes and the impact to completion.
•
Questions raised were related to blocked classes and the impact to
teaching class schedules
•
One of the participants supported the use of email subsets, but asked
that keeping in mind how much time will be involved with emailing and
administering email as a consideration
•
A question came up with high impact practices and what that meant.
•
One of the participants made a comment that the Compass test does
not provide a good indicator for students who can write, so the participant
supported holistic measures for placing students
•
Chris talked about some of the standard practices in Advising when
talking to students about reciprocity of courses and transfer of coursework
from students coming to LWIT
•
A question came up about faculty validation about student learning
and how that is different from what an instructor does every day in the
classroom. Demetra provided some examples about additional examples for
what that validation looked like, and Doug also described other ways of
feedback validation.
•
Bringing to the forefront what the validation and feedback methods
was supported by the participant raising the question about faculty
validation.
•
Doug mentioned that he had one request about adding the
Centralized Tutoring back to our list of CTF recommendations (i.e., have one
tutoring center instead of three or four separate tutoring centers)
•
Not focus on HR hiring process solely was a comment - to increase
diversity a comment was made on how to develop and nurture faculty
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development - could relate to looking at students who may be interested in
teaching in the future
•
A question came up: Where does faculty engagement with
completion and specific numbers included in the CTF recommendations?
Cathy talked about the role instructors would have with completion, and
Demetra talked about some of the changes already happening at LWIT.
•
Who are the key players in solving the completion problem was a
question that was raised by a participant. Is there a way at drilling down to
completion by specific areas to ask for their expertise and assistance on
improving completion?
•
Comment: Continue to engage faculty in a systemic method where
every program provides what completion mini-initiatives have worked for
their areas - Long term faculty will be engaged if you engage their ideas rather
than tell them there is a problem and this is what you have to do
•
In essence, a concern was made about the need to develop at the
grass roots level and change the culture of the campus to one of innovation
and sharing - just providing a list of recommendations is not sufficient - rather
developing a culture at the grass roots by having departments share, assist
each other, and engage in the innovation and changes needed for completion
12pm Session



9 faculty/staff in addition to task force members
Are we looking at breaking out completion data and efforts by
program, not to be competitive, but so programs can work on
program-specific strategies to improve completion?

Expectations
 Regarding email, are we willing/able to support creating email
accounts at point of admission, rather than enrollment in courses?
 What do we mean by automatically awarding certificates?
 Why isn’t there anything in there about tutoring/centralized tutoring
if most studies show the student/teacher interactions have big
impact on completion?
 Where did we get data about student desires? Did we ask our own
students?
Support
 Emergency fund is exhausted 1st few days of the quarter, without
publicizing it exists.
 English department analyzing cost data to determine if it’s more cost
effective to hire part-time instructors to hand-grade placement
essays to get more accurate placement, compared to Compass.
 Is there any discussion about placement of ESL students? Some are in
courses where they don’t have basic understanding of the
professional vocabulary.
 Compass writing samples don’t seem to align with placement scores.

LWTECH COMPLETION INITIATIVE 2014

P A G E | 38

Appendix ME5 – Completion Initiative Report and Reccommendations


111

High school transcripting can be used for placement.

Classroom Engagement
 Not all teacher/student interaction occurs in the classroom. Where is
consideration for external teacher/student interaction?
 Tutoring center should be on list.
 We need to consider access to course materials/supplies/equipment
for students who may not be able to obtain these until after financial
aid kicks in, which leaves them behind.
Campus Engagement
 How do we define diversity and equity?
 Do we even know whether we are diverse or not?
 Do we know increasing diversity leads to higher completion?
 What is a diversity and equity center?
 Recommendations say a lot about diversity, but diversity initiative is
just starting and we don’t have data or recommendations from it yet.
4:30 pm Session
 2 faculty attendees in addition to representatives from the task force.
Main themes
 Questions about centralize tutoring and why it isn’t specifically
mentioned
 Concerns about diversity and equity – what does this mean on
campus?
 Improvements and opportunities for professional development as
opposed to mandated/required activities
 Interest in program-level data
Under Campus Engagement, Recommendation3, it is suggested to change the
word ‘Adopt’ to ‘Enhance.’
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Appendix F - Summary of Completion Initiative Group Discussions
January 3, 2014
1) In regard to completion, what do we currently do well?











Engaged faculty and staff
o Take personal interest in students; get to know the students; connect with students
o Support student success; help students overcome barriers; identify individual student
goals
o Challenge students
o Mentor students; spend a large amount of time with students, particularly in program
courses
o Encourage students; help them take pride in any success
o Are willing to go above and beyond
o Communicate well with students
o Small class size
Advising
o Advising Day
o Faculty advising; departmental advising
o Intrusive advising (particular programs mentioned: TRiO, BFET, High School)
o Available with the advising department and with faculty
o One-on-one
Tutoring
o Writing Center, Learning Lab, Math Lab
o Convenient
o Strong support for students
I-BEST
FAST – Early alert system
ROAR – Mandatory new student orientation
Program Practices that can be expanded to other programs
o ENGT 101 (initial engineering graphics course) offers assessments that help students
identify early in their program if they are in the right field
o Innovative math department – flexible approach to teaching and learning math
o Block programs and cohorts
o Incorporating academic courses along the way; midrequisites – use of co and
prerequisites
o Follow through with high school students, including exit ticket/tracking student progress
o ESL has orientation with interest inventory to define educational pathway
o Keep up with department stats
o TransCore – boot camp effect positive freshmen year
o Strong Basic Skills program
o DENT assigns student to one faculty advisor

2) What could we improve to better support student completion?
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Expand and enhance advising
o Better communicate program requirements and key components with students so they
have realistic/informed expectations
o Help students define their education and career pathway so they can declare a
major/pathway early; require students to declare major/pathway by a certain date
o Offer introductory/preview classes for each program/group of programs
o Assign each student to one (faculty) advisor – use a one-on-one mentoring model
o Create long-term academic plans with each student
o Require orientation for all students
o Require advising for all students
o Require a first quarter College Strategies course; include study skills, life skills, basic
computer skills
o Improve processes: use FAST more effectively; make application and registration less
confusing
o Assign a general advising liaison to each department or program (not just division)
o Increase number of full-time faculty
o Spread the word about resources – Faculty and staff encourage students to use them
o Ensure that the large number of students in basic skills and DTA programs have
coherent advising support
Improve communication and facilitate collaboration among departments
o Between student services and instruction
o Between general advising and faculty advising
o Among programs
o Better connect academic core courses with program courses – integrate academic and
technical course work
o Better connect pre-requisite course work with program course work
o Replicate successful practices – See Program Practices above
o Share program information with all parts of the college
o Make sure all faculty are informed about resources so they know where to refer
students
o Assign a general advising liaison to each department or program (not just division)
Address system/process and data needs
o Inform students and faculty of process to apply for degree or certificate; have students
complete process one quarter prior to completion – send notification
o Improve process for completion – more intuitive, automated, online OR have the college
initiate the process of awarding degrees or certificates
o Develop a better measure of completion than what is currently used by NCES/IPEDS
o Collect information/data on why students leave (e.g., quarterly survey of those who did
not register)
o Follow-up with data we do have
o Provide faculty with ongoing information on student completion rates, employment
placements, etc. and access to not only annual data but data for a period of years
Strengthen student support services – tutoring/labs, resources for basic skills, awareness
among students
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Understand nontraditional student needs – adult, first-generation, ELL, low-income, commuter,
etc.

3) What questions should we ask to guide our work related to completion?











How do we define completion?
o Institutional vs departmental (e.g., degree vs degree + certification exam); national vs
LWIT
o How is completion related to obtaining employment?
o What does completion mean for the individual student?
Why do students leave without completing?
How do we better communicate with one another and inform students about the resources
available?
What processes do we need to improve to ensure that students who earned a credential are
aware and receive it? (e.g., correct intent codes, make certificates and degrees automatic, who
provides the information?, improved process)
o Do students know what to do? (processes, resources)
How do we increase the number of students who complete while also providing a quality
education?
How do we develop the data most useful for clarifying and supporting this initiative, distribute
it, and act on what it tells us? (e.g., other types of exit codes, quarterly completion rates,
including certificate completions, exit surveys for non-completers)
Can we design short certificates, a general studies program, and/or other options that will
help students meet their goals and positively impact completion?
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Appendix ME6 – Licensure Industry Exam Pass Rate
Program

Exam

Auto Repair Technician

Optional or Required

115

Number who
Passed
16

Pass Rate in
Percent
89%

Year

Optional

Number who Sat
for the Exam
18
2

2

100%

2013

100%

past 7 years

9 (Sciences), 10
(arts)

81.8%

2013-2014

85%

2012-2013

6

85.71%

Dental Assisting

DANB

Optional

Dental Hygiene

NBDHE

Required

Funeral Service Education

ABFSE

Required

Horticulture

CPH

Massage Therapy

NCBTNB Optional

Medical Assisting

CMAE

Required (as of July 2013)

Nursing

NCLEX

Required

58

Occupational Therapy

NBCOT

Required

Physical Therapist Assistant

FSBPT

Required

Welding

WABO

Optional

11

7

2014

92%

2012-2013

63

92%

Dec. 2013-June 2014

17

17

100%

12

12

100%

Dec. 2013

70%

Continuous

Notes:

Appendix ME7 – Work Related Classes Pass Rate 13-14
COURSE-ID
APDZ 451
APDZ 461
APDZ 497
AUTO 298
BAS 195
BTE 195
BTE 198
CSNT 253
CSNT 294
CULA 195
CULA 196
CWEX 190
CWEX 197
CWEX 290
CWEX 297
DENT 294
DHYG 232
ELEC 213
ELEC 297
ELEC 299
ENGT 202
FSE 275
FSE 296
FTNS 191
FTNS 210
FTNS 230
HORT 225
MACH 223
MACH 224
MAST 185
MEDA 293
MEDA 294
MEDA 296
MMDP 297
NURS 109
NURS 244
OTA 240
OTA 241
PTA 222
SHSV 138
SHSV 218
SHSV 238
WELD 204

Acceptable Grades:
* Above a 2.0
*S
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Lake Washington Institute of Technology
2012 Student Satisfaction Survey Report
April 9-16, 2012
The 2012 Student Satisfaction Survey was a voluntary online survey administered by the Office of
Institutional Research. The survey was promoted via campus events, student (private) email, Facebook,
Twitter, Angel, electronic campus signs, and bookmarks, signs and fliers distributed at Kirkland and
Redmond campuses. 800 surveys were completed representing students from 34 programs and both
campuses. Please see newsletter for further details about the administration of the survey.
The survey focused on student satisfaction with communication, faculty and staff, facilities and safety, as
well as 18 particular departments/services in the College. Overall, most students are satisfied with most
aspects of the College. Results showed an overall upward trend in student satisfaction compared to 2011.
Additionally, nearly 90% of students reported that they would recommend LWIT to family or friends.
Communication
The communication section of the survey showed an overall upward trend in satisfaction from 2011,
although most the items remained in the moderate level of agreement. Four of the five items received
moderate ratings including: I seldom get the “run-around” when seeking information, I am aware of
scholarship and grant opportunities, I am aware of resources available to me as an LWIT student and I am
usually aware of campus activities. Students highly agreed that they are able to easily access information
about their program.
There were less than 20 comments that mentioned communication. About half were positive and half
provided suggestions for improvement. The positive comments focused on general good communication.
The suggestions included specifics requests for more communication about campus activities and clubs,
more information about instructors ahead of time, and more information about scholarships and grants.
Faculty and Staff
Overall students have highly positive perceptions of LWIT faculty and staff. Students highly agreed that
faculty and staff treat them respectfully, that staff are helpful, that faculty are available to help them
outside of class, and that LWIT provides high quality instruction. 2012 results show an upward trend in
student satisfaction though differences on individual survey items are relatively small.
The comments section included over 150 positive mentions of LWIT faculty and staff. Many comments
were general and stated that staff and faculty are great, awesome or wonderful. Other comments
mentioned that staff and faculty are knowledgeable, friendly, helpful, respectful and great at their jobs.
Comments also included fewer than 40 negative mentions. Themes included specific instances of
problems with faculty and/or staff, faculty not being available after class, and general comments about
needing better/more qualified faculty.
Facilities and Safety
The facilities and safety section of the survey also showed an overall upward trend in satisfaction from
2011. Students highly agreed that the college is kept clean, that facilities and equipment are wellmaintained and kept in working order, that they feel safe on campus, and that security officers are
accessible and responsive. Students moderately agreed that they understood their role in the event in of an
emergency.
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The comments section included approximately 30 positive mentions of the LWIT campus being clean and
well-maintained while 10 comments suggested that the campus should be kept cleaner and the
temperatures in building and classrooms could be regulated better.
Additionally, over 30 comments mentioned the excellent facilities and equipment. Comment themes
included many students praising the new Allied Health Building, up-to-date technology and equipment,
and nice classrooms and study areas. There were approximately 15 comments mentioning the need for
new and updated equipment. Nearly all of these comments focused on equipment in specific programs.
Just under 10 comments mentioned safety and security. Students indicated that the school provides a safe
environment.
Other
As mentioned above nearly 90% of students indicated that they would recommend LWIT to family and
friends. This is up approximately 6% from 2011 results.
Additionally, one new question was added to the survey in 2012. The question asked students if they
would support compostable products in the cafeteria even if it meant a $.50 increase on all items requiring
plates, bowls, cups and/or utensils. 57% of survey respondents agreed that they would support this.
Student Services
All 18 specific programs/departments mentioned in the survey (i.e. advising, bookstore, etc.) received
excellent or good ratings. There was a small general upward trend in student satisfaction from 2011 in
most departments, although some areas showed a slight decline. The percent of students who knew about
each service/department and didn’t use it showed little change from 2011. Similarly the percent of
students who didn’t know about the service changed little from 2011 with the exception of Associated
Student Government (ASG). In 2011, 19% of students said they were not aware of ASG, while only 10%
said they were not aware of it in 2012.
Advising and Financial Aid received the largest number of positive mentions in the comments. Advising
received approximately 25 mentions about advising being very helpful, supportive, and nice. Financial aid
received just over 10 mentions mostly about the general department being great. Other
services/departments that received positive comments include the Cafeteria, Bookstore, Library, TRIO,
Computer Lab, High School Programs, Worker Retraining, and Registration.
The Cafeteria, Advising and the Bookstore received the largest number of suggestions for improvements.
35 mentions were made about the Cafeteria. Comments suggested it should stay open for longer hours,
and provide cheaper, better, and more variety of food. Advising and the Bookstore received
approximately 20 mentions. Comments on advising requested more consistency in information, more
availability of advisors, and more caring and knowledgeable staff. Comments on the bookstore
indicated that students would like see cheaper prices, friendlier staff, and better availability of textbooks.
Additional Comments
Comments were collected in two open-ended questions. First, what is LWIT doing well? And second,
how could your experience at LWIT be improved? Comments on communication, faculty and staff,
facilities and safety and specific departments were incorporated above. The rest of the comments themes
that emerged are discussed below.
Comments on what LWIT is doing well focused on a number of themes including: programs (specific and
general), atmosphere at the College, student activities and events, resources/help provided to students,
classes, as well as LWIT being a great college overall. The most frequently occurring theme was about
2|Page
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programs. Many students mentioned specific programs (i.e. machining, MMDP, etc.) that they feel are
excellent and specific faculty in those programs. This was followed by comments about LWIT having a
great atmosphere and positive learning environment. Next, students mentioned that they enjoy the campus
activities and that the College does an excellent job of providing help and resources to students who need
it. Comments on classes varied, some students mentioned there is a nice variety of classes and class times,
some comments talked about enjoyable, relevant and engaging courses.
Comments on how students’ experiences could be improved include: More variety of class offerings,
more campus activities, improving the website, and more transportation/parking options. The most
frequently occurring theme was about classes. Many students mentioned they would like more class
offerings (some mentioned specific courses, some mentioned specific departments and some said in
general) as well as classes at a wider variety of times and days, and more modes of delivery. This was
followed by comments about wanting more campus activities and events. The next most commonly
occurring theme was the website. Students felt that the website could be updated more frequently, provide
more relevant information, and be more user-friendly. Transportation and parking was next. Students
would like more parking especially during peak hours and more options for transportation.

Amanda Wysocki, Data Analyst, 5/18/2012
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2012 Student Satisfaction Survey Results
Student Satisfaction Survey Item

N

Mean

Level of
Agreement

LWIT offers high quality instruction

791

4.32

High

My classrooms have adequate equipment
to learn what is being taught

779

4.35

High

My classrooms have up-to-date technology

771

4.24

High

785

3.92

Moderate

769

3.79

Moderate

781

4.20

High

I am aware of scholarships, grants, and
other funding opportunities

766

3.63

Moderate

I am aware of the resources available to me
as a student of LWIT

772

I am able to take the classes I need when I
need them
Communication
I seldom get the "run-around" when
seeking information
I am able to easily access information
about my program

I am usually aware of campus activities
and events
Faculty & Staff

Change in
mean from
2011
+ .18
+.25
+.29
+.17

+.08
+.22
+.17

3.89

Moderate
+.13

768

3.57

Moderate

Faculty treat me respectfully
Faculty are available to work with me
outside of class

786

4.45

High

751

4.05

High

Campus staff treat me respectfully

777

4.41

High

Campus staff are helpful

780

4.37

High

+.21
+.23

Overall the college is kept clean

787

4.36

High

+.28

Facilities and equipment are well
maintained and kept in working order

781

4.29

High

780

4.48

High

710

4.09

High

766

3.66

Moderate

782

4.41

High

752

3.57

Moderate

+.26
+.17
+.15

Facilities and Safety

I feel safe on campus
Safety and security officers are accessible
and responsive
I understand my role in the event of an
emergency
Other
I would recommend LWTC to my family
and friends
I would support compostable products in
the cafeteria even if it meant a $.50
increase on all items requiring plates,
bowls, cups and/or utensils.

+.22
+.15
+.29
+.19

+.23
NA
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Scale

Agreement
Scale
>4.0
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>4.0

High

Excellent

3.5-4.0

Moderate

3.5-4.0

Good

3.0-3.49

Low

3.0-3.49

Fair

<3.0

Poor

<3.0

Very Low

2012 Results
Please rate your
overall experience
at:

Changes from 2011
Change
in mean

Change in
percent who
knew about
and didn’t
use service

Change in
percent who
didn’t know
about service

3%

+.19

1%

0%

24%

10%

+.09

1%

-1%

Percent who
knew about
and didn’t
use service

Percent who
didn’t know
about
service

7%

N

Mean

Quality of
Experience

Advising

630

4.06

Excellent

Academic Skills
Center
Associate Student
Government

394

4.07

323

3.78

27%

10%

+.09

2%

-9%

Assessment

485

3.94

Good

14%

9%

+.16

3%

2%

Bookstore

665

3.64

Good

6%

2%

+.21

4%

1%

Cafeteria

594

3.65

Good

11%

3%

+.1

0%

2%

Campus Clubs

292

3.52

Good

26%

15%

+.1

3%

-4%

Counseling
Computer Lab
(T413)
Employment
Resource Center

370

3.96

Good

23%

9%

+.07

-2%

0%

482

4.15

18%

5%

+.02

-1%

-1%

294

3.80

28%

12%

0

-2%

2%

Financial Aid
High School
Programs
Library

448

3.97

16%

4%

+.11

3%

1%

218

4.04

NA

NA

-.05

NA

NA

617

4.24

Excellent

7%

3%

-.03

-1%

1%

Student Lounge

426

4.04

Excellent

17%

13%

+.09

-1%

2%

Registration

664

4.01

Excellent

3%

3%

+.02

2%

2%

TRIO

248

3.98

Good

NA

NA

-.24

NA

NA

Worker
Retraining/Workforce
Development

276

4.03

Excellent

NA

NA
-.11

NA

NA

608

3.91

+.02

2%

-1%

Website Student
Toolbox

Excellent
Good

Excellent
Good
Good
Excellent

Good

5%

6%
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Appendix ME8 – 2012 Student Satisfaction Survey Report

122

2012 Student Satisfaction Survey Respondent Profile
800 Respondents

Gender of Survey Respondents
Gender
Not reported

Attendance Status of Survey Respondents

Respondents
21

Percent
3%

Female

457

57%

Male

315

39%

7

1%

Transgendered

Attendance
Not reported
Full time
(12 credits or more)

Part time
(less than 12 credits)

Percent

17

2%

540

68%

243

30%

Race/Ethnicity of Survey Respondents

Age of Survey Respondents
Age
Not reported

Respondents

Respondents
12

Percent
2%

Under 20

122

15%

20-24

159

20%

25-29

118

15%

30-39

174

22%

40-49

113

14%

50-59

73

9%

60+

29

4%

Race/Ethnicity
Not reported
Alaskan Native or
American Indian
Asian or Pacific
Islander
Black/African
American
Multiracial

Respondents
13

Percent
2%

10

1%

109

14%

24

3%

26

3%

Other

33

4%

Spanish or Hispanic

34

4%

551

69%

White/Caucasian

Hours Worked Per Week of Survey Respondents
Hours worked per week
Not reported

Respondents
13

Percent
2%

1 - 10

75

9%

11 - 20

115

14%

21-30

88

11%

31-40

107

13%

59

7%

343

43%

More than 40
None
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Community College Survey
of Student Engagement
Lake Washington Institute of
Technology
2014 Key Findings

Table of Contents
Key Findings: A Starting Point
Benchmarks of Effective Educational Practice
Aspects of Highest Student Engagement
Aspects of Lowest Student Engagement
2014 CCSSE Special-Focus Items
CCFSSE
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Key Findings: A Starting Point
The Key Findings report provides an entry point for reviewing results from your administration of the 2014
Community College Survey of Student Engagement (CCSSE ). The report provides college-specific data in an
easy-to-share format including benchmark comparisons between the college, top-performing colleges, and the
CCSSE cohort. It also highlights aspects of highest and lowest student engagement at the college, as well as
results from five of the CCSSE special-focus items on promising educational practices. Select faculty survey
data are also highlighted.

Promising Practices for Student Success
In each annual administration, CCSSE has included special-focus items to allow participating colleges and
national researchers to delve more deeply into areas of student experience and institutional performance of great
interest to the field. The 2014 special-focus items are part of an ongoing national research project focused on
community college students’ participation in a defined collection of promising practices for which there is
emerging evidence of effectiveness in strengthening student learning, persistence, and attainment. This work
will link data from the CCSSE special-focus items; related items on the faculty survey (CCFSSE ), which
explore the extent of faculty members’ use of the identified promising practices in their teaching; and
institutional data collected from the Community College Institutional Survey (CCIS) that address questions
about how these promising practices are implemented across varied institutions.
This data collection will provide empirical confirmation of promising educational practices in community
colleges, quantification of the extent to which those practices are part of the current experience of our students,
and information about whether participation in these types of practices varies across subgroups of students.
Ongoing data analysis will provide new evidence of how student participation in these practices is related to
overall student engagement, academic progress, and college completion.

Benchmark Overview by Enrollment Status
Figure 1 below represents your institution’s CCSSE benchmark scores by students’ enrollment status.

Figure 1

Benchmark Scores

90
80
70

65.1

62.7

60
50

58.5

54.2
48.0

45.7

47.7

51.5

53.7

44.7

40
30
20
Active and Collaborative
Learning

Student Effort

Academic Challenge

Less than full-time students
Full-time students

2

Student-Faculty
Interaction

Support for
Learners
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Benchmarks of Effective Educational Practice
The CCSSE benchmarks are groups of
conceptually related survey items that address key
areas of student engagement. The five benchmarks
denote areas that educational research has shown to
be important to students’ college experiences and
educational outcomes. Therefore, they provide
colleges with a useful starting point for looking at
institutional results and allow colleges to gauge
and monitor their performance in areas that are
central to their work. In addition, participating
colleges have the opportunity to make appropriate
and useful comparisons between their performance
and that of groups of other colleges.

CCSSE Benchmarks
★ Active and Collaborative Learning
Students learn more when they are actively involved in their
education and have opportunities to think about and apply what
they are learning in different settings. Through collaborating
with others to solve problems or master challenging content,
students develop valuable skills that prepare them to deal with
real-life situations and problems.

★ Student Effort
Students’ own behaviors contribute significantly to their learning
and the likelihood that they will successfully attain their
educational goals.

Performing as well as the national average or a
peer-group average may be a reasonable initial
aspiration, but it is important to recognize that
these averages are sometimes unacceptably low.
Aspiring to match and then exceed highperformance targets is the stronger strategy.

★ Academic Challenge

Community colleges can differ dramatically on
such factors as size, location, resources, enrollment
patterns, and student characteristics. It is important
to take these differences into account when
interpreting benchmark scores—especially when
making institutional comparisons. The Center for
Community College Student Engagement has
adopted the policy “Responsible Uses of CCSSE
and SENSE Data,” available at www.cccse.org.

★ Student-Faculty Interaction

Challenging intellectual and creative work is central to student
learning and collegiate quality. These survey items address the
nature and amount of assigned academic work, the complexity
of cognitive tasks presented to students, and the rigor of
examinations used to evaluate student performance.

In general, the more contact students have with their teachers,
the more likely they are to learn effectively and to persist
toward achievement of their educational goals. Through such
interactions, faculty members become role models, mentors,
and guides for continuous, lifelong learning.

★ Support for Learners
Students perform better and are more satisfied at colleges that
provide important support services, cultivate positive
relationships among groups on campus, and demonstrate
commitment to their success.

CCSSE uses a three-year cohort of participating
colleges in all core survey analyses. The current
cohort is referred to as the 2014 CCSSE Cohort
(2012-2014) throughout all reports.

For further information about CCSSE benchmarks, please visit
www.cccse.org.

Benchmark Scores

Figure 2
90
80
70
60
50

60.3

56.5
50.0

58.6
50.0 50.0

55.2

60.2

59.1

57.4
50.0

52.6 50.0

51.6 50.0

40
30
20
Active and Collaborative
Learning

Student Effort

Lake Washington Institute of Technol

Academic Challenge

2014 CCSSE Cohort

Student-Faculty
Interaction

Support for
Learners

2014 Top-Performing Colleges*

*Top-Performing colleges are those that scored in the top 10 percent of the cohort by benchmark.

Notes: Benchmark scores are standardized to have a mean of 50 and a standard deviation of 25 across all respondents. For further
information about how benchmarks are computed, please visit www.cccse.org.
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Aspects of Highest Student Engagement
Benchmark scores provide a manageable starting point for reviewing and understanding CCSSE data. One way to
dig more deeply into the benchmark scores is to analyze those items that contribute to the overall benchmark score.
This section features the five items across all benchmarks (excluding those for which means are not calculated) on
which the college scored highest and the five items on which the college scored lowest relative to the 2014 CCSSE
Cohort.
The items highlighted on pages 4 and 5 reflect the largest differences in mean scores between the institution and the
the 2014 CCSSE Cohort. While examining these data, keep in mind that the selected items may not be those that are
most closely aligned with the college’s goals; thus, it is important to review all institutional reports on the CCSSE
online reporting system at www.cccse.org.
Figure 3 displays the aggregated frequencies for the items on which the college performed most favorably relative to
the 2014 CCSSE Cohort. For instance, 65.1% of Lake Washington Institute of Technology students, compared with
49.8% of other students in the cohort, responded often or very often on item 4f. It is important to note that some
colleges’ highest scores might be lower than the cohort mean.
Aggregated Percentage

Figure 3
100
90
80
70
60
50
40
30
20
10
0

75.5%
67.4%

65.1%

64.8%

59.1%
49.8%

44.7%
30.7%

4f
Often or
Very often

29.2%

24.6%

5e
Quite a bit or
Very much

4g
Often or
Very often

5f
Quite a bit or
Very much

10a
11 or more hours

Lake Washington Institute of Technology
Table 1

2014 CCSSE Cohort

Benchmark

Item
Number

Item

Active and Collaborative Learning

4f

Worked with other students on projects during class

Active and Collaborative Learning

4g

Worked with classmates outside of class to prepare class assignments

Academic Challenge

5e

Applying theories or concepts to practical problems or in new situations

Academic Challenge

5f

Using information you have read or heard to perform a new skill.

Student Effort

10a

Preparing for class (studying, reading, writing, rehearsing, doing homework, or
other activities related to your program)

Notes:
For Item(s) 4 (except 4e), often and very often responses are combined.
For Item(s) 5, quite a bit and very much responses are combined.
For Item 10a, 11 - 20, 21 - 30, and more than 30 responses are combined.

4
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Aspects of Lowest Student Engagement
Figure 4 displays the aggregated frequencies for the items on which the college performed least favorably relative to
the 2014 CCSSE Cohort. For instance, 47.4% of Lake Washington Institute of Technology students, compared with
50.9% of other students in the cohort, responded often or very often on item 4l. It is important to note that some
colleges’ lowest scores might be higher than the cohort mean.

Aggregated Percentage

Figure 4
100
90
80
70
60
50
40
30
20
10
0

62.4%
47.4%

50.9%

50.0%
42.5%
30.3%
17.6%

4l
Often or
Very often

22.9%

6b
5 or more

21.7%

25.6%

13d1
Sometimes
or Often

13e1
Sometimes
or Often

13h1
Sometimes
or Often

Lake Washington Institute of Technology
2014 CCSSE Cohort

Table 2

Benchmark

Item
Number

Item

Student-Faculty Interaction

4l

Discussed grades or assignments with an instructor

Student Effort

6b

Number of books read on your own (not assigned) for personal enjoyment or
academic enrichment

Student Effort

13d1

Frequency: Peer or other tutoring

Student Effort

13e1

Frequency: Skill labs (writing, math, etc.)

Student Effort

13h1

Frequency: Computer lab

Notes:
For Item(s) 4 (except 4e), often and very often responses are combined.
For Item(s) 6, 5 to 10, 11 to 20, and more than 20 responses are combined.
For Item(s) 13, sometimes and often responses are combined.

5
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2014 CCSSE Special-Focus Items
The Center adds special-focus items to CCSSE each year to augment the core survey, helping participating colleges
and the field at large' to further explore fundamental areas of student engagement. The 2014 special-focus items
continue to elicit new information about students’ experiences associated with promising educational practices such
as early registration, orientation, freshman seminars, organized learning communities, and student success courses.
Frequency results from the first five promising practices items for your college and the CCSSE promising practices
respondents are displayed across pages 6 and 7.

Percentage

Figure 5: During the current term at this college, I completed registration before the first class sessions(s).

100
89.2%
90 83.0%
80
70
60
50
40
30
20
10
0

9.2%

Yes; I was registered
for ALL of my courses
before the first
class session(s)

6.4%

4.9%

Mostly; I was registered
for MOST of my courses
before the first
class session(s)

3.0%

2.4%

2.0%

Partly; I was registered No; I was NOT registered
for SOME of my courses
for ANY of my courses
before the first
before the first
class session(s)
class session(s)

Lake Washington Institute of Technology (N=347)
2012-2014 Promising Practices Respondents (N=396,114)

Percentage

Figure 6: The ONE response that best describes my experience with orientation when I first came to this college is:

100
90
80
70
60
50
40
30
20
10
0

43.0% 42.5%
24.9%
4.4%

12.3%

I took part
in an online
orientation
prior to the
beginning
of classes

19.1%

6.9% 8.3%
I attended
an on-campus
orientation
prior to the
beginning
of classes

I enrolled in an
orientation course
as part of my
course schedule
during my
first term at
this college

I was not
aware of a
college orientation

Lake Washington Institute of Technology (N=347)
2012-2014 Promising Practices Respondents (N=394,480)

6

21.0% 17.8%

I was unable
to participate in
orientation due
to scheduling
or other issues
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Percentage

Figure 7: During my first term at this college, I participated in a structured experience for new students (sometimes called a
"freshman seminar" or "first-year experience").
100
90
80
70
60
50
40
30
23.4%
20 17.5%
10
0
Yes, in my
first term
at this college

73.9%

4.8%

2.9%

Yes, in my
first AND in
at least one
other term
at this college

3.8%

69.3%

4.3%

Yes, but NOT
in my first
term at this college

No, I did not

Lake Washington Institute of Technology (N=333)
2012-2014 Promising Practices Respondents (N=385,167)

Percentage

Figure 8: During my first term at this college, I enrolled in an organized "learning community" (two or more courses that a group of
students take together).
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70
60
50
40
30
20
10
0

86.0% 85.6%

8.1%

7.7%

Yes, in my
first term
at this college

3.5%

3.6%

Yes, in my
first AND in
at least one
other term
at this college

2.4%

3.0%

Yes, but NOT
in my first
term at this college

No, I did not

Lake Washington Institute of Technology (N=332)
2012-2014 Promising Practices Respondents (N=382,277)

Percentage

Figure 9: During my first term at this college, I enrolled in a student success course (such as a student development, extended
orientation, student life skills, or college success course).
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0
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73.7%
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Yes, in my
first AND in
at least one
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at this college
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Yes, but NOT
in my first
term at this college

No, I did not

Lake Washington Institute of Technology (N=329)
2012-2014 Promising Practices Respondents (N=382,211)
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Survey of Entering
Student Engagement
Lake Washington Institute of Technology
2013 Key Findings
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Benchmarks of Effective Educational Practice With Entering Students
SENSE Benchmarks
★ Early Connections

When students describe their early college
experiences, they typically reflect on occasions when
they felt discouraged or thought about dropping out.
Their reasons for persisting almost always include one
common element: a strong, early connection to
someone at the college.

The Survey of Entering Student Engagement
(SENSE ) benchmarks are groups of conceptually
related survey items that address key areas of
entering student engagement. The six benchmarks
denote areas that educational research has shown to
be important to entering students’ college
experiences and educational outcomes; thus, they
provide colleges with a useful starting point for
looking at institutional results.

★ High Expectations and Aspirations

Ideally, colleges engage entering students in all six
benchmark areas, beginning with a student’s first
contact with the institution and continuing through
completion of the first three weeks of the initial
academic term. This time is decisive because
current research indicates that helping students
succeed through the first academic term can
dramatically improve subsequent success, including
completing courses and earning certificates and
degrees.

★ Clear Academic Plan and Pathway

While many student behaviors and institutional
practices measured by the benchmarks can and
should continue throughout students’ college
careers, the SENSE items and the resulting data
focus on this critical entering student timeframe.

Nearly all students arrive at their community colleges
intending to succeed and believing that they have the
motivation to do so. When entering students perceive
clear, high expectations from college staff and faculty,
they are more likely to understand what it takes to be
successful and adopt behaviors that lead to
achievement. Students then often rise to meet
expectations, making it more likely that they will attain
their goals. Often, students’ aspirations also climb, and
they seek more advanced credentials than they
originally envisioned.

When a student, with knowledgeable assistance,
creates a road map—one that shows where he or she is
headed, what academic path to follow, and how long it
will take to reach the end goal—that student has a
critical tool for staying on track. Students are more
likely to persist if they not only are advised about what
courses to take, but also are helped to set academic
goals and to create a plan for achieving them.
Continued on Page 3

SENSE benchmark scores are computed by
averaging the scores on survey items composing the
benchmarks. Benchmark scores are standardized to
have a mean of 50 and standard deviation of 25
across all entering student respondents.

Benchmark Scores

Figure 1a
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80
66.9

70
60
50

51.4

50.0

44.1

50.0

56.9

54.2

60.7
50.0

40
30
20
Early Connections

Lake Washington Institute of Technology

High Expectations
and Aspirations
2013 SENSE Cohort

Clear Academic
Plan and Pathway
2013 Top-Performing Colleges*

*Top-Performing Colleges are those that scored in the top 10 percent of the cohort by benchmark.

Notes: Benchmark scores are standardized to have a mean of 50 and a standard deviation of 25 across all respondents. For further
information about how benchmarks are computed, please visit www.cccse.org.
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Benchmarks of Effective Educational Practice With Entering Students
The standardized benchmark scores allow
colleges to gauge and monitor their performance
in areas of entering student engagement. In
addition, participating colleges have the
opportunity to make appropriate and useful
comparisons between their performance and that
of groups of other colleges.

SENSE Benchmarks
Continued from Page 2

★ Effective Track to College Readiness

Nationally, more than six in 10 entering community
college students are underprepared for college-level
work. Thus, significant improvements in student
success will hinge upon effective assessment,
placement of students into appropriate courses, and
implementation of effective strategies to ensure that
students build academic skills and receive needed
support.

Performing as well as the national average or a
peer-group average may be a reasonable initial
aspiration, but it is important to recognize that
these averages are sometimes unacceptably low.
Aspiring to match and then exceed
high-performance targets is the stronger strategy.

★ Engaged Learning

Instructional approaches that foster engaged learning
are critical for student success. Because most
community college students attend college part-time,
and most also must find ways to balance their studies
with work and family responsibilities, the most effective
learning experiences will be those the college
intentionally designs.

Community colleges can differ dramatically on
such factors as size, location, resources,
enrollment patterns, and student characteristics.
It is important to take these differences into
account when interpreting benchmark
scores—especially when making institutional
comparisons. The Center for Community College
Student Engagement has adopted the policy
“Responsible Uses of CCSSE and SENSE Data,”
available at www.cccse.org.

★ Academic and Social Support Network

Students benefit from having a personal network that
enables them to obtain information about college
services, along with the academic and social support
critical to student success. Because entering students
often don’t know what they don’t know, colleges must
purposefully create those networks.

SENSE uses a three-year cohort of participating
colleges in all core survey analyses. The current
cohort is referred to as the 2013 SENSE Cohort
(2011-2013) throughout all reports.

For further information about SENSE benchmarks,
please visit www.cccse.org.

Benchmark Scores

Figure 1b
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48.3
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57.3
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Effective Track to
College Readiness

Lake Washington Institute of Technology

Engaged Learning
2013 SENSE Cohort

Academic and
Social Support Network
2013 Top-Performing Colleges*

*Top-Performing Colleges are those that scored in the top 10 percent of the cohort by benchmark.

Notes: Benchmark scores are standardized to have a mean of 50 and a standard deviation of 25 across all respondents. For further
information about how benchmarks are computed, please visit www.cccse.org.
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Aspects of Highest Student Engagement
Benchmark scores provide a manageable starting point for reviewing and understanding SENSE data. One way to
dig more deeply into the benchmark scores is to analyze those items that contribute to the overall benchmark score.
This section features the five items across all benchmarks (excluding those for which means are not calculated) on
which the college scored most favorably and the five items on which the college scored least favorably relative to
the 2013 SENSE Cohort.
The items highlighted on pages 4 and 5 reflect the largest differences in mean scores between the institution and the
2013 SENSE Cohort. While examining these data, keep in mind that the selected items may not be those that are
most closely aligned with the college’s goals; thus, it is important to review all institutional reports on the SENSE
online reporting system at www.cccse.org.
Figure 2 displays the aggregated frequencies for the items on which the college performed most favorably relative to
the 2013 SENSE Cohort. For instance, 46.3% of Lake Washington Institute of Technology students, compared with
42.3% of other students in the cohort, responded strongly agree or agree on Item 18f. It is important to note that some
colleges’ highest scores might be lower than the cohort mean.

Aggregated Percentage

Figure 2
100
90
80
70
60
50
40
30
20
10
0

82.3%

78.6%
64.8%

46.3%

42.3%
32.5%

29.9%

18f
18h
Strongly agree or Agree Strongly agree or Agree

38.0%

57.2%

31.7%

19e
At least once

19g
At least once

19k
At least once

Lake Washington Institute of Technology
Table 1

2013 SENSE Cohort

Benchmark

Item
Number

Item

Clear Academic Plan and Pathway

18f

An advisor helped me to set academic goals and to create a plan for achieving
them

Clear Academic Plan and Pathway

18h

A college staff member talked with me about my commitments outside of
school to help me figure out how many courses to take

Engaged Learning

19e

Frequency: Participated in supplemental instruction

Engaged Learning

19g

Frequency: Worked with other students on a project or assignment during class

Engaged Learning

19k

Frequency: Used an electronic tool to communicate with another student about
coursework

Notes:
For Item(s) 18, strongly agree and agree responses are combined.
For Item(s) 19, except 19c, 19d, 19f, and 19s, once, two or three times, and four or more times responses are combined.
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Aspects of Lowest Student Engagement
Figure 3 displays the aggregated frequencies for the items on which the college performed least favorably relative to
the 2013 SENSE Cohort. For instance, 63.0% of Lake Washington Institute of Technology students, compared with
74.5% of other students in the cohort, responded never on Item 19s. It is important to note that some colleges’ lowest
scores might be higher than the cohort mean.

Figure 3
Aggregated Percentage
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70
60
50
40
30
20
10
0

74.5%

65.2%

63.0%

74.2%

53.3%
30.0%

19s
Never

35.8%

20f2
At least once

46.7%

55.8%

34.1%

20h2
At least once

21a
21c
Strongly agree or Agree Strongly agree or Agree

Lake Washington Institute of Technology
2013 SENSE Cohort

Table 2

Benchmark

Item
Number

Item

High Expectations and Aspirations

19s

Frequency: Skipped class

Engaged Learning

20f2

Frequency: Used writing, math, or other skill lab

Engaged Learning

20h2

Frequency: Used computer lab

Effective Track to College Readiness

21a

Learned to improve my study skills within a class, or through another
experience at this college

Effective Track to College Readiness

21c

Learned skills and strategies to improve my test-taking ability within a class, or
through another experience at this college

Notes:
For Item(s) 19c, d, f, and s, responses have been reversed. The frequency displayed is the percentage of students who report never doing the
activities described in the items.
For Item(s) 20, once, two or three times, and four or more times responses are combined.
For Item(s) 21, strongly agree and agree responses are combined.
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SENSE Special-Focus Module Items
SENSE special-focus modules allow participating colleges and researchers to delve more deeply into areas of early
student experience and institutional practices that are related to student success. The bar charts across pages 6 and 7
display frequency results for five items from the Promising Practices module.
To access compete special-focus module frequency reports, please visit the SENSE online reporting system via
www.cccse.org.

Percentage

Figure 4: At this college, I completed registration before the first class session(s).

100 91.5% 92.1%
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20
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0

6.1%

Yes; I was
registered for
ALL of my
courses before
the first
class session(s)

4.2%

Mostly; I was
registered for
MOST of my
courses before
the first
class session(s)

0.7%

1.8%

Partly; I was
registered for
SOME of my
courses before
the first
class session(s)

1.8%

1.9%

No; I was NOT
registered for
ANY of my courses
before the first
class session(s)

Lake Washington Institute of Technology (N= 119)
Promising Practices Respondents (N= 47,633)

Percentage

Figure 5: I became aware that I was required to take a placement test (ACCUPLACER, ASSET, COMPASS, etc.) at this
college:
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70 66.9%
56.0%
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0
More than a
month before
taking the test

11.4%

16.1%

About 1 to 4
weeks before
taking the test

7.6% 8.1%
About 1 to 6
days before
taking the test

1.3%

The same day
I took the test

Lake Washington Institute of Technology (N= 119)
Promising Practices Respondents (N= 47,432)
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6.9%

12.8% 12.8%

Not applicable;
I did not take
a placement test
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Figure 6: At this college, I am participating in a structured experience for new students (sometimes called a ' freshman
seminar ' or ' first-year experience ').
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Percentage

70
60
50
40

30.0%

30
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10
0

Yes
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Lake Washington Institute of Technology (N= 117)
Promising Practices Respondents (N= 47,135)

Percentage

Figure 7: At this college, my instructors clearly explained a class attendance policy that specified how many classes I could
miss without penalty.
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NONE of my
instructors
explained a class
attendance policy

Lake Washington Institute of Technology (N= 119)
Promising Practices Respondents (N= 47,411)
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Figure 8: Someone at this college contacts me if I am struggling with my studies to help me get the assistance I need.
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Lake Washington Institute of Technology (N= 103)
Promising Practices Respondents (N= 45,290)
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Academic Goal Setting and Planning
Most community colleges have academic and goal setting policies that are intended to help all students start right.
Yet, often these policies, even when they are ostensibly mandatory, might not be implemented in ways that ensure
success for all students. The disaggregated data below illustrate the student experience with academic goal setting
and planning at your college. Nationally, more than 60% of community college students are enrolled less than full
time. Thus, while looking at these data, it is important to consider the institution’s enrollment patterns. Are all of
your entering students starting right?
Figure 9
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Full-time
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Less than
full-time
N= 51

Full-time
N= 94

18e. An advisor
helped me to
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study, program, or major

Strongly agree

Less than
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18f. An advisor
helped me to
set academic goals
and to create a
plan for achieving them

Agree

Less than
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18g. An advisor
helped me to
identify the courses
I needed to
take during my
first semester/quarter
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Disagree

Full-time
N= 94

Less than
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N= 49

18h. A college
staff member
talked with me
about my commitments
outside of school
to help me figure out
how many courses to take
Strongly disagree

Table 3

18e
Full-time

Strongly agree

39.4%

Agree
Neutral

18g

Full-time

Less than
full-time

21.6%

29.8%

33.0%

35.3%

21.3%

23.5%

Disagree

5.3%

Strongly disagree

1.1%

Response

8

18f
Less than
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18h

Full-time

Less than
full-time

Full-time

Less than
full-time

15.7%

45.2%

25.5%

23.4%

8.2%

21.3%

25.5%

38.7%

39.2%

18.1%

14.3%

33.0%

33.3%

9.7%

17.6%

29.8%

32.7%

9.8%

12.8%

19.6%

4.3%

7.8%

22.3%

28.6%

9.8%

3.2%

5.9%

2.2%

9.8%

6.4%

16.3%
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Executive Summary:







Work Environment - My supervisor clearly communicates work responsibilities
Work Environment - There is a spirit of camaraderie and teamwork at LWTech
Work Environment - Employees are praised for outstanding performance
Work Environment - The work I do is valuable to the College
Communication - Decisions relating to the College budget are made in an open and transparent manner



Communication - I am aware of facilities and infrastructure projects on campus
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Work Environment










Their supervisors treat them with respect (agreement of 80%, 3.9% lower than 2013).
Their supervisor clearly communicates work responsibilities (agreement of 70%, 5% lower than
2013).
The work they are doing is valuable (agreement of 89%, 4.2% lower than 2013).
They can take initiative without asking permission (agreement of 75%, 1.8% lower than 2013).

Employees are praised for outstanding performance (agreement of 43%, 5.3% lower than 2013).
There are adequate staff members in my department/ area to meet the workload demands
(agreement of 34%, 9.7% lower than 2013).
LWTech has a transparent culture (agreement of 37%, new question for 2014).

Governance





The input I provide helps shape the future of LWTech (agreement of 52%, 4.9% higher than 2013).
College Leadership is effective in carrying out its governance responsibilities for LWTech
(agreement of 56%, 4.5% higher than 2013).
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The Board of Trustees is effective in carrying out its governance responsibilities for LWTech
(agreement of 40%, 0.6% higher than 2013).



I have opportunities to participate in campus-wide decision making (agreement of 68%, 10%
lower than 2013).



I am aware of facilities and infrastructure projects on campus (agreement of 80.5%, 5.1% higher
than 2013).
College leadership shares information regularly with faculty and staff (agreement of 69%, 3%
higher than 12013).
College leadership is approachable (agreement of 69%, 6.2% higher than 2013).









Decisions relating to the college budget are made in an open and transparent manner
(agreement of 48%, 10.8% lower than 2013).
There is effective communication between my department and other departments (agreement of
45%, 4% lower than 2013).
I know the mission of the College (agreement of 90.1%, 3.2% lower than 2013).
In my department there is effective communication between individuals (agreement of 68%, 3%
lower than 2013).
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Overall the College is kept clean (agreement of 80%, 7.1% lower than 2013).
Overall facilities and equipment at the College are well-maintained and kept in working order
(agreement of 75.6%, 6.4% lower than 2013).
My office area/classroom is adequately cleaned on a regular basis (agreement of 66%, 8.7% lower
than 2013).
I receive timely responses to custodial/maintenance requests (agreement of 75.6%, 8.2% lower
than 2013).

Heating and cooling systems provide a comfortable working temperature (agreement of 69%,
0.5% higher than 2013).
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I have adequate technology to successfully do my job (agreement of 79.9%, 3.2% lower than
2013).
I receive timely responses to Help Desk ticket requests (agreement of 93.3%, 2.3% higher than
2013).
My Help Desk ticket requests are resolved to my satisfaction (agreement of 89.6%, 0.8% lower
than 2013).



Safety and security officers are accessible and responsive (agreement of 84.2%, 6.8% higher than
2013).



I feel safe on campus (agreement of 89.7%, 0.9% higher than 2013).



I understand my role in the event of an emergency (agreement of 83.5%, 3.1% lower than 2013).
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Procedures for travel/reimbursement are straightforward (agreement of 45%, 9.2% lower than
2013).
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Survey Respondents (n=165)
Faculty

72 (36 Full Time/36 Part Time)

Classified

33

Professional-Technical

32

Administrative

21

Other

5
Survey Respondents (n=165)

Full Time

117

Part Time

44

Survey Respondents (n=165)
Male

44

Female

108
Survey Respondents (n=165)

20-39

36

40-49

52

50-59

36

60+

24

IMPORTANT:


The table below highlights results and key ratings.
Symbol Key for Overall Ratings

∞

Percentage of staff who disagreed with a statement in 2014 (above 50%)

# or #

Statistically significant difference between 2013 and 2014

@

More than 75% of staff agreed with a statement in 2014

Table 2: Symbol key denoting differences between percentage means.
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Survey statement:

n

Percentage
Agree

2012

Percentage
Disagree

n

Percentage
Agree

146

2013

Percentage
Disagree

n

Percentage
Agree

Avg. for
all Years

2014

Percentage
Disagree

n

Percentage
Agree

Percentage
Disagree

All Years

Difference
between
2013/2014
Improved or
Decreased
from 2013 to
2014
(percentage)

Work Environment
My supervisor treats me
with respect

157

My supervisor clearly
communicates work
responsibilities

There is a spirit of
camaraderie and
teamwork at LWTech

@

20%

82% Yes
18% No

162

71%

29%

71% Yes
29% No

165

58%

42%

57% Yes
43% No

80%

2
0%

163

84%

16%

179

84%

16%

165

157

72%

28%

163

79%

22%

179

76%

24%

157

68%

32%

161

57%

43%

179

60%

40%

Employees are praised
for outstanding
performance

157

53%

The work I do is valuable
to the College

157

96%

48%

5%

162

161

49%

90%

@ More than 75% of staff agreed with a statement in 2014
∞ Percentage of staff who disagreed with a statement in 2014 (above 50%)
#
Statistically significant difference between 2013 and 2014 (decrease) and
* Statistically significant difference between 2013 and 2014 (increase)

51%

10%

179

179

48%

93%

Page 9 of 24

52%

7%

164

165

80.5%

43%

89%@

57.3%∞

11%

59% Yes
41% No

88% Yes
12% No

Decreased
by 3.9%

Decreased
by 5%#

Decreased
by 2.1%#

Decreased
by 5.3%#

Decreased
by 4.2%#
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Survey statement:

n

Percentage
Agree

2012

Percentage
Disagree

n

Percentage
Agree

147

2013

Percentage
Disagree

n

Percentage
Agree

Percentage
Disagree

n

Percentage
Agree

My supervisor knows and
understands my
workload demands

157

73%

27%

163

73%

27%

179

74%

26%

165

69%

There are adequate staff
members in my
department/ area to
meet the workload
demands

156

37%

64%

163

40%

60%

179

44%

56%

165

34%

I can take initiative
without asking for
permission

157

LWTech has a
collaborative culture

N/A

LWTech has a
transparent culture

N/A

LWTech has a respectful
culture

N/A

78%

N/A

22%

163

49%

52%

177

77%

23%

165

75.2%@

32%

66%∞

25%

All Years

72% Yes
28% No

39% Yes
61% No

76% Yes
24% No

53% Yes
47% No

37%

63.2%∞

37% Yes
63% No

62%

38%

62% Yes
38% No

N/A

N/A

N/A

N/A

N/A

N/A

165

53%

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

163

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

164
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Percentage
Disagree

47%

N/A

@ More than 75% of staff agreed with a statement in 2014
∞ Percentage of staff who disagreed with a statement in 2014 (above 50%)
#
Statistically significant difference between 2013 and 2014 (decrease) and
* Statistically significant difference between 2013 and 2014 (increase)

Avg. for
all Years

2014

Difference
between
2013/2014
Improved or
Decreased
from 2013 to
2014
(percentage)

Decreased
by 5.8%

Decreased
by 9.7%

Decreased
by 1.8%

New
question

New
question

New
question
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Survey statement:

n

Percentage
Agree

2012

Percentage
Disagree

n

Percentage
Agree

148

2013

Percentage
Disagree

n

Percentage
Agree

Avg. for
all Years

2014

Percentage
Disagree

n

Percentage
Agree

Percentage
Disagree

All Years

Difference
between
2013/2014
Improved or
Decreased
from 2013 to
2014
(percentage)

Governance

I have opportunities to
participate in campuswide decision making

157

66%

35%

163

49%

52%

178

77%

23%

164

68%

32%

65% Yes
35% No

The input I provide helps
shape the future of
LWTECH

157

45%

55%

163

26%

74%

178

47%

53%

163

52%

48%

43% Yes
57% No

I understand the role of
LWTECH’s Board of
Trustees

162

55%

45%

162

53%

48%

178

64%

37%

162

62%

38%

58% Yes
42% No

I have attended a Board
of Trustees meeting
and/or reviewed the
meeting notes on my
own

157

57%

43%

162

56%

44%

176

55%

45%

161

53%

47%

55% Yes
45% No

@ More than 75% of staff agreed with a statement in 2014
∞ Percentage of staff who disagreed with a statement in 2014 (above 50%)
#
Statistically significant difference between 2013 and 2014 (decrease) and
* Statistically significant difference between 2013 and 2014 (increase)
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Decreased
by 9.3%

Improved
by 4.9%

Decreased
by 1.2%

Decreased
by 2%

149

Appendix ME11 – 2014 Employee Satisfaction Survey
2011

Survey statement:

n

2012

Percentage
Agree

Percentage
Disagree

n

2013

Percentage
Agree

Percentage
Disagree

n

Avg. for
all Years

2014

Percentage
Agree

Percentage
Disagree

n

Percentage
Agree

Percentage
Disagree

All Years

The Board of Trustees is
effective in carrying out
its governance
responsibilities for
LWTech

157

38%

62%

162

24%

76%

177

40%

61%

162

40%

59.9%∞

36% Yes
64% No

College leadership is
effective in carrying out
leadership
responsibilities

156

60%

40%

161

34%

67%

178

51%

49%

162

56%

44%

50% Yes
50% No

I have opportunities to
participate on various
committees

155

76%

24%

160

68%

32%

175

81%

19%

163

20%

76% Yes
24% No

48% Yes
52% No

79.8%@

Difference
between
2013/2014
Improved or
Decreased
from 2013 to
2014
(percentage)

Improved
by 0.6%

Improved
by 4.5%

Decreased
by 1.8%

Communication
There is effective
communication between
my department and
other departments

156

52%

48%

163

48%

52%

179

49%

51%

164

45%

54.9%∞

In my department there
is effective
communication between
individuals

156

76%

24%

163

76%

25%

178

71%

29%

165

68%

32%

@ More than 75% of staff agreed with a statement in 2014
∞ Percentage of staff who disagreed with a statement in 2014 (above 50%)
#
Statistically significant difference between 2013 and 2014 (decrease) and
* Statistically significant difference between 2013 and 2014 (increase)
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73% Yes
27% No

Decreased
by 4%

Decreased
by 3%

Appendix ME11 – 2014 Employee Satisfaction Survey
2011

Survey statement:

College leadership shares
information regularly
with faculty and staff

n

155

Percentage
Agree

44%

2012

Percentage
Disagree

27%

n

163

Percentage
Agree

48%

150

2013

Percentage
Disagree

52%

n

179

Percentage
Agree

Percentage
Disagree

66%

34%

n

164

College leadership is
approachable

154

71%

29%

162

49%

51%

178

63%

37%

165

I know the mission of the
College

153

92%

9%

162

92%

8%

179

93%

8%

162

Decisions relating to the
College budget are made
in an open and
transparent manner

154

68%

33%

163

41%

60%

178

58%

42%

164

I am aware of facilities
and infrastructure
projects on campus

155

74%

27%

161

49%

51%

179

65%

35%

164

@ More than 75% of staff agreed with a statement in 2014
∞ Percentage of staff who disagreed with a statement in 2014 (above 50%)
#
Statistically significant difference between 2013 and 2014 (decrease) and
* Statistically significant difference between 2013 and 2014 (increase)

Avg. for
all Years

2014
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Percentage
Agree

69%

69%

90.1%@

48%

80.5%@

Percentage
Disagree

31%

31%

10%

52.4%∞

20%

All Years

64% Yes
36% No

63% Yes
37% No

92% Yes
8% No

53% Yes
47% No

67% Yes
33% No

Difference
between
2013/2014
Improved or
Decreased
from 2013 to
2014
(percentage)

Improved
by 3%

Improved
by 6.2%

Decreased
by 3.2%

Decreased
by 10.8%#

Improved
by 15.1%*

Appendix ME11 – 2014 Employee Satisfaction Survey
2011

Survey statement:

n

Percentage
Agree

2012

Percentage
Disagree

n

Percentage
Agree

151

2013

Percentage
Disagree

n

Avg. for
all Years

2014

Percentage
Agree

Percentage
Disagree

87%

13%

n

Percentage
Agree

Difference
between
2013/2014

All Years

Improved or
Decreased
from 2013 to
2014
(percentage)

20%

78% Yes
22% No

Decreased
by 7.1%

Percentage
Disagree

Facilities
Overall the College is
kept clean

155

65%

36%

161

80%

20%

178

165

80.0%@

@

24%

75% Yes
25% No

66%

34%

67% Yes
33% No

24%

82% Yes
18% No

32%

64% Yes
36% No

Overall facilities and
equipment at the College
are well-maintained and
kept in working order

156

65%

35%

161

78%

22%

178

82%

18%

164

My office area/classroom
is adequately cleaned on
a regular basis

154

55%

45%

157

70%

30%

177

75%

25%

164

I receive timely
responses
to custodial/maintenance
requests

149

83%

17%

158

85%

15%

179

84%

16%

164

Heating and cooling
systems provide a
comfortable working
temperature

155

56%

45%

162

62%

@ More than 75% of staff agreed with a statement in 2014
∞ Percentage of staff who disagreed with a statement in 2014 (above 50%)
#
Statistically significant difference between 2013 and 2014 (decrease) and
* Statistically significant difference between 2013 and 2014 (increase)

38%

178

68%
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32%

165

75.6%

75.6@

69%

Decreased
by 6.4%

Decreased
by 8.7%

Decreased
by 8.2%

Improved
by 0.5%

Appendix ME11 – 2014 Employee Satisfaction Survey
2011

Survey statement:

n

Percentage
Agree

2012

Percentage
Disagree

n

Percentage
Agree

152

2013

Percentage
Disagree

n

Percentage
Agree

Avg. for
all Years

2014

Percentage
Disagree

n

Percentage
Agree

Percentage
Disagree

All Years

Difference
between
2013/2014
Improved or
Decreased
from 2013 to
2014
(percentage)

Information Technology

I have adequate
technology to
successfully do my job

82% Yes
18% No
157

79%

21%

163

84%

16%

177

83%

17%

164

79.9%@

20%

89% Yes
11% No

I receive timely
responses to Help Desk
ticket requests

N/A

N/A

11%

161

89%

11%

178

91%

9%

165

93.3%@

7%

My Help Desk ticket
requests are resolved to
my satisfaction

N/A

N/A

10%

161

90%

10%

178

90%

10%

164

89.6%@

10%

@ More than 75% of staff agreed with a statement in 2014
∞ Percentage of staff who disagreed with a statement in 2014 (above 50%)
#
Statistically significant difference between 2013 and 2014 (decrease) and
* Statistically significant difference between 2013 and 2014 (increase)
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90% Yes
10% No

Decreased
by 3.2%

Improved
by 2.3%

Decreased
by 0.8%

Appendix ME11 – 2014 Employee Satisfaction Survey
2011

Survey statement:

n

Percentage
Agree

2012

Percentage
Disagree

n

Percentage
Agree

153

2013

Percentage
Disagree

n

Percentage
Agree

Avg. for
all Years

2014

Percentage
Disagree

n

Percentage
Agree

Percentage
Disagree

Difference
between
2013/2014

All Years

Improved or
Decreased
from 2013 to
2014
(percentage)

Safety and Security
I feel safe on campus

156

83%

17%

163

88%

12%

179

89%

11%

165

89.7%@

10%

87% Yes
13% No

Improved
by 0.9%

Safety and security
officers are accessible
and responsive

153

67%

33%

162

66%

34%

177

77%

23%

165

84.2%@

16%

74% Yes
26% No

Improved
by 6.8%

I understand my role in
the event of an
emergency on campus

154

65%

35%

162

62%

38%

179

87%

13%

164

83.5%@

17%

74% Yes
26% No

Decreased
by 3.1%

Policies and Procedures
Procedures for
requesting and/or
reporting time off are
straightforward

154

65%

35%

158

63%

37%

176

73%

27%

164

70%

30%

68% Yes
32% No

Decreased
by 3.2%

Procedures for
travel/reimbursement
are straightforward

142

54%

46%

148

45%

55%

174

54%

46%

163

45%

55.2%∞

49% Yes
51% No

Decreased
by 9.2%

There are clear policies
and procedures regarding
sexual harassment

156

88%

12%

160

86%

14%

174

87%

13%

164

84.1%@

16%

@ More than 75% of staff agreed with a statement in 2014
∞ Percentage of staff who disagreed with a statement in 2014 (above 50%)
#
Statistically significant difference between 2013 and 2014 (decrease) and
* Statistically significant difference between 2013 and 2014 (increase)
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86% Yes
14% No

Decreased
by 3.3%

Appendix ME11 – 2014 Employee Satisfaction Survey

Survey statement:

154

Difference between
2013/14

Difference between
Groups?

Groups

Improved or
Decreased
(percentage)

Yes/No

Yes/No (N/A)

Work Environment
My supervisor treats me
with respect
My supervisor clearly
communicates work
responsibilities
There is a spirit of
camaraderie and
teamwork at LWTech
Employees are praised
for outstanding
performance
The work I do is valuable
to the College

My supervisor knows and
understands my
workload demands

There are adequate staff
members in my
department/ area to
meet the workload
demands

Decreased by 3.9%

No

N/A

Decreased by 5%#

No

N/A

No

N/A

No

N/A

Decreased by 2.1%#

Decreased by 5.3%#

Decreased by 4.2%#

Decreased by 5.8%



Age Groups
o Older employees ranked
this higher than younger
employees



Employee Classification
o Higher responses from
Administrators with diff
between
Administrators/Faculty
and
Administrators/Classified



Full and Part
o Lower rating from FT
employees
Employee Classification
o Higher responses from
Administrators with diff
between
Administrators/Classified
Age Groups
o Older employees ranked
this higher than younger
employees

Yes

Yes


Decreased by 9.7%

Yes


Decreased by 1.8%

No

@ More than 75% of staff agreed with a statement in 2014
∞ Percentage of staff who disagreed with a statement in 2014 (above 50%)
#
Statistically significant difference between 2013 and 2014 (decrease) and
* Statistically significant difference between 2013 and 2014 (increase)

N/A
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Survey statement:

155

Difference between
2013/14

Difference between
Groups?

Groups

Improved or
Decreased
(percentage)

Yes/No

Yes/No (N/A)

I can take initiative
without asking for
permission

LWTech has a
collaborative culture

New question

New question

New question

LWTech has a
transparent culture

New question

New question

New question

LWTech has a respectful
culture

New question

New question

New question

Governance

I have opportunities to
participate in campuswide decision making

The input I provide helps
shape the future of
LWTech

Decreased by 9.3%

Improved by 4.9%



Employee Class
o Higher responses from
Administrators with diff
between
Administrators/Classified
o Higher responses from
Faculty with difference
between
Faculty/Classified



Employee Class
o Higher responses from
Administrators with diff
between
Administrators/Prof
Tech and
Administrators/Classified
o Higher responses from
Faculty with difference
between
Faculty/Classified

Yes

Yes

@ More than 75% of staff agreed with a statement in 2014
∞ Percentage of staff who disagreed with a statement in 2014 (above 50%)
#
Statistically significant difference between 2013 and 2014 (decrease) and
* Statistically significant difference between 2013 and 2014 (increase)
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Survey statement:

156

Difference between
2013/14

Difference between
Groups?

Groups

Improved or
Decreased
(percentage)

Yes/No

Yes/No (N/A)




I understand the role of
LWTech’s Board of
Trustees

Decreased by 1.2%

Yes




I have attended a Board
of Trustees meeting
and/or reviewed the
meeting notes on my
own

Decreased by 2%

Yes


The Board of Trustees is
effective in carrying out
its governance
responsibilities for
LWTech

Improved by 0.6%

Yes

College leadership is
effective in carrying out
leadership
responsibilities

Improved by 4.5%

No

@ More than 75% of staff agreed with a statement in 2014
∞ Percentage of staff who disagreed with a statement in 2014 (above 50%)
#
Statistically significant difference between 2013 and 2014 (decrease) and
* Statistically significant difference between 2013 and 2014 (increase)



Full and Part
o Lower rating from PT
employees
Employee Class
o Higher responses from
Administrators with diff
between
Administrators/Prof
Tech and
Administrators/Classified
Full and Part
o Lower rating from PT
employees
Employee Class
o Higher responses from
Administrators with diff
between
Administrators/Prof Tech
and
Administrators/Classified
o Higher responses from
Classified with difference
between
Faculty/Classified
Full and Part
o Lower rating from PT
employees
Age Groups
o Older employees ranked
this higher than younger
employees

N/A
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Survey statement:
I have opportunities to
participate on various
committees

157

Difference between
2013/14

Difference between
Groups?

Groups

Improved or
Decreased
(percentage)

Yes/No

Yes/No (N/A)

Decreased by 1.8%



Full and Part
o Lower rating from PT
employees



Full and Part
o Lower rating from PT
employees
Gender
o Men were more likely to
agree with this statement

Yes
Communication

There is effective
communication between
my department and
other departments

Decreased by 4%

Yes





In my department there
is effective
communication between
individuals

Decreased by 3%

Yes

College leadership shares
information regularly
with faculty and staff

Improved by 3%

No

@ More than 75% of staff agreed with a statement in 2014
∞ Percentage of staff who disagreed with a statement in 2014 (above 50%)
#
Statistically significant difference between 2013 and 2014 (decrease) and
* Statistically significant difference between 2013 and 2014 (increase)

Full and Part
o Lower rating from PT
employees
Employee Class
o Higher responses from
Faculty with difference
between
Faculty/Classified
o Higher responses from
Administrators with diff
between
Administrators/Prof Tech

N/A
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Survey statement:

College leadership is
approachable

158

Difference between
2013/14

Difference between
Groups?

Groups

Improved or
Decreased
(percentage)

Yes/No

Yes/No (N/A)

Improved by 6.2%



Employee Class
o Higher responses from
Administrators with diff
between
Administrators/Prof Tech
and
Administrators/Classified



Full and Part
o Lower rating from PT
employees
Age Groups
o Older and younger
employees were more
likely to agree with this
statement
Employee Class
o Higher responses from
Administrators with diff
between
Administrators/Classified

Yes



I know the mission of the
College

Decreased by 3.2%

Yes


Decisions relating to the
College budget are made
in an open and
transparent manner



Employee Class
o Higher responses from
Administrators with diff
between
Administrators/Classified
and higher responses
from Prof Tech with diff
between Prof
Tech/Classified
o Higher responses from
Classified with difference
between
Faculty/Classified



Full and Part

Decreased by 10.8%#

Improved by 15.1%*

Yes

@ More than 75% of staff agreed with a statement in 2014
∞ Percentage of staff who disagreed with a statement in 2014 (above 50%)
#
Statistically significant difference between 2013 and 2014 (decrease) and
* Statistically significant difference between 2013 and 2014 (increase)
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Survey statement:

159

Difference between
2013/14

Difference between
Groups?

Groups

Improved or
Decreased
(percentage)

Yes/No

Yes/No (N/A)
o



I am aware of facilities
and infrastructure
projects on campus

Lower rating from PT
employees
Age Groups
o Older employees ranked
this higher than younger
employees

Facilities

Overall the College is
kept clean

Decreased by 7.1%

No

N/A



Overall facilities and
equipment at the College
are well-maintained and
kept in working order

Decreased by 6.4%

Yes


My office area/classroom
is adequately cleaned on
a regular basis

Decreased by 8.7%

No

N/A



I receive timely
responses
to custodial/maintenance
requests


Decreased by 8.2%

Yes

@ More than 75% of staff agreed with a statement in 2014
∞ Percentage of staff who disagreed with a statement in 2014 (above 50%)
#
Statistically significant difference between 2013 and 2014 (decrease) and
* Statistically significant difference between 2013 and 2014 (increase)

Employee Class
o Higher responses from
Administrators with diff
between
Administrators/Classified
o Higher responses from
Faculty with difference
between
Faculty/Classified
Full and Part
o Lower rating from PT
employees

Full and Part
o Lower rating from PT
employees
Employee Class
o Higher responses from
Classified with difference
between
Faculty/Classified
o Higher responses from
Administrators with diff
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Survey statement:

160

Difference between
2013/14

Difference between
Groups?

Groups

Improved or
Decreased
(percentage)

Yes/No

Yes/No (N/A)
between
Administrators/Classified

Heating and cooling
systems provide a
comfortable working
temperature

Improved by 0.5%

No

N/A

Information Technology


I have adequate
technology to
successfully do my job

Decreased by 3.2%

Yes



I receive timely
responses to Help Desk
ticket requests

Improved by 2.3%

Yes

My Help Desk ticket
requests are resolved to
my satisfaction

Decreased by 0.8%

No

Employee Class
o Higher responses from
Classified with difference
between
Faculty/Classified
o Higher responses from
Administrators with diff
between Administrators/
Faculty
o Higher responses from
Prof Tech with diff
between Prof
Tech/Classified
Full and Part
o Lower rating from PT
employees



Full and Part
o Lower rating from PT
employees



Full and Part
o Lower rating from PT
employees

N/A

Safety and Security
I feel safe on campus
Safety and security
officers are accessible
and responsive

Improved by 0.9%

No

Improved by 6.8%

Yes

Decreased by 3.1%

No

@ More than 75% of staff agreed with a statement in 2014
∞ Percentage of staff who disagreed with a statement in 2014 (above 50%)
#
Statistically significant difference between 2013 and 2014 (decrease) and
* Statistically significant difference between 2013 and 2014 (increase)

N/A

N/A
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Survey statement:

161

Difference between
2013/14

Difference between
Groups?

Groups

Improved or
Decreased
(percentage)

Yes/No

Yes/No (N/A)

I understand my role in
the event of an
emergency on campus
Policies and Procedures

Procedures for
requesting and/or
reporting time off are
straightforward

Decreased by 3.2%



Yes



Procedures for
travel/reimbursement
are straightforward

Decreased by 9.2%

Yes

There are clear policies
and procedures regarding
sexual harassment

Decreased by 3.3%

No

@ More than 75% of staff agreed with a statement in 2014
∞ Percentage of staff who disagreed with a statement in 2014 (above 50%)
#
Statistically significant difference between 2013 and 2014 (decrease) and
* Statistically significant difference between 2013 and 2014 (increase)

Full and Part
o Lower rating from PT
employees
Age Groups
o Older employees ranked
this higher than younger
employees
Age Groups
o Older employees ranked
this higher than younger
employees

N/A
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162

Committee Information for 2013-14
Committee
Accreditation
Committee

Chair
Ruby Hayden and
Monta Frost;
Dennis Long (ALO)

Meeting Schedule
Meets 2-3 times
each quarter as
needed and as
schedules allow.
Location TBA.
Open to all.

Behavioral
Intervention Team
(BIT) – a subset of
the safety
committee

Dennis Long and
Ruby Hayden

Bookstore
Committee

Kate Shaugnessy

2nd Monday of
every month at
2pm in W302E
(president’s
conference room)
– closed meetings
Once per quarter
during the
academic year.

Budget and
Finance Council (all
info on main
college website;
not SharePoint)

Pat Hunter

1st Wednesday,
2:00 p.m. – 3:00
p.m.

Membership
Ruby Hayden
Monta Frost
Dennis Long
Kevin McCarthy
Cathy Copeland
Sally Heilstedt
George Dalich
Cheyenne Roduin
Terry Byington
Michael Leary
Pat McPherson
Jim Howe
Dominique Carver
Bruce Reid
Dennis Long
Ruby Hayden
Christian Bruhn
Anthony Bowers
Pat Hunter
Sara Linnertz
Cecilia Baca
Suzy Dalgarn
Gayle Green-Smith
Jordan Ames
Rex Jacobsen
Hans Knigge
Irene Reynolds
Cheyenne Roduin
Kate Shaughnessy
Michael Lake
Roxanne Olason
Pat Hunter
Dave Meyers
Don Marshall
Frances Humphrey
George Dalich
Janet Waters
Joe Martorelli
Kathy Johnson
Liudmila Pit
Maria Macedo
Mark Waddington
Michael Lake
Michelle Berry
Robby Gilbert
Scarlet Kendrick
Sheila Walton

SharePoint
Charter

yes

Membership
Agendas
Minutes

yes
no
yes

Charter

No

Membership
Agendas
Minutes

No
confidential
confidential

Charter
Membership
Agendas
Minutes

No
No
No
No

Charter
Membership
Agendas
Minutes

Yes
Yes
Yes
Yes

163
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College Council

Mike Clifton

1st & 3rd Thursday,
1:00 p.m. – 2:00
p.m.

ctcLink Team (ad
hoc)

Mike Potter

Meets quarterly
(no fixed date
pattern) through
Summer 2014,
then will look at
monthly in 14-15,
and should
disband by Dec
2016

Curriculum Review
Committee

Sally Heilstedt

Every Wednesday
noon – 1:00 p.m.

Susan Aaron Moller
Soo Park
Bill Thomas
Susan Aaron Moller
Irene Reynolds
Mike Clifton
Jennifer Torrijos
George Dalich
Mihaela Cosma
Andrew Short
Sonny Campbell
Kaytlyn Hoch
Jonathan Miller
Jennifer Rossignol
Noah DuPont
Richie Savedo
Dominique Carver
Terry Byington
Mike Potter
Larisa Akselrud
Bill Chaney
Betty Conwell
Cathy Copeland
Deborah
Debeauchamp
Tish Evora
Chris Harter
Ruby Hayden
Dennis Long
Kevin McCarthy
SusanAaron Moller
Andrea Olson
Greg ROoerts
Bill Thomas
Jerry Peterson
Dennis Candelaria
Dave Meyers
Alina Vanica
Heath Davis
Cheyenne Roduin
Chantalle BlakesleyBoddie
Neera Mehta
Cecilia Baca
Sue Kuestner
Beth Davis
Mel Oyler
Larisa Akselrud
Jayne Heyde
Alma Osorio
Andrea Fechner
Jim Hicks

Charter
Membership
Agendas
Minutes

Yes
Yes
Yes
Yes

Charter
Membership
Agendas
Minutes

No
No
No
No

Charter
Membership
Agendas
Minutes

Yes
Yes
Yes
Yes
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Diversity
Committee

Neera Mehta &
Sheila Walton &
Andrea Olson

Every other week
on Thursday 2:00
p.m. – 3:00 p.m.

Educational
Assessment
Committee (EAC)

Sally Heilstedt

2 times per
month

eLearning
Committee

Hector Valenzuela
& Jennifer Dalby

Once a month,
noon – 1:00 p.m.
E 225

Executive Cabinet

President Goings

Every Tuesday
9:30 – 12:30

Cindy Ko
Sally Heilstedt
Julie Autry
Larissa Chuprina
Cathy Copeland
George Dalich
Heath Davis
Tien Do
Ruby Hayden
Sally Heilstedt
Merritt Hicks
Kevin McCarthy
Neera Mehta
Andrea Olson
Irene Reynolds
Adria Sneed
Marcia Somer
Lulani Tomaszewski
Laura Toussaint
Katie Viola
Sheila Walton
Sally Heilstedt
Doug Emory
Jo Nelson
Heidi Shepherd
Lynne Szymanski
Molly Verschuyl
Steven Weaver
Letty Barnes
Jennifer Dalby
Don Dale
Suzanne Friedman
Caroline Kapp
Joe Martorelli
Sherry McLean
Alma Osorio
Mike Potter
Heidi Shepherd
Chris Smith
Michael Steinbacher
Hector Valenzuela
Alexandra Vaschillo
Eleanor Wild
Dr. Amy Morrison
Goings
Terry Byington,
Dennis Long
Dr. Kevin McCarthy
Andrea Olson
Mike Potter
Greg Roberts
Elisabeth Sorensen
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Charter
Membership
Agendas
Minutes

Yes
Not Current
Not current
Not current

Charter
Membership
Agendas
Minutes

Yes
Yes
No
Yes

Charter
Membership
Agendas
Minutes

Yes
No
No
Yes

Charter
Membership
Agendas
Minutes

N/A
Yes
Confidential
Confidential

Appendix ME12 – Committee Information for 2013-2014
Facilities Planning
Committee (all info
on main college
website; not
SharePoint)

Bob Mandy

3rd Tuesday at
3:00 p.m. in
W305A

Faculty
Professional
Development
Committee

Letty Barnes

Quarterly as
needed

Institutional
Planning &
Effectiveness
Committee (IPEC)

Cathy Copeland &
Mike Potter

4th Tuesday, 2:00
– 3:00

Dr. Brinton Sprague
Bill Thomas
Anthony Bowers
Bob Mandy
Dana Jacallen
Dennis Candelaria
Dennis Long
Eric Porter
Katrina Larrabee
Mark Waddington
Maureen Stockman
Mike Potter
Nancy Dick
Nolan Koreski
Sheila Walton
Steve Ater
Susan Aaron Moller
Terry Byington
Tim Wheeler
Tish Evora
Bill Thomas
Kevin McCarthy
Doug Emory
Cheyenne Roduin
Sally Heilstedt
Letty Barnes
Steve Ater
William Bricken
Sharon Buck
Lauren Budrow
Cathy Copeland
Deborah
Debeauchamp
Nancy Dick
Doug Emory
Monta Frost
Christina Harter
Ruby Hayden
Sally Heilstedt
Jim Howe
Lynette Jones
Nolan Koreski
Dennis Long
Bob Mandy
Kevin McCarthy
Pat McPherson
Andrea Olson
Liudmilla Pit
Mike Potter
Greg Roberts
Richie Savedo
Marcia Somer
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Charter
Membership
Agendas
Minutes

Yes
Yes
Yes
Yes

Charter
Membership
Agendas
Minutes

Yes
Yes
N/A
N/A

Charter
Membership
Agendas
Minutes

No
Not current
Not Current
Not Current
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Instructional
Council (IC)

Kevin McCarthy
and Cheyenne
Roduin

2nd & 4th
Thursday, noon –
1:00 p.m.

International
Advisory
Committee

Tal Lev

3rd Tuesday at
3:00 p.m.

IT Advisory Group
(ITAG)

Mike Potter

Meets monthly
on the 3rd
Thursday 2:003:30pm

Leadership Team

Erin Smith and
Jacob Kukuk

3 times a quarter
– 2 pm on
Tuesdays or
Thursdays

Sheila Walton
Kevin McCarthy
Cheyenne Roduin
Nancy Dick
Doug Emory
Sharon Buck
Marcia Somer
Hector Valenzuela
George Dalich
Neera Mehta
Don Sutherland
Joe Martorelli
Sara Linnertz
Jerry Peterson
Roxanne Olason
Christian Bruhn
Alexandra Vaschillo
Dominique Carver
Tal Lev
Kevin McCarthy
Qiaolin Huang
Sookyung Park
McKelle Hilber
Kathleen
Shaughnessy
Sahba Fatherazi
Michael Leary
Vera Davidyuk
Heidi Shepherd
Steve Ater
Jennifer Torrijos
Ruby Hayden
Mike Potter
Vicki Chew
Tien Do
Casey Huebner
Chris Jacek
Jacob Kukuk
Joe Martorelli
Susan Aaron Moller
Josh Nesbit
Dave Neubert
Alma Osorio
Cheyenne Roduin
Richie Savedo
Jaime Sterio
Don Sutherland
Sheila Walton
Adams, Regine
Akselrud, Larisa
Almstedt, Debbie
Biros, Demetra
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Agendas
Minutes

Yes
No
Yes
Yes

Charter
Membership
Agendas
Minutes

No
Not current
No
No

Charter
Membership
Agendas
Minutes

Yes
Yes
Yes
Yes

Charter
Membership
Agendas
Minutes

Yes
Yes
Yes
Yes
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Cheyenne Roduin

Bonnington, Cherie
Bowers, Anthony
Bowlus-Root, Paul
Bruhn, Christian
Buck, Sharon
Byington, Terry
Chaney, Bill
Chew, Vicki
Conwell, Betty
Copeland, Cathy
Curtis, Melissa
Dalby, Jennifer
Debeauchamp,
Deborah
DeGraw, Heather
Dick, Nancy
Emory, Doug
Evora, Tish
Fechner, Andrea
Friedman, Suzanne
Goings, Amy
Hayden, Ruby
Heilstedt, Sally
Heyde, Jayne
Huebner, Casey
Humphrey, Frances
Hunter, Patricia
Infinger, Kim
Kukuk, Jacob
Lim, Xieng
Long, Dennis
McCarthy, Kevin
McElroy, Rhonda
Nesbit, Josh
Neubert, Dave
Olczyk, Mark
Olson, Andrea
Osorio, Alma
Pederson, Margie
Potter, Mike
Reynolds, Irene
Roberts, Greg
Smith, Erin
Somer, Marcia
Sorensen, Elisabeth
Sprague, Brinton
Terry, Toni
Thomas, Bill
Verschuyl, Molly
Walton, Sheila
Wheeler, Tim
Hans Knigge
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Charter

No
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Library Advisory
Committee

Meets quarterly
or as needed

Open House
Planning
Committee

Tal Lev and Jaime
Sterio

Meets monthly
August-December
and weekly
January-March

Policy &
Procedures
Committee

Greg Roberts

2nd Tuesday of the
month, 2:00 p.m.
– 3:00 p.m.

Safety Committee

Anthony Bowers

3rd Wednesday of
the month noon
– 1:00 p.m.
W305B

Staff Development
Committee

Greg Roberts

Grace Lasker
Heath Davis
Alina Vanica
Margo Toner
Celia Ramirez
Ken Brown
Don Dale
Dominique Carver
Caroline Kapp
Gary Smith
Sheila Walton
Suzy Dalgarn
Tal Lev
Jaime Sterio
Regine Adams
Doug Emory
Kimberly Goddard
Ruby Hayden
Sally Heilstedt
Kim Infinger
Sara Linnertz
Michelle Melero
Douglas Rupik
Heidi Shepherd
Adria Sneed
Katie Viola
Sheila Walton
Ryan Willsey
Greg Roberts
Michael Richmond
Julie Autry
Erin Smith
Patricia Di Cristo
Bill Thomas
Ruby Hayden
Anthony Bowers
Bill Thomas
Joe Grynuik
Ruby Hayden
Patricia Hunter
Chris Switzer
Lulani Tomaszewski
Laura Toussaint
Rebecca VanEngen
Kevin Bueing
Gary Smith
Alexander Fleege
Joe Martorelli
Katrina Larrabee
Greg Roberts
Kathy Johnson
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No
No
Yes

Charter
Membership
Agendas
Minutes

No
No
No
No

Charter
Membership
Agendas
Minutes

Yes
Yes
Not Current
Not Current

Charter
Membership
Agendas
Minutes

No
No
No
No

Charter
Membership
Agendas

Yes
Not Current
Not Current
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Strategic
Enrollment
Management
(SEM)

Ruby Hayden

2nd and 4th
Wednesday 1:00
p.m. – 2:00 p.m.
President’s
Conference Room

Website transition
team (ad hoc)

Mike Potter and
Andrea Olson

Just started and
currently meets
every other
Thursday at
10:30, and should
disband in Oct
2014

Don Ristig
Ken Brown
Annie Davis
Sheila Walton
Ruby Hayden
Dennis Long
Kevin McCarthy
Regine Adams
Cathy Copeland
Doug Emory
Rob Gilbert
Vicky Greisen
Chris Harter
Jim Howe
Kim Infinger
Mike Potter
Celia Ramirez
Mikal Steinbacher
Bill Thomas
Jaime Sterio
Peter Welty
unknown
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Not Current

Charter
Membership
Agendas
Minutes

Yes
Yes
Yes
Yes

Charter
Membership
Agendas
Minutes

No
No
No
No

